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Abstract 
This thesis presents the Leigh community’s view of the impact of Hayden College on 
Leigh.  The study establishes ‘community’ as the key aspect of this atypical school-
community partnership in the context of research which shows that effective school-
community partnerships are socially and economically beneficial for rural 
communities.  The research question addresses the relationship between a particular 
college and a specific community.  Hayden College was attracted to life in Leigh as a 
source of learning for its students and to community life in Leigh in particular.  The 
research demonstrates that the school’s vision for its Leigh campus was one based on 
use of the town environs and interaction with the local people, and that the 
overarching concept of a community as a classroom entailed Hayden College 
becoming part of the Leigh community.  The nature and quality of the relationship is 
explored by contrasting the school’s vision with the community’s view of Hayden’s 
membership of the Leigh community. 
Inquiry into the idea of a community as a classroom was approached by studying 
‘community’ as an ideal concept.  The thesis argues that the Hayden in Leigh 
development is a coincidence of educational and social ideals, clarifying what it 
means to be part of a community using conceptual analysis of qualitative data 
collected from the field.  The theoretical stance and empirical material in this research 
show the way in which the power of the concept of community resides at the ideal 
level.  The research finds that the nature of this school-community partnership is 
characterized by learning exchange and small town renewal but that a threat to the 
quality of the relationship between college and community is contained in disparate 
understandings of what constitutes community life.  The implications of these 
findings for the post-Hayden Leigh community and rural schools and communities 
more generally are that the association of curriculum objectives with community 
development objectives depends on a healthy reciprocal relationship. 
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Introduction 
A Note on Terminology 
Pseudonyms are used throughout this thesis to conceal the identity of individual 
participants and particular places in this study.  The terms ‘Hayden College’ and 
‘Leigh’ are fictitious names used to conceal the identity of the school and the town 
referred to in this research.  However, references to documentation and/or source 
material containing the real names were not altered upon inclusion in this thesis.  
Context for the research 
In March 1999, Hayden College made public its decision to build a residential 
learning village in the small, inland town of Leigh.  During 1999, the country campus 
of one of Australia’s largest private metropolitan schools was established and the 
campus commenced operations in 2000.  The school’s arrival in town was not a joint 
venture between Hayden and the local community however.  Two main features of the 
historical circumstances surrounding the advent of Hayden College in Leigh are 
covered in this research:  the college selected the site over a number of alternatives 
and Leigh accepted the school’s decision in a time of changing fortune for the town.  
Despite these circumstances, equating the arrival of the college with a turnaround in 
the town’s fortunes would be an oversimplification of the case.  Nonetheless, a 
situation of great sociological and educational interest arises when students from a 
large, private metropolitan school live and learn in a small, rural Victorian town.  In 
broad terms, the purpose of this research is to examine the impact of the establishment 
of Hayden College in Leigh on the Leigh community. 
According to Lofland, analysis of a social field can pose only three major questions 
about the forms assumed and the variations displayed by a social phenomenon:  What 
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are the characteristics, causes or consequences of a social phenomenon?1
Has Hayden College become part of the Leigh community, according to people in 
Leigh? 
  The term 
‘Hayden in Leigh’ is used generally throughout this thesis to refer to the educational 
enterprise operating at the Leigh campus of Hayden College or the social/educational 
phenomenon which comprises this enterprise.  In focusing upon impact, the purpose 
of the research is to explore one important consequence of the school’s arrival in the 
town.  This purpose is contained in the central research question —  
The focus on the organisation as a whole in the research question was adopted for two 
main reasons.  Firstly, the newness of the relationship between college and 
community indicated that a general and exploratory piece of research assessing the 
impact of a new institutional presence in Leigh could form a baseline study of the 
relationship.  Secondly, the assumption was made that treating the college as a whole 
was more valuable to the future of the relationship because knowledge concerning 
initial acceptance by the community of the college at the institutional level may 
facilitate greater possibilities for the development of ongoing and more developed 
forms of interaction into the future.   
The interdependence of college and community, at least for educational purposes, was 
part of the school’s vision for the campus.  The establishment of Hayden in Leigh was 
hailed as a “Country and College Partnership” in which deliberate interaction between 
students and townspeople was envisaged as the basis for a learning experience for the 
Hayden students.  The principal of the college is quoted as saying: 
This is a first in Australian education; unlike other schools’ residential experiences, Hayden 
students will be living in an existing community as members of that community.  They will 
learn about the history, the hopes, the challenges and the joys of an Australian country town’s 
life and in so doing will learn about themselves and what’s important for a fulfilling life.2
                                                 
1 Lofland, J. (1971) Analyzing Social Settings: a guide to qualitative observation and analysis. 
California: Wadsworth Publishing Co. p.13. 
 
2 Wesley College News Release dated 25th February 1999. Country and College Partnership. 
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As indicated above, Hayden went to Leigh for ‘community’ and the school’s idea was 
that the township of Leigh would constitute a ‘classroom’ for the Hayden students.  
This research presents the community’s view of a significant event in the history of 
the township because it is reasonable to assume that the impact of ‘Leigh as a 
classroom’ on the Leigh community depends on how people in Leigh view Hayden’s 
membership of the community.  Firstly, the research demonstrates that being part of 
the community was central to the school’s vision for its Leigh campus.  How and why 
being part of the community is central to the idea of Leigh as a classroom is 
explained.  Secondly, whether and to what extent members of the local community 
see the college as part of their community is analysed in the research, indicating the 
current status of Hayden College’s membership of the Leigh community.  Finally, 
consideration is given as to why the question regarding whether the college is part of 
the community might matter to both parties.  The researcher speculated that here was 
a partnership of mutual significance:  for Hayden, to be part of a rural community as 
an alternative educational setting for its Year Nine students and for Leigh, to have a 
new community member/organization/industry bringing change to the town.   
Community is a word fraught with connotations, hounded by definitions and freely 
used to describe many and varied forms of social relations.  The overarching concept 
of community used in this thesis is based directly on Ferdinand Tonnies’ sociological 
analysis Gemeinschaft und Gesellschaft because contemporary use of the term still 
reflects, as Plant notes, “… a disposition of thought about society which originated at 
the end of the eighteenth century” (italics in original).3  The assumption that pre-
industrial society can be contrasted with industrial society in terms of the 
distinguishing characteristics of two ideal types of life is long-standing and common 
to use of the concept ‘community’.  Approaching ‘community’ as an ideal form of 
social relations is a classic approach to the study of community.  The rural-urban 
continuum invoked in debates over what constitutes community also stems from the 
classic intellectual origins of Tonnies’ community-society ideal type dichotomy.4
                                                 
3 Plant, R. (1974) Community and Ideology: an essay in applied social philosophy. London: Routledge 
and Kegan Paul. pp.1-2. 
  
This thesis holds to the notion of community as consisting of an ideal set of 
4 Wild, R.A. (1981) Australian Community Studies and Beyond. Sydney: George Allen and Unwin. 
pp.20-22. 
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relationships, relationships which may or may not exist in reality.  This notion of 
community is adumbrated by Raymond Williams: 
Community can be the warmly persuasive word to describe an existing set of relationships, or 
the warmly persuasive word to describe an alternative set of relationships. What is most 
important, perhaps, is that unlike all other terms of social organization (state, nation, society, 
etc.) it seems never to be used unfavourably, and never to be given any positive opposing or 
distinguishing term.5
In light of this definition, the research considers the pre-Hayden Leigh community 
and the post-Hayden Leigh community as the same community with an altered set of 
relationships resulting from the interaction between college and community.  The 
thesis does not hold to the notion of community as consisting of some people within a 
given population comprising ‘the insiders’ and those without this inner circle of 
power, influence and knowledge, ‘the outsiders’.  Weber used the phrase ‘community 
closure’ to refer to the practice of socially marginalizing those considered not to 
belong.
 
6
While the insider/outsider distinction is recognized by the researcher, the holistic 
focus of the study attempts to examine the post-Hayden Leigh community as a field of 
social relations within which people interact to a greater or lesser extent.  The decision 
to elicit and analyse the community’s view of a new institutional member of that 
community was informed by an approach to knowledge based on naturalist 
philosophy.  Naturalist philosophy is predicated on “…a concern to reveal the social 
world in a manner consistent with the image of that world which its participants carry 
around with them”.
   
7  Thus, the intention of this research is to explore the nature of the 
phenomenon under study using a methodology which respects the social world as an 
empirical field of activity given meaning by those living in it.8
                                                 
5 Williams, R. (1988) Keywords: a vocabulary of culture and society. London: Fontana Press. p.76. 
  This intention led to 
the development of a field research design enabling the researcher to focus on the 
unique qualities of Leigh as a classroom as a social/educational phenomenon.  The 
6 Neuwirth, G. (1969) ‘A Weberian outline of a theory of community: its application to the ‘Dark 
Ghetto’. British Journal of Sociology. 20. p.149-50. 
7 Bryman, A. (1988) Quantity and Quality in Social Research. London: Allen & Unwin. p.59. 
8 ibid. 
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research methods deployed were tailored to produce an in-depth picture of a particular 
environment within the context of the challenges facing rural communities more 
generally.  
The research question defines the research problem of impact this study seeks to 
address.  The central concept of community proposed in the question and the 
relationship between college and community sought by the question9 are underpinned 
by the theoretical notion of reciprocity.  In its moralized sense, reciprocity concerns 
the obligations of one and the rightful claims of another.  The notion of reciprocity 
underpins the qualitative and sociological orientation of the present study because in 
asking whether and to what extent Hayden College has become part of the Leigh 
community, the research asks what it means to be part of a community more 
generally.  Gouldner distinguishes between three elements of reciprocity:  a 
sentimental belief in giving and receiving, a symbiotic exchange entailing a mutuality 
of benefits or gratifications and a value element defining a moral obligation to 
reciprocate.10   This research is underpinned by the notion of reciprocity because the 
study concerns the ways in which community life in Leigh may be predicated on these 
different elements of reciprocity, elements highlighted by the Hayden in Leigh 
development.  Hayden in Leigh is a new development in the history of the Leigh 
township and an unusual experiment in Australian education.  The study asks about 
interaction between college and community, the benefits available to both and the 
moral dimension concerning what it means to be part of a community.  Gouldner also 
writes that the guiding impulses of the Chicago school of sociology led to the 
investigation of groups in statu nascendi11 and thus, the present study is located 
within a research tradition which examines systems of interaction as they arise.12
                                                 
9 Goetz, J.P. and LeCompte, M.D. (1984) Ethnography and Qualitative Design in Educational 
Research. Florida: Academic Press. p.46. 
  
According to Gouldner: 
10 Gouldner, A.W. (1960) ‘The Norm of Reciprocity: A Preliminary Statement’. American Sociological 
Review. 25. p.170. 
11 ‘In a nascent state’. ibid. p.177. 
12 Becker, H.S. (1970) Sociological Work: Method and Substance. Chicago: Aldine Publishing 
Company. p.12. 
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People are continually brought together in new juxtapositions and combinations, bringing with 
them the possibilities of new social systems. How are these possibilities realized? Is such 
realization entirely a random matter?13
As a ‘new’ social system, the post-Hayden Leigh community includes a significant 
addition to the town.  Social scientists in the tradition of the Chicago School have 
customarily used field research designs when and where new combinations of social 
groupings come to pass.  In examining this human sphere of interaction, the research 
question at the centre of this field study is predicated on the notion of reciprocity as a 
fundamental principle of social life.  
 
Leigh 
Gold was first discovered in Victoria in 1851 in Leigh and its intrinsic character 
exemplifies the way the history of a town is reflected in its townscape.14  The 
greatness of Leigh occurred only once in recorded history and it now has the highest 
number of heritage buildings in Victoria.  Indeed, the absence of any successive 
waves of economic prosperity since the gold rush could explain the remaining amount 
of buildings as an interesting study of heritage sites in Queensland has shown.15  At 
the present time, the population of Leigh is approximately nine hundred; in terms of 
contemporary processes of demographic change in Australia, Leigh is a typical 
example of the intersection of population mobility and disadvantage in particular 
places.16
                                                 
13 Gouldner, op.cit. p.177. 
  Leigh is also a place of predominantly elderly people.  In a significant study 
of social disadvantage in Victoria and New South Wales, Leigh was found to be one 
14 Reid, J.R. and Reid, Graham MacL. (1977) Clunes: a townscape study of a Victorian country town. 
Melbourne: Centre for Environmental Studies University of Melbourne. This is an architectural study 
of the visual experience given by town buildings as one would observe a work of art.  Personal 
communication with one of the authors revealed that Clunes was the only town in Victoria which 
qualified for this kind of study. 
15 In this study, the number and density of heritage sites was found to be inversely proportional to the 
economic prosperity and population density of a region over time.  Dayton, G. (1997) ‘Heritage as 
Representation of Regional Culture: An exploratory study from Queensland’. In Mules, W. and Miller, 
H. (eds.) (1997) Mapping Regional Cultures: Discourses in Social Contexts. Rockhampton: Central 
Queensland University Rural Social and Economic Research Centre. 
16 Fincher, R. and Saunders, P. (2001) ‘Moving in and out of disadvantage: population mobility and 
Australian places’. In Fincher, R. and Saunders, P. (eds.) (2001) Creating Unequal Futures? 
Rethinking Poverty, Inequality and Disadvantage. Sydney: Allen & Unwin. Chapter 6. 
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of a relatively small number of geographic locations found to rank highly on each of 
the ten social indicators used in the study (a cumulative disadvantage score was 
calculated and Leigh was one of the top thirty most socially disadvantaged places of 
the 622 postcode areas in Victoria).17  Building on this research, the Department of 
Human Services identified instances of severe community disadvantage in the 
Grampians Region of Victoria.  Leigh was ranked as the community at highest risk 
and of highest need of the sixty-one places reported.18
A number of improvements to the quality of life in Leigh coincided with the 
establishment of the Hayden College campus.  These improvements included 
investment by government and philanthropic bodies in the social and built 
infrastructure of the town, development of project ideas and funding submissions by 
community leaders and realization of property values.
  As one of the oldest towns in 
Victoria, Leigh is a place of great historic interest but has, like many other places in 
rural and regional Australia, experienced severe social and economic decline in the 
recent past. 
19  A related improvement was 
that the town was also sewered around this time.  Current interest in the health and 
well-being of Australia’s rural and regional communities follows approximately a 
decade of the widespread use of the term ‘rural crisis’ during the 1990s.  In 1994, 
Sher and Sher questioned any single, all-purpose definition of ‘rural’20
                                                 
17 Jesuit Social Services. (1999) Unequal in Life: the distribution of social disadvantage in Victoria and 
New South Wales. Richmond, Vic: The Ignatius Centre for social policy and research. [unpublished] 
 but it is the 
attempt to move away from the perceived inferiority of life in non-metropolitan 
Australia which characterizes current debate.  The current social policy context in 
which rural communities are faced with the imperative to remain viable creates an 
intersection between micro and macro processes of social change.  The future viability 
of Leigh was reported as being directly linked to the Hayden College development 
18 Department of Human Services (Grampians Region). (2000) Vulnerable Communities Project. 
Ballarat: Grampians Planning Unit. [unpublished] 
19 Carr-MacFie, G. (2001) ‘Community Business and Government Partnerships in Building Community 
Capacity: Clunes, Victoria, Australia – A Case History’. Presentation to the Inaugural Conference of 
Social Entrepreneurs Network. Sydney 2001. [unpublished]  
20 Sher, J.P. and Sher, K.R. (1994) ‘Beyond the Conventional Wisdom: Rural Development as if 
Australia’s Rural People and Communities Really Mattered’. Journal of Research in Rural Education. 
10:1. p.6. 
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during the inception of the campus and it was within the context of small town 
renewal that this research was conducted during 2001. 
Hayden in Leigh  
Hayden College has a total enrolment of approximately four and a half thousand 
students from kindergarten to Year 12, at three main campuses in Melham, Kinloch 
and Holmesbury.21  It is a co-educational, Uniting Church school.  The Leigh campus 
of Hayden College is a residential learning village of thirteen houses designed to 
accommodate eight students per house (see Appendix A).  The students live in the 
houses without an adult but are supervised for a period of eight weeks by a teaching 
staff of fourteen.  The phenomenon of approximately ninety Year Nine students living 
and learning in Leigh during each school term was approached by the school as a 
‘win-win’ situation for college and community.22  More people, money and resources 
have clearly been added to the town following the construction of this village and the 
students’ parents go to Leigh up to four times during the eight week period.  In its 
move to Leigh, the Hayden College campus represents an educational philosophy of 
community building on two main levels:  developing a sense of community amongst 
the residential learning village of Hayden staff and students and the expression of an 
explicit intention to become part of the Leigh community.23
Traditional associations (particularly in rural areas) between school and community:  
parental involvement, communal use of school facilities and collaborative projects for 
example, are missing in this case, but Hayden in Leigh was not designed to be a camp 
or a retreat for the students.  What distinguishes Hayden in Leigh from other 
alternative educational experiences such as camps, outdoor education programs and 
school retreats is the school’s intention for the local community to be part of the eight 
week learning experience.  As quoted earlier, the school’s intention was for the 
   
                                                 
21 These names are pseudonyms used to conceal the location of the college campuses. 
22 Wesley College. (1999) The Clunes Commitment. Wesley College Foundation Building Fund 
Brochure. [Uncatalogued ephemeral material] 
23 Other aspects of the educational rationale for the students’ time in Leigh not relevant to the 
community’s relationship with the college are not considered in this study.  See McDonough, S. (2002) 
Adolescents and the Extended Residential Learning Program: A Case Study. Master of Education 
thesis submitted for examination at the University of Ballarat. 
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Hayden students to live “in an existing community as members of that community”.  
Hayden in Leigh is thus unlike community-based educational experiences offered by 
other government or private schools because the students of Hayden College do not 
live permanently in the locale.  At the same time, the learning experiences of the 
students were envisaged as arising from a connection between school and town 
fostered by a sense of community and integration considered vital to the success of 
the project.24
Structure of the Thesis 
  The curious situation arising from the school’s vision to create Leigh as 
a classroom prompts inquiry into the nature of the relationship between college and 
community as an examination of the impact of Hayden College on Leigh. 
Since the educational enterprise is in its early stages, and all indications are that 
Hayden College is to remain in Leigh for some time, an early and exploratory piece of 
research constituting a baseline study of the relationship between college and 
community was considered the most valuable form of research to produce.  The 
methodological approach to the research problem is expounded in Chapter One.  
Here, the theoretical perspective of community as an ideal concept is set out as a 
framework within which to examine Hayden College’s membership of the Leigh 
community.  This stance enables a concentration on the meaning of community 
necessary to address the research question.  The methodological stance directs a 
review of literature relevant to this research in Chapter Two.  The key dimensions of 
the research problem:  school-community relations, life in community and rural and 
regional Australia are presented in the literature review, including theoretical 
literature relevant to the central concept of community.  Importantly, the rigorous 
critique of community offered in the second chapter serves not solely to delineate the 
boundaries of research relevant to the present study.  The literature review serves also 
to provide evidence of effective school-community partnerships and a basis for the 
analysis and discussion of a multiplicity of views concerning the meaning of 
community in the succeeding data chapter.  In Chapter Three, conceptual analysis of 
empirical data using a template developed from the work of Raymond Plant and 
Andrew Mason shows there are differing understandings of community at work in the 
                                                 
24 Wesley College. (1999) February 1999: Clunes. p.19. 
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data collected for this research.  The community’s view of the impact of the 
establishment of Hayden College is presented in terms of whether and to what extent 
the community views Hayden as a part of Leigh.  Finally, in the concluding chapter of 
the thesis, consideration is given to the implications of findings from this research.  
The views people hold of community life and their place in it is thrown into relief by 
the Hayden in Leigh phenomenon which seeks to provide an experience of 
community life under educational circumstances.  Talk of community is again highly 
fashionable and ultimately, what it means to be part of a community has important 
implications for other cases of change in rural Australian communities. 
11 
1 Methodology 
Introduction 
Discussion of the socio-historic context for this study in the introductory chapter 
described the Hayden in Leigh development as a significant event in the history of the 
Leigh township.  The research problem arising from the impact of the establishment 
of the campus on the Leigh community was further framed in terms of whether and to 
what extent Hayden College has become part of the Leigh community.  The centrality 
of the idea of Leigh as a classroom to the present study was introduced as stemming 
directly from the school’s vision to be part of the Leigh community for the sake of the 
students’ learning experience during their time in Leigh.   
The aim of this chapter is to propound the methodology of the research, following 
Hussey and Hussey’s definition of methodology as “the approach to the entire process 
of a research study”.1  How the topic of Leigh as a classroom was researched and why 
particular methods and techniques were used is therefore elaborated in the following 
discussion.  The methodological approach will be set out in the two main parts of this 
chapter:  a theoretical approach to understanding community as an ideal concept and 
research design and methods.  The argument presented in the chapter is that the 
methodology of the study enabled the generation, collection and analysis of data2
                                                 
1 Hussey, J. and Hussey, R. (1997) Business Research: A practical guide for undergraduate and 
postgraduate students. London: Palgrave. p.112. 
 
necessary to answer the research question, Has Hayden College become part of the 
Leigh community, according to people in Leigh?.  Using Tonnies’ classic perspective 
on community, the assumption was made that every member of the Leigh population 
could be treated as a member of the community.  The intent was for the purpose of the 
research as presented in the preceding chapter and incorporated in the research 
question, to be served by the methodological approach taken.  
2 Marshall, C. and Rossman, G.B. (1999) Designing Qualitative Research. 3rd edition. California: Sage. 
p.22. 
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The Ideal Nature of the Concept of Community 
This part of the chapter presents the theoretical stance taken by the researcher to 
understanding Hayden College’s membership of the Leigh community.  For a study 
from the community’s perspective of a new member of the community, how to 
inquire into the way in which a newcomer enters (and can enter) into the ways of an 
established community, was a central consideration of the research methodology.  The 
myriad of methodological approaches to the study of human communities in the 
history of the social sciences is a result of the many and varied ways in which the 
concept of community has been understood.  In an etymological analysis of the 
concept of community, Hart traces the ways in which community has been 
operationalized and defined, listing a number of approaches to the study of 
community life.3  Stehlik lists four different bases for community:  geographic, local 
social systems, ‘communion’ and community as ideology4 while Peters and Marshall 
define community variously as location, socio-political networks, local association, 
institutionalized forms, social structure, sentiment and culture.5  Rather than a 
definitional approach, central to this study is the argument that community is an 
ambiguous concept due to its idealistic nature.6
Clearly, not all of these meanings are compatible, but each has its defenders. While there is 
formal consensus that to talk about community is to talk in a commendatory way, there is no 
such consensus about what precisely is being commended in terms of empirically detectable 
features of social life.
  Plant identifies the complex range of 
conventional meanings of community, stating:  
7
                                                 
3 Hart, C. (1998) Doing a literature review: releasing the social science imagination. London: Sage 
Publications. pp.124-5. 
 
4 Stehlik, D. (2001) ‘‘Out There’: Spaces, Places and Border Crossings’. In Lockie, S. and Bourke, L. 
(eds.) (2001) Rurality Bites: The Social and Environmental Transformation of Rural Australia. 
Annandale, N.S.W.: Pluto Press. p.33. 
5 Peters, M. and Marshall, J. (1996) Individualism and Community: Education and Social Policy in the 
Postmodern Condition. London: The Falmer Press. pp.37-39. 
6 Both Plant (1978) and Mason (2000) draw on the work of Gallie, W.B. (1956) ‘Essentially Contested 
Concepts’. Proceedings of the Aristotelian Society for the Systematic Study of Philosophy. 56:167-198.  
7 Plant, R. (1978) ‘Community: Concept, Conception and Ideology’. Politics and Society. 8:1. p.82. 
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The apparent impossibility of a precise definition of community led to the 
methodological decision to frame a study of Hayden’s membership of the Leigh 
community within an approach to community as an ideal concept.   
Knowledge surrounding the ways in which the concept of community functions as an 
ideal8 and as an ideal type9 informs the approach taken to understanding community 
in this study for three main reasons.  Firstly, it will be contended that the historical 
context for the Hayden in Leigh development is a coincidence of educational and 
social ideals.  Secondly, the assertion is made that the ways in which people in Leigh 
think about their community and therefore membership of that community are 
determined by the particular concepts of community deployed by individuals.  Finally, 
this researcher concurs with the observation made by both Plant and Mason that the 
concept of community has not been given the analytic attention it deserves, compared 
with other socio-political concepts such as freedom, justice and equality.10
The break-up of community in the transition from pre-industrial to industrial society 
was analysed by early sociologists in terms of altered forms of social relations 
between people.  Tonnies’ original distinction is between non-instrumental relations 
or people sharing a way of life to the extent that their identities may be partially 
constituted through their interaction with the group (gemeinschaft) as opposed to 
instrumental relations or people furthering their own interests via interaction on a 
contractual basis (gesellschaft).
  Inquiry 
into the idea of community, community as an ideal concept and the idealistic nature of 
the concept of community provides an epistemological basis and theoretical 
perspective for an examination of what it means to be part of a community at the heart 
of this research.  Discussion of community as an ideal in the next section is followed 
by presentation of the three main reasons for approaching the concept in this way. 
11
                                                 
8 Peters and Marshall, op.cit. p.22. 
  For a study of membership of a community, a 
theoretical perspective which emphasizes how people relate and can relate to one 
another is the most useful.  Tonnies constructed ideal types whereby rural life as 
9 Tonnies, F. (1957 edition translated and edited by Charles P. Loomis) Community and Society. 
Michigan, U.S.A.: The Michigan State University Press. 
10 Mason, A. (2000) Community, Solidarity and Belonging. Cambridge: Cambridge University Press. 
p.2. Plant, R. (1978) op.cit. p.78. 
11 Tonnies, op.cit. 
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gemeinschaft or community was polarized in relation to city life as gesellschaft or 
association.  The character of this distinction means that the concept of community is 
understood in an ideal sense for the purposes of the present study, rather than 
operationalized and defined by specific empirical features.  An ideal concept of 
community draws on theoretical notions of instrumental and/or non-instrumental 
relationships as the ways in which members of communities view their connections to 
other members.  The theoretical inheritance of Tonnies’ theory of social relations is 
the idea (and the assumption) that community exists in rural areas where relationships 
between people are closer and more familiar, non-instrumental and more genuine than 
the mere association which characterizes relationships between city folk.  Plant attests 
to the influence of this theoretical perspective as follows: 
It is difficult to see how a concept of community can operate without making some reference to 
the values (other than merely economic ones) in terms of which members of the community 
perceive themselves in relation to one another. … Community is not just a matter of particular 
outcomes but of right intentional relationships that involve benevolence, altruism and 
fraternity.12
The emphasis on ‘right’ human relationships associated with the concept of 
community stems from Tonnies’ analysis of community as a predominantly rural way 
of life where a lack of anonymity is equated with fraternity.  In general terms, the 
approach taken to assessing the impact of the establishment of Hayden in Leigh is 
based on the idea suggested in the introductory chapter that community consists of a 
set of relationships.   This approach can be placed within the tradition of inquiry into 
community as an ideal which assumes that there is a qualitative difference between 
social relationships in rural life and social relationships in city life.   
 
The notion of mutual interdependence among community members commonly used to 
characterize rural life has been noted by researchers writing about a ‘rural ideology’ 
consisting of what can amount to romantic ideas about country life.13
                                                 
12 Quoted in Peters and Marshall, op.cit. p.26. 
  A rural 
13 Poiner, G. (1985) ‘A community in crisis: bushfire in a district of the Southern Tablelands of New 
South Wales’. In Manderson, L. (ed.) (1985) Australian Ways: anthropological studies of an 
industrialised society. Sydney: George Allen and Unwin. p.34. See also Dempsey, K. (1990) 
Smalltown: A Study of Social Inequality, Cohesion and Belonging. Melbourne: Oxford University 
Press. pp.3-4. 
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ideology that country life is ‘the good life’ draws on the notion that community in 
Tonnies’ ideal-typical sense of the word can’t be found in the city and that country 
people enjoy a quality of life based on a greater sense of social cohesion and 
belonging.14  Indeed, some contemporary theorists on community such as Young, 
posit city life as a positive vision of social relations affirming group difference.15  
Valid criticism of a binary distinction which oversimplifies rural life as stable, 
connected and communal and urban life as alienating, atomistic and impersonal does 
not detract from the power of (rural) community life as an ideal.  This is a useful 
framework within which to research Hayden’s membership of the Leigh community 
because an ideal concept of community sheds light on the qualitative difference 
between the relationship the community enjoys with the local primary school and the 
community’s relationship with Hayden College.  The quality of the relationship 
between a school which is part of its community historically, socially and culturally, 
is different to the nascent relationship between the Leigh community and Hayden 
College when community is considered in an ideal sense.16
A Coincidence of Educational and Social Ideals 
  The three main reasons 
for treating community as an ideal concept identified earlier will now be discussed in 
turn. 
Understanding community as an ideal was the theoretical approach taken in this 
research because a major contention of this thesis is that Hayden in Leigh is a 
collision of educational and social ideals.  The researcher speculated that an 
educational emphasis on self-identity in a community setting occurring within a broad 
socio-political climate of emphasis on ‘community’ in present day Australia could be 
                                                 
14 Cheers, B. (1998) Welfare Bushed: Social Care in Rural Australia. Aldershot: Ashgate. p.66. Wild, 
R.A. (1981) Australian Community Studies and Beyond. Sydney: George Allen and Unwin. p.17. 
15 Young, I.M. (1990) Justice and the politics of difference. Princeton, N.J.: Princeton University Press. 
p.227. 
16 For research into the basis for traditional school-community relations see:  Epstein, J.L. (1995) 
‘School/Family/Community Partnerships: Caring for the Children We Share’. Phi Delta Kappan. 
76:701-712.  Sanders, M.G. (2001) ‘The Role of “Community” in Comprehensive School, Family and 
Community Partnership Programs’. The Elementary School Journal. 102:19-34.  Soliman, I. (1995) 
‘From involvement to participation: Six levels of school-community interaction’. In Limerick, B. and 
Nielsen, H. (eds.) School and Community Relations: Participation, Policy and Practice. Marrickville, 
NSW: Harcourt Brace and Company. 
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considered a striking feature of the Hayden in Leigh development.17  In going to 
Leigh for ‘community’, Hayden College was pursuing an educational vision for its 
students.  It appeared that Hayden College wanted to expose its students to the 
qualitative difference between social relationships in rural life and social relationships 
in city life through an educational intervention.  At the same time, the research is 
informed by the notion of community as a social ideal.  It appears that the arrival of 
Hayden College in Leigh has coincided with a social and economic policy 
environment in which community is presented as an ideal mechanism for creating and 
achieving economic and social development.  The idea that community can be 
constructed or reconstructed through government social policy intervention forms the 
current ideological climate facing rural communities in Australia today.18
Approaching Community as an Ideal 
  Teaching 
students to live ‘in community’ at the same time as people in rural communities are 
being exhorted to keep their communities viable was considered potentially 
significant by the researcher.  Understanding the way in which the concept of 
community functions as an ideal is therefore a most insightful perspective from which 
to research Hayden’s membership of the Leigh community. 
The second major contention of this thesis is that how people in Leigh think about the 
concept of community has influenced their respective views concerning whether and 
to what extent Hayden College has become part of the Leigh community.  In his 
approach to the study and interpretation of concepts, Gellner insists that: 
… concepts and beliefs do not exist in isolation, in texts or in individual minds, but in the life of 
men and societies.19
                                                 
17 Edgar, D. (2001). The Patchwork Nation: re-thinking government — re-building community. Sydney, 
Harper Collins Publishers. 
 
18 Townsend, M., Mahoney, M. and Hallebone, E. (2001) ‘Countering Rural Policy Impacts: 
Community Development Initiatives for Local Control. Just Policy: A Journal of Australian Social 
Policy. 21. pp.16-27. 
19 Gellner, E. (1970). ‘Concepts and Society’. In Wilson, B.R. Ed. (1970). Rationality. Oxford: 
Blackwell. p.22. 
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Approaching the concept of community as an ideal concept offers a way of gaining 
access to the meanings of community contained in community views of Hayden’s 
membership.  A methodological emphasis on meaning and not measurement, 
interpretation and not causes is based on an understanding of community as an ideal 
type rather than a definable concept due to its inherent ambiguity.  As Plant asserts, 
our knowledge of social reality consists of more than ‘brute facts’.20  The 
methodological decision to interpret the meaning of community views of Hayden 
College from within the framework of community as an ideal concept is also based on 
the work of Andrew Mason.  Like Tonnies, Mason constructs ideal types to show how 
the concept of community plays different roles in our linguistic and social life rather 
than providing different definitions of the concept in order to clarify its ambiguity.  If, 
as Putnam says, “The world as we know it bears the stamp of our own conceptual 
activity”,21 it is also reasonable to assume that community members will assess 
Hayden’s membership on the basis of their understanding of what constitutes the 
Leigh community.  A constructionist approach to knowledge argues that 
understanding of the world is constructed by the linguistic categories used by people 
to make sense of the world.22
                                                 
20 Plant, R. (1974) Community and ideology: an essay in applied social philosophy. London: Routledge 
and Kegan Paul. p.4. 
  The theory that language is the means by which 
humans socially construct their worlds posits that language does not refer to a reality 
outside of language but that reality is represented and constructed by language.  This 
approach to knowledge usefully informs a study of the impact of Hayden College on 
the Leigh community because it identifies the importance of conceptual activity to the 
way language is used to convey meaning.  It follows that in order to gain access to the 
multiple ways in which Hayden’s membership of the Leigh community is understood 
by people in Leigh, a conceptual study of the meanings of community contained in 
community views of that membership is most useful.  
21 Putnam, H. (1990) quoted in Howe, K.R. and Berv, J. (2000) ‘Constructing Constructivism, 
Epistemological and Pedagogical’. In Phillips, D.C. (ed.) (2000) Constructivism in Education: 
Opinions and Second Opinions on Controversial Issues. Chicago: University of Chicago Press. p.24. 
22 ibid. p.23. 
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Clarifying an Ideal 
The third and final justification for approaching this study of community from a 
theoretical perspective within which community functions as an ideal concept 
concerns an attempt by the researcher, following the work of Plant and Mason, to 
clarify a certain misunderstanding about the nature of community.  Mason writes 
about Plant’s 1978 observations concerning scholarly treatment of the concept of 
community by social and political philosophers, noting that:  
… [the concept of] ‘community’ has received relatively little careful attention …23
As other researchers have noted, the misunderstanding surrounding the meaning of 
community springs from the way in which the concept of community effectively 
functions at the ideological level.
   
24  The tendency to manipulate concepts in the 
linguistic use of them by claiming or denoting properties associated with community 
in an ideal sense which may or may not be present in any real sense reflects the power 
of community as an ideal concept and the way in which ambiguous concepts are used 
in society.25
Assume that in the language of a given society, there is a word boble which is applied to 
characterize people. Research reveals that bobleness or bobility is attributed to people under 
either of the following conditions: (a) a person who antecedently displays certain characteristics 
in his conduct, say uprightness, courage and generosity, is called boble. (b) any person holding a 
certain office, or a certain social position, is also ipso facto described as boble.
  Awareness of this tendency further informs the approach to knowledge 
and construction of a theoretical framework from within which to assess Hayden 
College’s membership of the Leigh community because addressing the research 
question heuristically is achieved by explicit recognition of the ways in which certain 
concepts are manipulated.  Gellner illustrates how a lack of clarity is inherent in 
certain concepts using an imaginary social situation as follows: 
26
                                                 
23 Mason, A. (2000) op.cit. p.2. 
  
24 Peters and Marshall, op.cit. p.22. 
25 Lacey, N. and Frazer, E. (1994) ‘Blind Alleys: Communitarianism’. Politics. 14:2. p.79. 
26 Gellner, op.cit. p.41. 
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Gellner’s bobility illustrates the way in which concepts function such that they can 
denote the existence of certain properties in both a real sense and in an ideal sense.  
As Mason suggests, the concept of community functions in a similar way by attracting 
attention to the ideal connotations of the concept rather than the actual situation.  If 
ideology can be generally understood as an idea or system of ideas which 
characteristically distort social reality,27
Research Design and Methods 
 it is in this way that the concept of 
community can be seen to function at the ideal or ideological level.  Such a 
perspective is useful for a study of Hayden’s membership of the Leigh community 
because it allows a further emphasis on the meaning of community, what it means to 
be part of a community and a basis from which meanings of community collected in 
this study can be clarified.  The methodological decision to interpret the meaning of 
community within the theoretical framework outlined here took this research in a 
qualitative direction indicated by the emphasis on concepts and language in this part 
of the chapter.  As presented in the next part of this chapter, a qualitative research 
design enabled the collection and analysis of spoken and written text. 
Qualitative Research 
The final section of this chapter presents the research design and methods of data 
collection and data analysis used for this study.  A number of writers hold the position 
that the distinction between qualitative and quantitative research belongs and is most 
useful at the level of data collection methods and analytic treatment of data.28
                                                 
27 Dempsey, op.cit. p.14. 
  The 
present study is therefore qualitative because it has collected data in the form of words 
28 See Goetz, J.P. and LeCompte, M.D. Ethnography and Qualitative Design in Educational Research. 
Florida: Academic Press. p.50; Crotty, M. The Foundations of Social Research. St. Leonards, N.S.W.: 
Allen & Unwin. p.15 and Denscombe, M. The Good Research Guide. Buckingham: Open University 
Press. p.173.  Alan Bryman contends that there are two versions of the qualitative/quantitative debate:  
the technical (methods of data collection) and the epistemological (how social reality should be 
studied), concluding that confusion arises because it is often unclear whether researchers are adhering 
to the technical or the epistemological version. See Bryman, A. (1988) Quantity and Quality in Social 
Research. London: Allen & Unwin. Chapter 5. See also Bryman, A. (1998) ‘Quantitative and 
Qualitative Research Strategies in Knowing the Social World’. In May, T. and Williams, M. (eds.) 
(1998) Knowing the Social World. Buckingham: Open University Press. pp.138-156. 
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and treated that data using methods of philosophical analysis.  Strauss and Corbin 
state that “…qualitative methods can be used to uncover and understand what lies 
behind any phenomenon about which little yet is known”.29
The intent of this research is to present the community’s view of Hayden College in 
Leigh; in order to do this successfully, data was required which would firstly, 
illustrate the context for this unusual and recent development, secondly, reflect the 
idea of Leigh as a classroom, and thirdly, reflect the community’s view of this 
phenomenon.  Contextual data enabled the development and corroboration of leads in 
conjunction with the other two types of data.
  This methodology is 
useful for the present study given its objective to inquire into the nature of a nascent 
and unusual relationship between a college and a community.  Qualitative methods 
enabled the collection of participants’ views as data, the interpretation of the 
conceptual basis of these words and the concomitant analysis of meaning, finally 
enabling the presentation of qualitative research findings to address the research 
question and purpose. 
30  Participants in this research were 
chosen to represent two main views of ‘Leigh as a classroom’.  The Hayden College 
view, represented by one central participant, is juxtaposed with the community’s 
view, represented by one hundred and seventeen participants.  In order to inquire into 
the nature of the phenomenon under study, the choice of a Hayden College key 
informant was made as an attempt to ‘get to know from the inside’31
The research design presented here was developed as the most effective means for 
generating data appropriate for responding to the central research question.  As noted 
in research texts, qualitative researchers can incorporate elements from more than one 
type of design in order to add depth to the methodological approach.
 the character of 
the Leigh as a classroom idea.  The vision for the development could then be 
contrasted with the community’s view of their township as a classroom.   
32
                                                 
29 Strauss, A. and Corbin, J. (1990) Basics of Qualitative Research: grounded theory techniques and 
procedures. California: Sage Publications. p.19. 
  Consequently, 
a field study utilizing multiple research methods was designed as the best way to 
30 Bryman, A. (1988). op.cit. p.47. 
31 Plant, R. (1978) op.cit. pp.2-3. 
32 Goetz and LeCompte, op.cit. pp.46-47. 
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proceed.  The three required types of data specified above were collected using four 
main data collection strategies:  participant observation and examination of written 
material (contextual data), semi-structured interview (the Hayden College architect’s 
view) and questionnaire survey (the community’s view).  The overall field research 
design together with justification of the chosen research methods according to their 
heuristic value33
Field Research 
 will be explained in turn below.     
Field research is a generic term normally associated in the social sciences with the 
discipline of anthropology.  Moreover, as the field arm of cultural anthropology, 
ethnographic research design and fieldwork design are often used as interchangeable 
terms.34  This study is quasi-ethnographic in nature due to the key methodological 
decision made to conduct the fieldwork in a natural rather than artificial setting.  The 
researcher’s decision to live in Leigh for most of the duration of the research project 
was made so that the researcher could observe and record activity in places in Leigh 
as that activity occurred naturally.  Three other main assumptions associated with 
field research as identified by Denzin:  sharing in the subjects’ world, direct 
participation in the subjects’ symbolic world and creating an identity35
                                                 
33 Bouchard, T.J. (1983) ‘Field Research Methods: Interviewing, Questionnaires, Participant 
Observation, Systematic Observation, Unobtrusive Measures’. In Dunnette, M.D. (ed.) (1983) 
Handbook of Industrial and Organizational Psychology. New York: John Wiley & Sons. Greenberg, J. 
and Folger, R. (1998) Controversial issues in social research methods. New York: Springer-Verlag. 
pp.68-9. 
 were also 
embodied in the design.  For this study, the researcher’s identity was not concealed 
but it was not felt that the type of field research design used would incur a level of 
reactivity sufficient to undermine the study’s conclusions.  The term reactivity refers 
to the reactive effects or the influence on participant responses which arise or may 
arise as a result of the researcher’s presence.  Non-interactive strategies in which there 
is little or no exchange with the participants in a study are considered to be less 
reactive or obtrusive than interactive strategies in which the researcher interacts with 
participants in the collection of data but the advantages of the interactive strategies 
34 Grant, L and Fine, G.A. (1992) ‘Sociology Unleashed: Creative Directions in Classical 
Ethnography’. In LeCompte, M.D., Millroy, W.L. and Preissle, J. op.cit. p.409. 
35 Denzin, N.K. (1989) The Research Act: A Theoretical Introduction to Sociological Methods 3rd 
Edition. New Jersey: Prentice-Hall. pp.160-2. 
1 METHODOLOGY  
 
22 
presented and discussed in the following section were considered to outweigh the 
disadvantages.36
Data Collection Strategies 
   
As an initial and ongoing data collection strategy, participant observation and 
documentary-historical methods were employed to collect background information 
about the socio-historic context of the Hayden in Leigh development.  Background 
data collected and analysed for the duration of the research served two main 
methodological purposes.  During the initial period of research, this strategy was 
firstly a valuable means of orientation to the field and the development of lines of 
inquiry.  Secondly, field notes taken and documents obtained by the researcher 
provided another source of data used to supplement information collected using the 
other data collection tools.  The researcher’s role in field research, following Baker, is 
one of “involved detachment”.
Contextual Data 
37  The research was designed with the researcher as 
the primary instrument,38 collecting and analyzing data from multiple sources in order 
to interpret the meaning of what was being studied.  Insightfulness, receptivity and 
self-understanding are the personal qualities cited in connection with this approach.39  
Preliminary work involved publicizing the research project in the local newsletter (see 
Appendix B) and establishing a public profile in the community as a researcher of 
participant as observer status.40
                                                 
36 ibid. 
  Contending with the potential difficulties associated 
with this type of role, maintaining the observer-observed relationship for example, 
was anticipated in the development of the research design but did not prove 
37 Baker, T.L. (1988) Doing Social Research. New York: McGraw-Hill. p.231. See also Carr, W. and 
Kemmis, S. (rev.ed.) (1986) Becoming Critical: Education, Knowledge and Action Research. Victoria: 
Deakin University. p. 151. On the flip-side of what appears to be the same coin, Kemmis quotes 
Mannheim’s description of the position of the interpretive researcher as being one of ‘disciplined 
subjectivity’.  
38 Janesick, V.J. (2001) ‘Intuition and Creativity: A Pas de Deux for Qualitative Researchers’. 
Qualitative Inquiry. 7:5. p.531. Denscombe, M. (1998) The Good Research Guide. Buckingham: Open 
University Press. pp.208-9. 
39 Baker, op.cit. p.231. 
40 Denzin, op.cit. pp.162-165. 
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problematic during the conduct of the research.  Participant observation of patterns of 
action and interaction between college and community included regular attendance by 
the researcher at both college and community events.  College events included:  
orientation session for students, arrival day in Leigh, college staff meetings, 
community service activities, community-based classes and presentation day.  
Community events included:  Uniting Church Rally, Community Dinner, informal 
and semi-formal conversations with townspeople, sporting activities and cultural 
events.  The primacy of immediate experience and first-hand knowledge gained from 
being a participant observer was a strength of the methodology.  Authentic, credible, 
representative and meaningful41 documents were the second source of contextual data.  
Understanding the events, processes and changes in social relations in the Leigh 
community following the arrival of Hayden College was enhanced by the consultation 
of documents relevant to the Hayden in Leigh development.  These documents 
included community newsletters, newspaper reports, historical accounts of life in 
Leigh and Hayden College archival material.  How the selected documents represent 
the events which they describe was analysed by attending to the intended and received 
meaning contained in the document.42  In this way, the content of the documents was 
appraised according to whether it provided information relevant to the central research 
question. 
The second method employed was a semi-structured interview with the architect of 
the Hayden College Leigh campus.  The same participant was also president of 
Hayden College School Council at the time of the development and born and raised in 
Leigh.  This atypical individual was therefore carefully chosen as representative of the 
Hayden College view and able to provide a first-hand account concerning both the 
origins of Hayden in Leigh and its location.  The interview was specifically designed 
as a key informant interview to elicit the aims, purpose and educational philosophy 
underlying the Hayden in Leigh development.  The interview was not solely designed 
as an information gathering exercise but as an open-ended discussion between 
Key Informant Interview 
                                                 
41 May, T. (2001) Social Research: Issues, Methods and Process 3rd Edition. Buckingham: Open 
University Press. pp.188-190. 
42 ibid. pp.190-195. 
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researcher and interviewee.43  Key insights not evident nor otherwise available to the 
researcher were thus able to be collected.  The researcher forwarded a set of notes to 
the interviewee prior to the interview as a guide for the conduct of the interview (see 
Appendix C) and the full interview transcript was subsequently condensed into a 
poetic transcription (see Appendix D). Miles and Huberman write that a poetic 
transcription is useful for condensing data and preventing superficial analysis because 
a poem is “… not just a figurative transposition, but an emotional statement as 
well”.44  This method of analysis was chosen because the poem illuminates the 
significance of the architect’s vision for the Leigh campus in its crystallization of 
lived experience.45  The interview transcript as poem was subsequently analysed 
using a second technique.  Intraparticipant microanalysis46 is the line-by-line or word-
by-word analysis of a transcript conducted so as to achieve understanding of “… 
implied meanings, cultural values and linkages to other concepts or contexts”.47  Use 
of this combination of techniques to analyse the semi-structured interview provided a 
deep interpretation of the Hayden College view of Leigh as a classroom.   
The third and main data collection strategy was the generation, collection and 
collation of information using a community-wide questionnaire survey.  The 
Community Views Questionnaire used in the survey was designed, constructed and 
administered by the researcher.  Two versions of the questionnaire were produced:  an 
adult version (see Appendix E) and a youth version (see Appendix F).  A 
questionnaire was the best heuristic tool because it enabled access to a wide range of 
community views in the most efficient manner possible within the constraints of the 
study.  As de Vaus states, “A questionnaire will be the product of the research 
Community Views Questionnaire 
                                                 
43 Woods, P. (1992) ‘Symbolic Interaction: Theory and Method’. In LeCompte, M.D., Millroy, W.L. 
and Preissle, J. (eds.) (1992) The Handbook of Qualitative Research in Education. California: 
Academic Press. op.cit. p.372-3. 
44 Miles, M.B. and Huberman, A.M. (1994) Qualitative Data Analysis: an expanded sourcebook. 
California: Sage Publications. p.110. 
45 ibid. 
46 Morse, J.M. (1994) ‘“Emerging From the Data”: The Cognitive Processes of Analysis in Qualitative 
Inquiry’. In Morse, J.M. (1994) Critical Issues in Qualitative Research Methods. p.29. California: Sage 
Publications. 
47 ibid. 
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problem, the theory, method of administration and methods of data analysis”.48  
Additional reasons for conducting a broad survey of the field stem from the fact that 
Hayden in Leigh is a recent development.  Early impressions of impact from a broad 
cross-section of the community were considered valuable in both the short-term for 
members of both Hayden and Leigh communities and in the long-term for future 
researchers.  Not ‘trampling on the patch’ was a methodological consideration.  The 
researcher, while a participant observer for the duration of the research project, was 
not familiar with the community and wanted to use techniques which respected both 
the privacy of community members and enhanced the way in which the research was 
perceived at large.  Babbie writes that respondents can be more willing to respond to 
an anonymous, self-administered questionnaire as opposed to questionnaires 
administered via face-to-face or telephone interview.49
Five other questionnaires in the research literature were used as references for the 
construction of the Community Views Questionnaire: 
 
• Community Builders Initiative50
• Community Capacity Survey
 
51
• Community Trust Survey
 
52
• Social Capital Questionnaire
 
53
• Satisfaction with Life and Satisfaction with Community
 
54
Following the style of these examples, a tailor-made questionnaire was produced for 
the particular context and purpose of this research.  The length and structure of the 
questionnaire, the use of language, specific wording of questions and the information 
requirements of the instrument were important considerations in this construction 
 
                                                 
48 de Vaus, D.A. (1995) Surveys in Social Research 4th Edition. St. Leonards, N.S.W.: Allen & Unwin. 
p.104. 
49 Babbie, E.R. (1998) The Practice of Social Research 8th Edition. California: Wadsworth. p.271. 
50 Kenyon, P. (2000) Community Builders Resource Manual. York, W.A.: Bank of IDEAS. 
51 Centre for Research and Learning in Regional Australia (CRLRA). (2000) Community Capacity 
Survey. Launceston: University of Tasmania. 
52 Centre for Research and Learning in Regional Australia (CRLRA). (1999) Community Trust Survey. 
Launceston: University of Tasmania. 
53 Bullen, P. and Onyx, J. (1998) Measuring Social Capital in Five Communities in NSW – A 
Practitioners Guide. [Online] http://www.mapl.com.au. Accessed May 23, 2001. 
54 Howieson, N. and Students. (1993) Satisfaction with Life and Satisfaction with Community: Centre 
for the Development of Human Resources Social Research and Development Report No. 41. Perth: 
Faculty of Health and Human Sciences, Edith Cowan University. 
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phase.55  The questionnaire went through a number of drafts, three phases of pilot 
testing, and due consideration of alternative ways to distribute the instrument.  
According to Babbie, the completion rate is higher when questionnaires are hand 
delivered and picked up, compared to straightforward mail surveys.56  This method of 
distribution was therefore selected.  The final draft of the questionnaire used a 
combination of question types:  open-ended and forced-choice questions, likert-style 
formats, semantic differential formats, ranking and rating tasks and demographic 
information questions.57  An initial research focus informed by triple bottom line 
theory58
The present discussion pertains to the researcher’s methodological stance to data 
generated in response to the central research question.  Closed responses to 
questionnaire item number thirteen  — “Has Hayden College become part of the 
Leigh community from your point of view?” — recorded participants’ intensity of 
agreement and these responses complemented open-ended responses to the same 
question.
 was later revised when problematic issues associated with exploring the 
economic, social and environmental impact of college on community became 
apparent.  Questions about the triple bottom line impact of college on community 
were originally included in the questionnaire together with questions designed to 
generate data related to the central research question.   
59
                                                 
55 A number of works were consulted during this phase. See Foddy, W. (1993) Constructing Questions 
for Interviews and Questionnaires. Cambridge: Cambridge University Press. Moser, C.A. and Kalton, 
G. (1971) Survey Methods in Social Investigation 2nd Edition. England: Dartmouth Publishing 
Company. Oppenheim, A.N. (1992) Questionnaire Design, Interviewing and Attitude Measurement. 
New York: Pinter Publishers. Payne, S. (1951) The Art of Asking Questions. Princeton: Princeton 
University Press. de Vaus, op.cit.  
  Despite the initial lines of inquiry suggested by the research noted above, 
56 Babbie, op.cit. p.258. 
57 de Vaus, op.cit. Zikmund, W.G. (2000) Business Research Methods 6th Edition. Florida, U.S.A.: 
Harcourt Inc. Chapters 14-15. 
58 Triple bottom line theory is a framework developed from within the accounting profession to 
measure and report organisational performance against economic, social and environmental indicators.  
The triple bottom line thus focuses organisations not just on their economic value but also on the 
environmental and social value they add (and destroy).  See Deegan, C. (1999) ‘Triple Bottom Line 
Reporting’. Charter. 70:3. pp.38-40. Elkington, J. (1997) Cannibals with Forks: the triple bottom line 
of 21st century business. Oxford: Capstone. Rogers, M.F. (2001) ‘Triple Bottom Line Audit: a 
Framework for Community-based Action’. In Rogers, M.F. and Collins, Y.M.J. (eds.) (2001) The 
Future of Australia’s Country Towns. La Trobe University, Bendigo: Centre for Sustainable Regional 
Communities. 
59 Schuman, H. and Presser, S. (1979) ‘The Open and Closed Question’. American Sociological 
Review. 44:5. pp.692-712. 
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differing views concerning Hayden’s membership of the Leigh community were 
considered the most fascinating and fundamental aspect of the interaction occurring 
between college and community.  Geer concludes that an open-ended question format 
taps salient rather than just superficial concerns, writing that open-ended questions do 
measure important concerns, attitudes and viewpoints of respondents.60  The open-
ended comments both validated the forced-choice response in the first part of the 
question and provided the opportunity for respondents to expand on the initial closed 
question.  The collection of written text expressing participants’ own views thus 
enabled access to a population of meanings61
Community views were elicited in three rounds during August, September and 
October 2001.  In the first round, the general population was surveyed using a 
stratified random sample devised to reflect the property ratio in Leigh —  residences: 
businesses: farms.  The sampling frame used was the Hepburn Shire property listings.  
With assistance from three others, telephone contact was made with the target 
population explaining the purpose of the research, what was involved in participation 
and dates and times for questionnaire distribution and collection.  The ethical 
considerations of the research were such that informed consent was required to 
participate in the study.
 from the breadth and depth of data 
collected.   
62  Fifty people agreed to participate in the survey and 
following personal distribution and collection of the questionnaires, a one hundred 
percent return was yielded.63
                                                 
60 Geer, J.G. (1991) ‘Do open-ended questions measure “salient” issues?’ Public Opinion Quarterly. 
55. pp.360-370. 
  In the second distribution round, only the researcher 
contacted all businesses in Leigh, using the local telephone directory as the sampling 
frame.  Again, approximately fifty people agreed to participate and the researcher 
delivered and collected the questionnaires personally, yielding an eighty-eight percent 
response rate (forty-four questionnaires returned).  The third round of surveying 
occurred during the school holidays with the researcher contacting the parents of 
61 Goetz, and LeCompte, op.cit. p.55. 
62 Sobal, J. (1984) ‘The Content of Survey Introductions and the Provision of Informed Consent’. 
Public Opinion Quarterly. 48:788-793.  
63 Soderstrom, E.J. (1981) Social Impact Assessment. New York: Praeger Publishers p.90. Soderstrom 
reports on a 1977 study by Cordray and Staneski which found that presurvey telephone contact and 
personalization of the research process causes a significant positive difference in response rate. 
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adolescents aged between fourteen and sixteen years old (the same age group as the 
Hayden College students).  Posters advertising the research project were also 
displayed around the town during this part of the process (see Appendix G).  The 
snowball sampling strategy64
The two main (collection) features of the survey method which made it most suitable 
for this research are that surveys are an excellent vehicle for collecting a 
representative number of views and opinions thus enabling description of a population 
too large to observe directly.
 was selected because the researcher could not approach 
minors directly due to ethical considerations; both parental and minors’ consent were 
subsequently obtained.  Of the thirty questionnaires delivered, twenty-three were 
returned. 
65  A third feature of the social survey stemming from its 
origins of large-scale quantitative measurement of social variables is its history of 
‘asking the people’ as a strategy of sociological explanation.66  While the history of 
the social survey is the use of quantitative methods for the investigation of social 
life,67 the ability of social surveys to produce qualitative data is also recognized.68  
My reading of the methodological literature on survey research reveals a difference 
between the use of surveys for the testing of causal hypotheses69 (a positivistic 
approach) and the use of surveys based on a constructionist approach to knowledge.  
The methodological assumption in the latter approach is that there is a complex 
interrelationship in question-answer behaviour between sociological, psychological 
and linguistic variables.70
                                                 
64 Crabtree, B.F. and Miller, W.L. (eds.) (1992) Doing Qualitative Research. California: Sage 
Publications. p.38. 
  Denscombe writes about the generation of qualitative data 
as a product of this interrelationship as follows. 
65 Babbie, op.cit. p.256. 
66 Marsh, C. (1982) The Survey Method. London: George Allen & Unwin. p.104.  Finch, J. (1986) 
Research and Policy: The Uses of Qualitative Methods in Social and Educational Research. London: 
The Falmer Press. p.15. 
67 Tonkiss, F. (1998) ‘The History of the Social Survey’. In Seale, C. (ed.) (1998) Researching Society 
and Culture. London: Sage Publications. p.59. See also Moser, and Kalton, op.cit. pp.6-20 and Marsh, 
op.cit. Chapter 2. 
68 Seale, C. and Filmer, P. (1988) ‘Doing Social Surveys’. In Seale, C. (ed.) op.cit. p.125; p.144. 
69 de Vaus, op.cit. p.81. Marsh, C. (1984) ‘Problems with Surveys: Method or Epistemology?’ In 
Bulmer, M. (1984) Sociological Research Methods: An introduction. London: Macmillan. p.86. 
70 Foddy, op.cit. p.xi. 
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Qualitative data, whether words or images, are the product of a process of interpretation. The 
data only become data when they are used as such. The data do not exist ‘out there’, waiting to 
be discovered, as would be the case if a positivistic approach were adopted, but are produced 
[italics in original] by the way they are interpreted and used by researchers.71
Researchers informed by symbolic interaction theory write that the exchange of 
information between researcher and participant — the construction of questions and 
their subsequent answering — constitutes a social conversation
 
72 which would not 
otherwise have occurred.  For example, Foddy’s representation of this conversation is 
that the researcher encodes a question, the respondent decodes the question, the 
respondent encodes an answer and the research decodes the answer.73  A symbolic 
interactionist approach thus informed the conduct of the community-wide survey in 
this research due to its emphasis on meaning.  Following this approach, the survey 
was intended as a social (and voluntary) encounter conducted via a self-administered 
questionnaire.  Language was the medium for a series of cognitive tasks governed by 
linguistic and social rules similar to a social conversation between strangers.74  The 
generation of data in this research thus draws upon a conceptualization of the survey 
questionnaire within a social-cognitive framework.75
Data Analysis Strategies 
   
The main body of data reported in this research comes from participants’ written 
responses to Question 13 of the Community Views Questionnaire.  Analysis of this 
data enabled a comparison between the community’s view of what it means to be part 
of a community and the architect’s view of Leigh as a classroom.  Comparison 
between the two views, indicated and supported by background data, was facilitated 
by philosophical analysis of the survey data.  A conceptual analysis of community 
was chosen as an illuminating way to explore how a newcomer’s entry into the ways 
                                                 
71 Denscombe, op.cit. p.208. 
72 Craib, I. (1984) Modern social theory: from Parsons to Habermas. Brighton, Sussex: Wheatsheaf 
Books. pp.71-81. 
73 Foddy, op.cit. p.22. 
74 Sudman, S., Bradburn, N.M. and Schwarz, N. (1996) Thinking about answers: the application of 
cognitive processes to survey methodology. San Francisco: Jossey-Bass Publishers. p.245. 
75 ibid. p.244.  
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of an existing community may be viewed by members of that community.  A more 
detailed discussion of how the questionnaire data was analysed is reserved for Chapter 
Three.  In general terms, the analysis of data was interpretive (related to meaning)76 in 
style, consistent with a methodological approach to knowledge which sought to 
explore the quality of the relationship between the Leigh community and Hayden 
College.  Janice Morse has identified four main cognitive processes inherent in 
qualitative methods of data analysis:  comprehending, synthesizing, theorizing, and 
recontextualising.77
The process of comprehension was used in the analysis of questionnaire data whereby 
a mass of raw data was sorted out to uncover the underlying meaning of the 
information collected.  For this research, the questionnaire data was collated, 
organised and summarized in order for it to be comprehended by the researcher, 
before a template analytic technique was used to identify the conceptual structure of 
the selected responses.
  These processes occurred almost sequentially, although the 
emphasis and timing of each varied throughout the different stages of the research 
process. 
78 Identification of the concepts of community at work in the 
data resulted in the compilation of responses into two main conceptual categories 
using this interpretative procedure.79  Following this categorizing of the 
‘comprehended’ data of individual participants, the data was synthesized or “sifted” to 
give a general explanation of what the researcher saw was occurring.80  Moving from 
the particular views of community members to the general enabled the presentation of 
an aggregate picture.  The community’s view of the impact of college on community 
was enabled by a synthesis of individual responses into the same two main categories 
for the whole data set.  Morse’s third cognitive process — theorizing81
                                                 
76 Crabtree and Miller, op.cit. p.17. 
 — involved 
77 Morse, op.cit. pp.23-43. 
78 Crabtree, and Miller, op.cit. p.19.  
79 It is important to note that these two categories did not “emerge” from the data but were the result of 
the application of a template developed by the researcher based on the work of Raymond Plant and 
Andrew Mason (see Chapter Three).  Martin Bulmer writes that “ … in practice concepts do not merely 
form themselves out of the data … the interpretative sociologist is neither a man with a measuring rod 
nor an embodiment in conceptual terms of the bucket theory of the mind”.  See Bulmer, M. (1979) 
‘Concepts in the Analysis of Qualitative Data’. Sociological Review. 27:4. pp.651-77. 
80 Morse, op.cit. pp.30-32. 
81 ibid. pp.32-4. 
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speculation about the relationship between these two main categories.  Theorizing 
about the significance of a conceptual explanation in relation to existing theory on 
community involved entertaining alternative explanations of the data until a “best fit” 
or most simple explanation of the data was obtained.  Finally, this ‘theorized about’ 
data was recontextualized into different settings.82  Placing the results in the context 
of established knowledge about contemporary small town Australia and writing this 
thesis83
Validity and Reliability 
 completed the qualitative analysis of data in this research. 
The final component of the research design to be discussed in this section is the 
consequences of methodological decisions made by the researcher for the validity and 
reliability of the present study.  Creswell makes the point that qualitative researchers 
have moved away from the strict application of positivist criteria used to assess the 
validity and reliability of research, replacing such criteria with terms such as 
‘credibility’ and ‘trustworthiness’.84  This move is largely due to the apparent 
contradiction between research founded upon constructionist epistemology making 
claims to single truths about reality.85  A related problem known as the crisis of 
legitimation refers to the postmodern and poststructural questioning of the 
authoritative claims of research texts, a questioning which ultimately rejects claims 
that research makes and has made to be accurate, true and complete.86
                                                 
82 ibid. p.34. 
  For the 
purposes of the present study, the critical issue is whether the chosen presentation of 
the Leigh community’s view of the impact of Hayden College on Leigh is a valid and 
reliable interpretation of the impact of the phenomenon under study.  An interpretivist 
account of what it means to be part of a community is limited to the researcher’s 
ability to adequately grasp the meanings of qualitative data and successfully convey 
that he or she has understood the interaction between members of a community in 
83 Creswell, J. W. (1994) Research Design: qualitative and quantitative approaches. California: Sage 
Publications. p.153. 
84 ibid. pp.157-8. 
85 Seale, C. (1999) The Quality of Qualitative Research. London: Sage Publications. p.46. 
86 Lincoln, Y.S. and Denzin, N.K. (1998) ‘The Fifth Moment’, In Denzin, N.K. and Lincoln, Y.S. (eds.) 
The Landscape of Qualitative Research: Theories and Issues. California: Sage Publications. pp.413-4. 
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ways socially and culturally appropriate to members of that community.87
What interpretivists have to rely on is their normal social competence. There is no measure of 
success in penetrating the respondents’ culture beyond those interactional mechanisms normally 
used to check social competence — being able to interact successfully.
  Halfpenny 
writes that problems of interpretation for the interpretivist are equivalent to problems 
of measurement for the positivist, offering ‘normal social competence’ as a means of 
validating the understandings developed by the researcher. 
88
A period of successful interaction with people in Leigh for the duration of the 
research project thus lends both validity and reliability to the present study.  It remains 
to present other specific features of the methodology designed to increase confidence 
in the study’s findings. 
 
The limitation of this study, that the findings could be subjected to other 
interpretations, does not detract from its internal validity as an accurate representation 
of whether and to what extent Hayden College has become part of the Leigh 
community.  Three main measures were taken to ensure that data collected was 
accurate.  Firstly, three different sources of information:  interview, documents and 
field notes were used to triangulate the main body of questionnaire data in order to 
produce an authentic account of the phenomenon of Leigh as a classroom.  
Triangulation, or the use of more than one data collection tool, has been defined as 
“… the act of bringing more than one source of data to bear on a single point”.89
                                                 
87 Halfpenny, P. (1979) ‘The Analysis of Qualitative Data’. Sociological Review. 27:4. pp.817-823. 
  
Anecdotal evidence, recorded in field notes for example, was used to confirm views 
of Hayden’s membership collected in the survey.  Secondly, the use of sampling 
strategies associated with survey method was controlled in order to collect a 
significant amount of data.  The choice of a stratified random sample for the general 
community and the subsequent inclusion of the business and youth communities in 
the survey allowed generalization to the community as a whole.  The adequacy of this 
sample ensured representativeness and statistical significance.  Thirdly, a complete 
data set — one hundred and seventeen responses to the same question — was used to 
88 ibid. p.819.  
89 Marshall, C. and Rossman, G.B. (1995) Designing Qualitative Research 2nd Edition. California: Sage 
Publications. p.144. See also Bryman, A. (1988) op.cit. pp.131-4. 
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analyse and present the community’s view.  This methodological choice enabled 
critical investigation of a significant body of data most relevant to the research 
question, thereby avoiding the problem of anecdotalism common to field studies.90
With respect to the external validity of the study and the limitations associated with 
replicating this study elsewhere, obtaining the same result using the same 
methodological procedures presented here is unlikely.  Forming a valid interpretation 
of a unique set of circumstances as was the intent for Hayden in Leigh does not enable 
generalizability of findings from the study to other settings because the aim was to 
interpretively explore the impact of a particular school on a particular community.  
However, findings concerning what it means to be part of a community may provide a 
good source of information for extrapolation about concepts of community as they 
pertain to a rural population.  In this way, the generalizability of the categories 
resulting from the data analysis
   
91
Three main limitations besides those identified in the validity and reliability of the 
research discussed above can be seen to be associated with the design of this study.  
Firstly, the logic of the study, framed as it is in terms of the impact of Hayden College 
on Leigh, is based on the assumption that the college was a significant event in the life 
of the town and that members of the pre-Hayden community (as largely passive 
spectators to the development) were in the best position to give evidence about 
changes in their community.  Framing the research problem in terms of the newcomer 
having some impact on the established community precluded Hayden College 
members (for example, Leigh staff, a selected cohort of Hayden students, staff from 
the other Leigh campuses) from participation in this study.  Hayden College members 
 has value for those interested in the meaning of 
community life.  Similarly, the reliability of the study as it concerns obtaining the 
same result using the same procedures within Leigh does not allow for confirmation 
of its findings a second time around.  While the questionnaire survey could be 
replicated in Leigh using the same type of sampling and the same questionnaire, 
different findings about the impact of the college may result due to the passage of 
time.   
                                                 
90 Silverman, D. (2000) Doing Qualitative Research: A Practical Handbook. London: Sage 
Publications. p.176. 
91 Creswell, op.cit. p.159. 
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were therefore precluded from a consideration of their impact (or the impact of their 
organization) on a community which now includes themselves.  Secondly, the study is 
limited by the representation of Hayden College as an institution, without accounting 
for its component parts, e.g.:  students, staff or buildings.  This has had a somewhat 
limiting effect I believe, in so far as asking about the impact of Hayden College as an 
institutional entity, has not sufficiently delineated what precisely it is about the 
college which has caused an effect.  A final limitation is the study’s attempt to make 
an assessment of Hayden’s membership of the community within a very short time.  
The study was conducted within a short time frame (twelve months) and the campus 
had only been established for a short time when data was collected for this research 
(eighteen months).  A longitudinal study over a significant period of time may 
therefore have been a more suitable design for inquiry into whether and what extent 
Hayden College has become part of the Leigh community.  This was not possible 
however, within the temporal, financial and organizational constraints of the present 
study.  
Conclusion 
The character of this research study is shaped by the stance taken on key 
methodological questions as set out in this chapter.  Because the quality of the nascent 
relationship between college and community is the focus of the present study, 
determining what it means to be part of a community from the community’s point of 
view required qualitative methods of investigation.  Extrapolating the community’s 
response to the establishment of the Hayden College campus was achieved using 
qualitative research methods based on a concern with meaning stemming from an 
approach to the study of community as an ideal concept.  I was interested in the 
meaning of the college’s arrival in the town, how people in Leigh were making sense 
of this new arrival and what the relationship between college and community might 
mean for people in Leigh into the future.  It was intended that this research might 
constitute something like a social conversation about the impact of college on 
community, consistent with work in the interpretivist tradition which draws upon 
epistemologies emphasizing the social construction of reality.  Crabtree and Miller 
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liken research to “… taking a descriptive and explanatory snapshot of reality”.92  
Deciding what kind of camera, the scene on which to focus, which filter and the intent 
of the photographic act are analogous to the process of inquiry conducted in research.  
For this study, the researcher was the camera, the scene of focus, the Leigh 
community, the filter qualitative and the intent, to produce a holistic, realistic 
description/explanation of the impact of Hayden College on the Leigh community.93
                                                 
92 Crabtree and Miller, op.cit. p.3. 
  
The variety of techniques used to collect data relevant to the research question was 
dictated by the nature of the research problem and enhanced the scope and breadth of 
the inquiry.  In this way, depth of understanding and fidelity to the world under study 
were achieved. 
93 ibid. p.4. 
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2 Literature Review 
Introduction 
This study is set within the current context of change occurring in rural and regional 
Australia and associated research into contemporary rural communities and rural 
social issues.1  Hayden in Leigh is a unique and interesting case of change in rural 
Victoria and the Leigh community’s view of Hayden College as its newest member 
must now be examined with reference to existing literature in this area.  Literature 
informing research into the unfolding relationship between Hayden and Leigh is 
contained in the three main sections of this chapter:  school-community relations, life 
in community and rural and regional Australia.  The argument which emerges in the 
first section of a review of research literature relevant to Hayden in Leigh is that the 
quality of the learning experiences enjoyed by the Hayden students during their time 
in Leigh can be seen to be a contribution to the college by the community; at the same 
time, the college is making an investment in the Leigh community socially and 
economically.  The study is thus set within the context of an increasing focus on 
partnerships between schools and communities in rural areas2 and contributes to such 
research by examining a new and non-traditional relationship between college and 
community.  The second section reviews literature relevant to the concept of 
community stemming from the classical theoretical sociology of Ferdinand Tonnies.3
                                                 
1 Black, A., Duff, J., Saggers, S. and Baines, P. et.al. (2000). Rural Communities and Rural Social 
Issues: Priorities for Research. Barton, ACT: Rural Industries Research and Development Corporation.  
see pp.58-63 in particular. Kenyon, P. and Black, A. (eds.) (2001) Small Town Renewal: Overview and 
Case Studies. Barton, ACT: Rural Industries Research and Development Corporation. 
  
As presented in the methodology chapter, research into whether and to what extent 
Hayden College has become part of the Leigh community has been predominantly 
2 Kilpatrick, S., Johns, S., Mulford, B. Falk, I. and Prescott, L. (2001) More than an Education: 
Leadership for rural school-community partnerships. Barton, ACT: Rural Industries Research and 
Development Corporation. 
3 Tonnies, F. (1955 edition translated and edited by Charles P. Loomis) Community and Society. 
London: Routledge and Kegan Paul. 
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informed by knowledge surrounding the idealized nature of community.  Finally, 
given the imperative for rural and regional Australia to remain viable, the third part of 
the chapter examines literature concerning why Hayden’s membership of the Leigh 
community might be a matter of importance.  As the literature review will 
demonstrate, research into the particular case of Hayden in Leigh reveals broader 
insights into the nature of traditional school-community partnerships, what it means to 
be part of a community and the challenges facing small towns in Australia. 
School-Community Relations 
For the purposes of this study, the researcher saw school-community relations as 
consisting of four main emphases:  community involvement in the life of the school, 
the broader community as a school of life, school involvement in the life of the 
community, and school as a life of community.  While Hayden’s Leigh campus was 
designed to create a sense of community amongst the students and teachers working 
and living in the residential learning village (school as a life of community4) and it is 
possible that the involvement of the Leigh community in the life of the school5
                                                 
4 There is an extensive body of literature on the school institution/organization/classroom as a 
community. See for example, Merz, C. and Furman, G. (1997) Community and schools: promise and 
paradox. New York: Teachers College Press. Sergiovanni, T.J. (1994) Building community in schools. 
San Francisco: Jossey-Bass. Osterman, K.F. (2000) ‘Students Need for Belonging in the School 
Community’. Review of Educational Research. 70: 323-368. 
 will 
increase over time, the focus of the present study is on the impact of college on 
community and therefore the second and third of the four emphases identified above:  
community as a school of life and school involvement in community life are most 
relevant.  These two emphases in the research literature on school-community 
relations will be discussed in the first section of this first part of the chapter.  The 
second and third sections present literature relevant to school-community partnerships 
and community as social policy respectively. 
5 For examples of studies of community involvement in schools and the ways in which community 
participation in schools occurs, see Adams, M. (197-). Who’s involved? Aspects of community 
involvement in education. Sydney and Adelaide: a brief study. Sydney: New South Wales Teachers 
Federation. The late 70’s saw a number of studies conducted to determine community attitudes towards 
education with the decade culminating in policies and guidelines developed at state government level 
for use in schools.  See Education Department of Victoria. (1979). Community education policies and 
guidelines: for school-based programs. Melbourne: Government Press. 
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Community as an Educational Ideal  
Research literature about the quality of relationships in rural communities suggests 
that where relationships are sound, learning is likely to be enhanced.6
… rural schools are in an ideal position to maximize the contribution of interpersonal 
relationships to the total educational process because rural communities have peculiar and 
distinctive natures which can be turned to the school’s advantage and they are small enough to 
allow this to happen.
  Although such 
research is based on traditional relationships between schools and their communities, 
it is nevertheless relevant to the Hayden in Leigh development because the Hayden 
College students deliberately spend time in Leigh to participate in rural community 
life.  The quality of their involvement in community life (if their time in Leigh is to 
expose them in a genuine educational sense to real differences between rural and 
urban areas) is highlighted by research which points to the importance of the 
relationship between school and community to learning outcomes.  In their 1990 study 
of school-community relations, Squires and Sinclair found that: 
7
The interpersonal nature of relationships in small communities was part of the 
attraction for Hayden in going to Leigh for ‘community’.  The school’s approach to 
community as a school of life in an attempt to make Leigh a classroom reflects current 
research on Australian adolescents informing new directions in education.
 
8  It is in the 
context of the development of adolescent identity through a focus on relationships 
with others that Hayden College has established its Leigh campus.9
                                                 
6 There is a significant body of literature on schools as learning communities in the wake of the lifelong 
learning movement. See Chapman, J.D. and Aspin, D.N. (1997) The school, the community and 
lifelong learning. London: Cassell. Cocklin, B. (1997) ‘Towards a Learning Community: The Case of 
Rana Primary School. Education in Rural Australia. 7:2. pp.1-11. A related body of literature links 
learning communities with community development. See Falk, I., Golding, B. and Balatti, J. (2000) 
Building communities: ACE, lifelong learning and social capital. Melbourne: ACE. Moreland, M. and 
Lovett, T. (1997) ‘Lifelong learning and community development’. International Journal of Lifelong 
Learning. 16:3. 201-16. 
  Current literature 
7 Squires, D. and Sinclair, R. (1990) ‘Rural schools and their communities: Towards a symbiotoic 
relationship’. ‘Think Tank’ on Research into Rural Education: Proceedings of the Conference held by 
the Rural Education Research and Development Centre. 10-14 June 1990, Townsville. pp.100-107. 
8 Fuller, A. (2000). Raising real people: a guide for parents of teenagers. Melbourne: Acer Press. See 
also Hargreaves, A. and Fullan, M. (1998). What’s Worth Fighting for in Education? Buckingham, UK: 
Open University Press. 
9 In 1998 Hayden College conducted a Middle School Review, identifying that “developing a sense of 
identity” and “greater awareness of the social and political world, and gaining skills in coping and 
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on the changed and changing nature of schooling establishes the existence of a ‘new 
landscape of learning’ which is not only seen through classroom windows but actually 
constitutes the contemporary learning environment.10  The two features of this 
changed landscape most relevant to the current study are the special consideration 
being given to the middle years of schooling and the imperative to link learning with 
‘real world’ experiences during these years.11
One of the most famous examples of the ‘classroom without walls’ approach to 
education was the Parkway Program in the United States, an educational innovation 
designed to use the resources of the city of Philadelphia to help students live and learn 
away from the classroom.
   
12  Its relevance to the current study is the idea that the 
physical embodiment (or lack of physical embodiment) of the educational facility is a 
critical part of the learning experience.13  More specifically, the idea of the township 
and community of Leigh, as constituting the learning environment for the Hayden 
students, is reflected in literature using the term place-based education.14  This term 
informs recent research in North America into community-oriented schooling, 
particularly in rural places, and is mostly based on the educational philosophy of John 
Dewey.15
                                                                                                                                            
interacting with that world” were two special needs of this age group. The author of the case statement 
for a residential learning village writes that “in establishing this residential site Hayden seeks to model 
for other Australian schools the importance of residential learning and the changing nature of 
schooling”. 
  Characteristics of a place-based educational curriculum include a multi-
10 Bentley, T. (1998). Learning beyond the classroom: education for a changing world. London: 
Routledge. Levin, B. and Riffel, J.A. (1997). Schools and the Changing World. London: Falmer Press. 
Steinberg, L. (1996). Beyond the Classroom: Why School Reform has Failed and What Parents Need to 
Do. New York: Simon and Schuster. Groundwater-Smith, S., Brennan, M., McFadden, M. and 
Mitchell, J. (2001) Secondary Schooling in a Changing World. Marrickville, N.S.W.: Harcourt 
Australia. 
11 Edgar, D. (2001). The Patchwork Nation: re-thinking government — re-building community. Sydney, 
Harper Collins Publishers. pp.177-8.  Crowther, F. and Wilkes, P. (1995) ‘Community partnerships: A 
response to values confusion?’ in Limerick, B. and Nielsen, H. (1995) School and Community 
Relations: Participation, Policy and Practice. Marrickville, NSW: Harcourt Brace and Company. 
pp.69-80. 
12 Bremer, J. (1971) The school without walls: Philadelphia’s Parkway Program. New York: Holt, 
Rinehart and Winston.  
13 Theobald, R. (1997) Reworking success: new communities at the millennium. Canada: New Society 
Publishers. p.49. Theobald quotes Winston Churchill as saying “We build our buildings and then our 
buildings build us”.  
14 Smith, G.A. (2002) ‘Place-based Education: Learning to be where we are’. Phi Delta Kappan. 83:8. 
pp. 584-594. 
15 Theobald, P. (1997). Teaching the Commons: Place, Pride and the Renewal of Community. Boulder, 
Colorado: Westview Press. p.138 Haas, T. and Nachtigal, P. (1998) Place Value: An Educator’s Guide 
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disciplinary approach to the study of self and community drawing on the geographic, 
social and political attributes of a particular place.  Place-based education differs from 
other variants of experiential learning such as outdoor education and environmental 
education in that students are immersed in a community setting as active members of 
that social situation. The central idea is that “Community is thus potentially the 
teacher and the topic”.16  Theobald and Curtiss report on a small rural community in 
south Dakota, population 900, in which the school principal asked his staff, “What 
can we do in the school to help this community?”17  A project was devised in which 
the students studied the economy of the town, conducting a survey of the income and 
spending habits of local community members.  The results were published in the local 
paper and consequently altered the spending habits of townspeople when they learned 
how much money was leaving the town.18
Sher and Sher’s emphasis on the need for a concerted effort to make the local 
community a focal point of the curriculum reinforces the significance of Hayden in 
Leigh to the contemporary educational scene. 
  It is the involvement of school students in 
the broader community in order to learn about a particular locale which characterizes 
place-based education and which is a component part of the educational philosophy 
underpinning Hayden in Leigh. 
An important step would be to complement classroom instruction by routinely using the local 
area as a real-world laboratory and local people as learning resources. While already happening 
in some places, non-trivial versions of this idea are far from standard practice.19
Attempts to provide non-artificial learning experiences for students thus offer the 
potential for the creation of community as a school of life.  Secondly, as suggested 
 
                                                                                                                                            
to Good Literature on Rural Lifeways, Environments, and Purposes of Education. Charleston, Virginia: 
Clearinghouse on Rural Education and Small Schools.  It may well be that the educational interest in 
place is contemporaneous with a philosophical interest in the same concept. See Casey, E. (1997) The 
fate of place: a philosophical history. Berkeley: University of California Press. 
16 Theobald, P. and Curtiss, J. (2000, Spring) ‘Communities as Curricula’. Forum for Applied Research 
and Public Policy. 15:1. p.107. 
17 ibid. p.109. 
18 ibid.  
19 Sher, J.P. and Sher, K.R. (1994) ‘Beyond the Conventional Wisdom: Rural Development as if 
Australia’s Rural People and Communities Really Mattered’. Journal of Research in Rural Education. 
10:1. p.39. 
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above, if a city-based private school can develop a community as curriculum 
experience for its students for one term, what implications might this have for other 
communities and other rural schools?20  This research provides an interesting context 
for the Hayden in Leigh research because it draws attention to the basis of the 
relationship between Hayden College and the Leigh community, given that Leigh is 
not the ‘local’ community for the Hayden students and Hayden is not a ‘local’ school 
for the Leigh community.21  Such literature also points to the potential of Hayden in 
Leigh as a model of ‘community as classroom’ for other schools and rural 
communities.  A prime example of place-based education in Australia is the School at 
the Centre program currently operating in North Queensland.22
A target of 20% of the overall curriculum should reflect place, both the immediate locality and 
the broader rural milieu. 
  The School at the 
Centre program began in Nebraska, U.S.A. in 1992 and is based on the idea that 
schools are integral to the process of rural community building.  In Australia, School 
at the Centre is characterized by two core statements: 
There should be a conscious effort to use this curriculum to make a contribution to the local 
community.23
This core philosophy has underpinned three phases of a pilot project which began in 
North Queensland in March 2001 and is presently being implemented.  Based on the 
Nebraskan model, the trial of the School at the Centre program in Australia was 
designed to consist of a preliminary phase of visits to the U.S.A., a planning phase 
where schools volunteered for inclusion in the pilot project and an implementation 
 
                                                 
20 On 4 May 2001, I attended the North Central Cluster Combined Professional Development Day, held 
in Charlton, Victoria.  The campus director of Hayden College delivered a presentation to teachers 
from this area on how a school can work with the community in order to provide ‘place-based 
education’ and consequently, how students can become more involved in community life. 
21 See for example, Coleman, J.S. (1985) ‘Schools and the Communities They Serve’. Phi Delta 
Kappan. 66:527-532. Schoenheimer, H. (1973) Good Australian Schools and their Communities. 
Melbourne: Technical Teachers Association of Victoria. 
22 McSwan, D. ‘School at the Centre North Queensland’.  
http://www.library.jcu.edu/pd/lbcy/RERDC/satc.doc [Online]. Accessed February 3, 2002. 
23 Northern Priority Country Area Program and The Rural Education Research and Development 
Centre James Cook University. (2001). School at the Centre: A Pilot Project in North Queensland. 
Report One. [unpublished] p.5. 
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phase of curriculum activities and their evaluation.24
In his study of two public secondary schools in Colombia, Alberto Arenas provides an 
illustration of what he terms ‘a pedagogy of place’, suggesting this type of education 
transmits the notion of interdependence between person and environment and is a 
contemporary attempt to overcome the dualisms of conventional schooling (mind 
from body, society from nature, school from community) identified by Dewey.
  The first report following the 
completion of phase one indicates that the volunteer pilot schools in Australia have 
successfully identified ways in which students can simultaneously make their learning 
a contribution to their local community.  This is a significant development in 
Australian education because it places importance on the local and is relevant to this 
study because of the centrality of the idea of Leigh as a classroom to the Hayden in 
Leigh development. 
25  
Arenas discusses some important issues associated with a ‘community as campus’ 
approach to education including the dangers of pariochalism and ethnocentrism and 
avoiding the narrow-mindedness which may result from a pedagogy of place.  While 
this issue is not as directly relevant to the Hayden students because Leigh is their 
classroom for a period of only eight weeks, place-based education has been defended 
from criticism as a folk curriculum.26  In a comparitive analysis of ideas of 
community in schooling in the United States and Russia, Gromyko and St. Maurice 
also refer to Dewey’s philosophy of making ‘local and direct social relations’ the 
basis for curriculum.27
                                                 
24 ibid. p.10. 
  The authors’ cultural-historical approach to the study informs 
the construction of a typology of school communities in the two nations and their 
finding that immediate, face-to-face relations are the most effective means of 
individual and social development for egalitarian and democratic political systems.  
Their work clearly indicates the importance of the concept of community in 
international educational research which seeks to identify the ‘sources, workings and 
meanings’ of the social bond between people. 
25 Arenas, A. (2001) ‘If We All Go Global, What Happens to the Local? In Defence of a Pedagogy of 
Place’. Educational Practice and Theory. 23:2. pp.29-47. 
26 McSwan, op.cit. 
27 Gromyko, Y. and St. Maurice, H. (2000) ‘Constructions of Community: aspects of cultural historical 
study of school curriculum’. Discourse: studies in the cultural politics of education. 21:2. p.193. 
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The second aspect of school-community relations relevant to the present study 
concerns the importance of the contribution made by schools to life in rural 
communities.  In Australia, the central role played by traditional schools in their 
communities, in the social, economic, cultural and sporting life of rural places, has 
been investigated by a number of researchers.28  The importance of education 
provided by rural schools to their communities is indeed critical29 and as Sher and 
Sher point out, young people from rural areas must be equipped to deal with a 
potentially urban future while the reverse is often not the case.30  In this sense, 
Hayden in Leigh is an attempt to prepare metropolitan students for something beyond 
city life or to at least expose the students to the differences between city and country.  
In their study of two rural communities, Allen, Meyenn and Squires look at the ways 
in which rural communities interact with their schools and the ways in which 
communities can intervene in educational processes.31
                                                 
28 Allan, R., Meyenn, B. Squires, D. (1995) ‘Community Action: Two Rural Communities and their 
Schools’ in Limerick, B. and Nielsen, H. (1995). School and Community Relations: Participation, 
Policy and Practice. Sydney: Harcourt Brace. Chapter 20, pp.309-319. Nunn, J. (1994) ‘The 
Importance of the School to a Rural Town’. Education in Rural Australia. 4:1-7. Sher and Sher, op.cit. 
White-Davison, P. (1999) Rural Views: Schooling in Rural/Remote Communities. Master of Philosophy 
thesis [Online]. Available: 
  Importantly, the authors 
examine unique approaches to the school-community relationship, a research focus 
which has direct relevance to the present study due to the unusual circumstances of 
the Hayden in Leigh development.  The researchers point to the possibilities for 
school involvement in community life, giving the example of a trust fund established 
by a rural school and its community in New South Wales whereby the sole criterion 
for obtaining project finance from the fund is that the project ‘must be of benefit to 
the community’.  Their research shows: 
http://www.gu.edu.au/ins/lils/adt/public/adt-QGU2000.0024/index.html 
[Accessed 4 March 2002] 
29 Chris Sidoti, Australian Human Rights Commissioner, identified the core significance of (normal) 
education in his address to the First National Conference on the Future of Australia’s Country Towns 
held in Bendigo, 28 June 2000 as follows: “The Commission decided to investigate school education in 
rural and remote Australia as a way of understanding what was happening in all sectors of rural and 
remote community life …  We saw good education as essential if small towns are to have a future.” 
30 Sher and Sher, op.cit. p.39. 
31 Allen, Meyenn and Squires, op.cit. 
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The potential for community preservation and community development that inheres in a 
community owned, community-wide initiative which can unite various interests around a 
common objective.32
In this sense, school involvement in community life results in outcomes beneficial to 
both parties.  The mutual benefits which can accrue from a joint project of which 
school and community have equal ownership is highlighted by the above research. 
 
A significant contribution to the literature on school-community relations and to 
educational insights on school involvement in community life has been made by 
Townsend, an Australian educator whose work has concentrated on assessing the 
consequences of school restructuring in terms of qualitative improvements to 
education.33  Townsend’s advocacy of core-plus education is based on the idea that 
school effectiveness cannot be judged upon the criterion of academic performance 
alone.34
Community goals: this area takes the role of school beyond that of teaching its students, and into 
the area of servicing the educational needs of the whole community. It might include such areas 
as after-school programmes, adult education or community development activities, or others 
which respond to identified community needs.
  He advances certain goals of education using Australian data on the role of 
schools in society to develop a framework for identifying, measuring and ultimately, 
understanding school effectiveness.  One of the goals inherent in the concept of a 
core-plus school is that the school be an educational centre for the entire community: 
35
The goal of servicing community needs can clearly be set for a normal school but as 
stated earlier, Hayden in Leigh is unlike other government or private schools, the 
students of which live permanently in the locale.  Townsend’s approach to education 
illustrates the importance of the school’s educational policy to a process of linking the 
achievement of curriculum objectives with the achievement of community 
 
                                                 
32 ibid. 
33 Townsend, T. (ed.) (1997) Restructuring and Quality: Issues for Tomorrow’s Schools. London: 
Routledge.  
34 Townsend, T. (1994) Effective Schooling for the Community: Core-plus Education. London: 
Routledge. 
35 ibid. p.36. 
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development objectives (the process a regular core-plus school would undertake).36
Squires and Sinclair’s research demonstrates that a symbiotic relationship between 
school and community is comprised of a number of elements:  personal development, 
economic contribution, communal facilities, events in the life of the community and 
ongoing liaison between the two entities.
  
The educational rationale for Hayden in Leigh was that the school be part of the 
community, meaning that from the school’s point of view, the students be involved in 
community life in Leigh as an educational experience.  Hayden does not have a 
community development mission in Leigh per se.  Nevertheless, as Townsend’s 
educational philosophy illustrates, the reciprocity of relations entailed in being part of 
a community underlies the extent to which the Leigh community can genuinely be 
considered a school of life for the Hayden students and points to potential links 
between curriculum objectives and community development objectives should both 
college and community choose to go in this direction. 
37  Use of the term ‘symbiotic’ suggests that, 
as is often the case in school-community relations in rural areas, the health of each is 
dependent on the other.  Hayden’s educational ideal of community as a school of life 
requires a certain participation by the Leigh community in the learning experiences of 
the students for its genuine realisation.  At the same time, while Hayden College does 
not ‘serve’ the Leigh community in the manner of a normal school, it is nonetheless 
involved in community life, thereby making a contribution to life in Leigh.  It is 
contended here that a partnership between the two exists which, as a review of the 
literature on school-community partnerships in the following section will 
demonstrate, has the potential to be as symbiotic as that which exists between a 
normal school and its local community.  In an important piece of work, John Goodlad 
identifies effecting symbiosis, if not organic fusion, as the way to a successful 
educational partnership.38  Goodlad’s four necessary conditions for “powerfully 
productive symbioses”39
                                                 
36 ibid. pp.132-139. 
 are: 
37 Squires and Sinclair, op.cit. 
38 Goodlad, J. (1994) Educational Renewal: Better Teachers, Better Schools. San Francisco: Jossey-
Bass. 
39 ibid. pp.103-4. 
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1. Distinctive differences between the courting parties — Relevant to Hayden in 
Leigh given the broad differences between rural and urban populations, elderly 
and adolescent populations and higher socio-economic and lower socio-
economic populations. 
2. The complementarity of these differences — that is, the degree to which each 
side contributes to the other’s lack — Relevant to Hayden in Leigh due to the 
‘cultural exchange’ between city and country, old and young.  The 
complementarity of socio-economic differences is more complex to posit. 
3. The degree to which the courting parties first envision and then comprehend 
through experience the extent to which this complementarity depends on 
commitment and effort fully shared — Relevant to Hayden in Leigh due to the 
nascent state of the relationship between college and community; following a 
visionary beginning, the reality of operating and accommodating a new 
educational enterprise in an established rural town is currently being 
experienced by college and community. 
4. Powerful contextual contingencies — Relevant to Hayden in Leigh due to the 
possibility for town revitalization and renewal, the status attached to having a 
campus of one of Australia’s largest private schools in town and increasing 
interest in the town following the college’s arrival. 
The potentially symbiotic nature of the relationship between college and community 
is presented here following a review of literature detailing the two main emphases of 
school-community relations relevant to Hayden’s educational mission in Leigh:  
community as a school of life and school involvement in community life.  The second 
section of this first part of the chapter which follows considers school-community 
partnerships as a related and further aspect of school-community relations. 
School-Community Partnerships  
Research into the impact of the arrival of Hayden in Leigh as a new educational 
industry in Leigh can be placed in the broad context of school-community 
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partnerships.40  This section of the review considers the potential implications of such 
partnerships from the community’s point of view.  Since the development of Hayden 
College students through their experiential education at Leigh relies on interaction and 
integration with the Leigh community, a non-traditional partnership between college 
and community is unfolding as members of the Leigh community accommodate the 
learning experiences of the Hayden students.  What does the literature say about what 
could be in such a partnership for the community’s benefit?  Current studies of the 
nexus between community and education in country areas are being researched not 
from the perspective of educational outcomes for students but to determine the 
community development role rural schools play, and can play, in rural life.  In 
research conducted for the Rural Industries Research and Development Corporation, 
the authors investigated “ … school contributions to communities rather than 
community contributions to schools”41, producing twelve indicators of effective 
school-community partnerships and effective leadership, ten lessons for schools and 
communities and eight policy recommendations.  Using a social capital framework, 
five case studies of school-community partnerships in different parts of Australia are 
presented, the authors finding that school-community linkages are integral to rural 
community development.42
A case study most relevant to the Hayden in Leigh development as a school-
community partnership concerns the contribution made by a Lutheran Church co-
  From a review of the literature on school-community 
partnerships, the benefits to the Leigh community appear to lie in the overlapping 
areas of community development, community renewal, community building and 
community sustainability.  Here again, examination of literature pertaining to 
traditional school-community partnerships highlights the qualitative difference 
between a partnership between Hayden and the Leigh community compared to the 
community’s partnership with the local primary school.  The literature also points to 
the potential benefits of such partnerships should either college or community want to 
go down this track. 
                                                 
40 Government of South Australia. (1998) Community Partnerships in Education. Ministerial Working 
Party on Local School Management. Adelaide: Office of Local School Management. 
41 Kilpatrick et.al., op.cit. p.5. 
42 ibid.  
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educational boarding school to “multiple communities” in its immediate vicinity.  
Kilpatrick et.al. found that: 
The recent rejuvenation of St. Paul’s College and its move to an outward-looking stance toward 
its multiple communities follows a period of declining enrolments.  Contributions to each of its 
four communities — rural, local, church and family — form part of the school’s strategy for 
viability and growth.43
Data was collected using semi-structured interviews in this research to reveal that 
while the school-community partnership is in its early stages, the variety of 
contributions made by the school to its multiple communities extend beyond the 
education of those students enrolled and make the school an integral part of its 
multiple communities.  The research found that this partnership enabled contributions 
to flow between the school and its communities.  While the differences between 
Hayden in Leigh and a regular school are significant, springing from the fact that the 
Hayden students only spend eight weeks in the town, the possibility of a mutually 
beneficial school-community partnership appears evident from research in this area. 
 
The Rural Industries Research and Development Corporation’s report is consistent 
with other recent research highlighting the role of schools in rural community 
development.44  While the origins of the Hayden in Leigh development did not stem 
from a deliberate community development or small town renewal strategy, 
international research into school-community partnerships, particularly in rural areas 
which have experienced decline, also identifies possibilities for re-generation and 
renewal of the community via this link.45
                                                 
43 ibid. p.89. 
  Researchers in The United States have used 
three main approaches to developing school-community partnerships focused on 
building local capacity for renewal and growth:  school as community centre that 
serves as both a resource for community learning and the centre for the delivery of 
44 ibid. pp.8-11. See also Sher and Sher, op.cit. p.38. 
45 Edinger, J. and Murphy, P.J. (1995) ‘The Contemporary Rural Principalship’ in Education, Research 
and Perspectives. 22:1. pp.66-79. Miller, B.A. (1995) ‘The Role of Rural Schools in Community 
Development: Policy Issues and Implications.’.  The Northwest Regional Educational Laboratory 
Program Report. Portland, Oregon: Rural Education Program. Salant, P. and Waller, A. (1998) ‘What 
Difference do Local Schools Make? A Literature Review and Bibliography’. Prepared for the 
Annenberg Rural Trust Policy Program. pp.1-23. [Online]. Available: 
http://www/rural.edu.org.salant.html  Accessed 27/07/2000. 
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community services, integrating the community into the curriculum and school-based 
enterprises that allow students to develop entrepreneurial skills while meeting a 
service need in their communities.  Miller’s research into successful community 
development efforts based on strong linkages between the community and the school 
is part of that body of research which looks at the accrual of social and economic 
benefits to communities from such partnerships.  Australian research discussed earlier 
lists the factors influencing school partnerships with communities as:  the physical 
resources of the school, the human resources available in school and community and 
the community-resource base.46
Central to each study site was the view of the community as a resource available to the school 
…[a view] … shared by both the school and the community.
  A fourth factor, particularly relevant to the present 
study, is viewing the community as a valuable educational resource, resulting in 
commitment by community members to the educational program of the school. 
47
Such involvement is the explicit rationale for the Hayden in Leigh curriculum.  Taken 
together, these findings are highly relevant to the partnership between Hayden 
College and the Leigh community because they demonstrate the benefits of effective 
school-community partnerships to both school and community.  Kilpatrick’s research 
also finds that the maturity of the school-community partnership is an influential 
factor in the effectiveness of the partnership.
   
48
                                                 
46 Kilpatrick et.al., op.cit. pp.121-2. 
  An important point made by the 
researchers is that schools are often the only remaining institutional presence in 
country towns; while Hayden College is a very new and non-institutional presence in 
Leigh, the possibility of effective links between college and community forms the 
research context for this study.  For a disadvantaged rural community such as Leigh, 
the arrival of a new educational industry in town represents a significant opportunity 
for growth and development.  The final section of this first part of the chapter 
therefore reviews literature relevant to the notion of community as a social ideal in the 
light of the current social and economic policy environment in which community is 
presented as a powerful mechanism for achieving social and economic well-being.  
47 ibid. p.122. 
48 ibid. p.125. 
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This body of literature further refines the context within which to assess the nature of 
the relationship between college and community. 
Community as a Social Ideal 
Directions in which current political thought on community is moving will be 
reviewed in this section to show that the arrival of Hayden College in Leigh has 
coincided with emphasis by local, state and federal governments on community as a 
social ideal.  In Australia, a policy shift signaling a move to communities taking 
responsibility for their own futures occurred during the 1990s resulting in the current 
social and political climate in which communities are ostensibly leading their own 
development.  As stated previously, Hayden in Leigh was not the result of a 
development initiative by the community but it is an opportune development 
nonetheless.  In their review of prospects and policies for rural Australia, Sorensen 
and Epps wrote in 1993 that:  “Self-help is the order of the day”.49  This self-help 
approach to policy is a significant move away from a sectoral or a programmatic 
approach to policy planning.  In this political climate, community building is 
presented as necessary for improving the “quality of life for all Victorians”.50
Community building is primarily about strengthening the capacity of individuals, organizations 
and communities to manage their own affairs and to work collectively to foster and sustain 
positive neighbourhood change. In this way, the focus is on people and places rather than 
programs.
  At the 
state level, the following policy response to evidence of growing social and economic 
disparities between communities illustrates the way in which onus is being placed at 
the local level. 
51
The authors of the above document note the policy shift that has occurred at all levels 
of government in Australia and propose an evaluation strategy for community 
building consisting of five key success factors, the indicators for which are to be 
 
                                                 
49 Sorensen, T. and Epps, R. (1993) Prospects and Policies for Rural Australia. Melbourne: Longman 
Cheshire. p.236. See also Sher and Sher, op.cit. p.26. 
50 Howe, B. and Cleary, R. (2001) Community Building: Policy Issues and Strategies for the Victorian 
Government. Melbourne: Department of Premier and Cabinet, Victoria. p.4. 
51 ibid. p.26. 
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developed locally and determined by local objectives.  The community building 
strategy adopted by the present Victorian government is evidenced by a number of 
recent and related developments at state level.52  Overseeing these developments is 
the newly established Office of Rural Communities.  In 2001, Community 
Development fora were held around the state of Victoria, sponsored by the 
Department of State and Regional Development at which officers from the Office of 
Rural Communities spoke of the State Government’s commitment to rural community 
development.53
The federal government in Australia has also adopted the approach of shifting the 
‘quality of life’ onus onto rural communities.  Recent literature focuses on rural and 
regional communities as underpinning regionalism
  As an illustration of community as social policy, the Office of Rural 
Communities with its nine Rural Community Development Officers based in Mildura, 
Wodonga, Seymour, Ararat, Horsham, Wangaratta, Bairnsdale, Colac and 
Warrnambool has been established to assist the social and economic development of 
rural Victoria by supporting initiative at the community level. 
54 and regional development and 
exhorts them to “… identify and work to realize the potential of their regions.”55
The Federal Government strongly believes community ideas, self-reliance, leadership and drive 
are key to achieving successful, vibrant, growing regions.  Our approach is to foster the 
  
Consider the following excerpt from the federal government’s current framework for 
developing Australia’s regions. 
                                                 
52 Programs in the Department of State and Regional Development include ‘The Community Capacity 
Building Initiative’ and the ‘Rural Community Infrastructure Allocation’. Yet another initiative is the 
Victorian Government Community Building Initiative overseen by the Community Support Fund in the 
Department of Premier and Cabinet. 
53 I attended the Hepburn, Moorabool and Golden Plains Community Development forum held in 
Ballan, Victoria on 12 October 2001. See Department of State and Regional Development (2001).  
Community Building: Communities Growing Together. Information Package DSRD: Melbourne. See 
also Minister for State and Regional Development (12 September, 2001) Media Release. Government 
Boost for Rural Communities. 
54 A number of commentators on regionalism identify culture and place as the notions underpinning the 
term.  See Trotter, R. (2001) ‘Regions, Regionalism and Cultural Development’. In Bennet, T. and 
Carter, D. (2001) Culture in Australia: politics, publics and programs. Cambridge: Cambridge 
University Press. 
55 Anderson, J. (2001) ‘Foreword’. In Commonwealth of Australia. (2001) Stronger Regions, A 
Stronger Australia. Canberra: Department of Transport and Regional Services. p.3. 
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development of self-reliant regions based on a strong, modern partnership between 
communities, Government and the private sector – each playing its part.56
The shift away from government as a dependable source of support and assistance to 
communities themselves being more responsible for the future viability of life in 
country areas is indeed a significant one.  Peters and Marshall write that the recent 
prominence of the notion of community in public policy discourse represents one of 
the most significant theoretical and practical policy developments since the second 
world war.
 
57  These authors contend that the concept of community functions at the 
ideological level, investigating the notion as a social ideal before analysing the ‘move 
to community’ as a political response to the crisis of the Welfare State.58  In this 
political environment, communities which are independent, generating local economic 
opportunities and developing ideas for the future are considered ‘healthy, vibrant 
communities’ as opposed to ‘stagnant, dying communities’ which are resistant to 
change, have a limited vision of the future and are dependent on external agencies.59  
A number of commentators are critical of government policy which links community 
empowerment with secure development, suggesting that social policy which 
emphasizes people and communities as the way to achieve successful, vibrant, 
growing regions without providing support from central government to undertake 
complex planning activities is inadequate, if not dangerous.60  Other critics question 
the relevance of presenting ‘community’ as a natural and optimal setting for social 
organization, including political and economic organization, in a contemporary 
society which is pluralistic, globalized and dominated by information technology.61
The policy implications of growing spatial inequalities in Australia are such that local 
governments and communities in disadvantaged areas are currently under pressure to 
   
                                                 
56 ibid. p.11. 
57 Peters, M. and Marshall, J. (1996) Individualism and Community: Education and Social Policy in the 
Postmodern Condition. London: Routledge and Kegan Paul. p.21. 
58 ibid. 
59 Rural Industries Research and Development Corporation. (2001) A Manual for Small Town Renewal. 
Canberra: Rural Industries Research and Development Corporation. p.15. 
60 Gray, I. And Lawrence, G. (2001) A Future for Regional Australia: escaping global misfortune. 
Melbourne: Cambridge University Press.pp.184-193. 
61 Scanlon, C. ‘The Network of Moral Sentiments: The Third Way and Community’. Arena Journal. 
15. p.58. 
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find answers for increasing economic and social stress in these places.  Evidence of 
this pressure is noted by Dollery and Soul who write that both government and market 
have failed peripheral communities and that ultimately, communities must act in their 
own interests if they are to survive and maintain adequate levels of well-being for 
individuals.62
Life in Community 
 The ‘bottom-up’ approach to community development which 
characterizes the policy literature and confirms the ‘move to community’ as a shift 
away from previous ‘top-down’ approaches to policy planning is relevant to the 
present study because it is the social and political climate within which the Hayden in 
Leigh development has occurred.  Socio-political discourse surrounding community 
life in rural and regional Australia at the present time and the current political 
emphasis on community building and reinventing communities informs the present 
study because the coincidence of an educational experiment based on community with 
a social policy environment based on community was considered significant by the 
researcher.  The second part of the chapter discusses the centrality of community as an 
ideal concept to this study in a presentation of literature reviewing the ways in which 
community as an ideal has informed scholarship in this area.  
The central research question for this study, Has Hayden College become part of the 
Leigh community, according to people in Leigh? necessitates a review of literature 
pertaining to the central concept of community and what it means to be part of a 
community.  A major question in the study of community is the distinguishing 
characteristics and definition of community and at a general sociological level, there 
is growing interest on the part of rural community researchers in the intersection of 
place, social structure and culture where they meet in the concept of community.63
                                                 
62 Dollery, B. and Soul, S. (2000) ‘A Note on Australian Local Government and Regional Economic 
and Social Inequalities’. Australian Journal of Social Issues. 35:2. p.165. 
  
This focus is relevant to the present study because the arrival of a learning 
organization in Leigh raises questions regarding the college’s relationship to the 
particular place, the college’s place in the local social structure and the cultural and 
educational significance of the Hayden in Leigh development to people in Leigh.  The 
63 Sharp, J.S. (2001) ‘Place, Social Structure, and Culture: A Review Essay on Community’. Rural 
Sociology. 66:1. p.137. 
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review of literature concerning the ways in which the concept of community has been 
thought about in this part of the chapter sheds light on these questions.  Community is 
a key concept in the social sciences but it presents conceptual and empirical 
difficulties for researchers due to its slippery and abstract nature.  The first section of 
this part of the chapter reviews literature relevant to the concept of community so as 
to cover some of the difficulties associated with addressing the research question.  A 
theoretical understanding of the concept of community precedes discussion of the 
literature concerning meanings of community in the second section.  Finally, the third 
section reviews literature relevant to the political dimension of the concept of 
community, given the educational and social policy environment of this research 
discussed earlier.   
The Concept of Community 
The ambiguity which arises from differing conceptions of community and the inherent 
difficulty in defining the concept characterize the literature.  Conceptual difficulties 
for researchers can be traced directly to Ferdinand Tonnies’ 1887 classic 
Gemeinschaft und Gesellschaft (Community and Society).64   Tonnies’ original 
distinction between gemeinschaft and gesellschaft constitutes a central, recurrent idea 
in social writings on community65 and his status as the founder of the theory of 
community.66
                                                 
64 Tonnies, op.cit. The following discussion draws heavily on the introduction to Tonnies’ work by 
Charles P. Loomis and John C. McKinney in the edition cited. See pp.ix-xxvii. 
  As presented in the methodology chapter, the concepts of gemeinschaft 
and gesellschaft are ideal types or logical concepts which do not exist in reality but 
represent alternative forms of social relations.  The following discussion will illustrate 
how Tonnies’ ideal-typical pictures of community and society created a tradition of 
thought in which the word community can be simultaneously used to both identify 
and endorse a particular mode of life. 
65 Nicholson, J.P. (1981) A Critical Analysis of the Theological, Sociological, Educational and 
Organizational Dimensions of Westerhoff’s Socialization-Enculturation Paradigm. Ph.D. 1981. 
Fordham University. p.102.  
66 Marshall, G. (ed.) (1998) A Dictionary of Sociology. New York: Oxford University Press. p.97. 
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Tonnies thought that society was an organic entity in which people’s actions were 
controlled by either natural will or rational will.  His concept of gemeinschaft 
characterizes associations between people where the relationship is an end in itself 
and results from natural will; where persons, at the most humane, least rational level, 
are a source of reciprocal fellowship and mutual support.  On the contrary, his concept 
of gesellschaft is based on the rational will manifest in associations between people 
where persons are used as a means to an end for each other, as instrumental in gaining 
some rational objective.  Tonnies writes: 
The relationship itself, and also the resulting association, is conceived of either as real and 
organic life — this is the essential characteristic of the Gemeinschaft (community); or as 
imaginary and mechanical structure — this is the concept of Gesellschaft (society).67
Tonnies’ sociological analysis distinguishes between these two ways people have of 
relating to one another based on a dichotomous representation of means and ends.  
Importantly, while his work has been interpreted as positing gemeinschaft-type 
relations as good and gesellschaft-type relations as bad, according to Tonnies himself, 
life is a process of change along a spectrum of movement between natural will and 
rational will.
 
68  This theory of community and society means that every social relation 
is in part gemeinschaft and in part gesellschaft.  The fundamental nature of social 
values (economic, political and intellectual or spiritual values) according to Tonnies is 
determined by social and individual will.  Thus, the concepts of gemeinschaft and 
gesellschaft represent forms of social relations at both group and individual level, with 
either natural will or rational will prevailing at different times and to a greater or 
lesser extent.  Tonnies’ theory of community and society contrasts the idealized forms 
of solidaristic, social-minded, kindred-oriented relations of gemeinschaft with the 
individualistic, non-integrated, impersonal relations of gesellschaft.  This community-
society dichotomy is a seminal theory in the literature and despite the limitations of 
the dichotomous model noted by contemporary theorists,69
                                                 
67 Tonnies, op.cit. p.33. 
 remains influential due to 
68  Loomis, P. and McKinney, C. ibid. p.xii. 
69 Wild, R.A. (1981) Australian Community Studies and Beyond. Sydney: George Allen and Unwin. pp. 
17-44. Stehlik, D. (2001) ‘‘Out There’: Spaces, Places and Border Crossings’. In Lockie, S. and 
Bourke, L. (eds.) (2001) Rurality Bites: The Social and Environmental Transformation of Rural 
Australia. Annandale, N.S.W.: Pluto Press. 
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its classic form of analysis.  Nicholson writes that “… the distinction touches upon a 
fundamental human social issue …”70
The small town has been glorified and reviled.  As a symbol of that perfect community we have 
never known, it attracts; as a symbol of constraint and parochialism, limiting the universality 
which we believe a good culture should embody, it repels.  Revolt from the village and return to 
the village are continuing themes in human thought.
 while Minar and Greer note the power of an 
ideal which simultaneously attracts and repels: 
71
A theory of community which contrasts the rural-community type with the urban-
society type is useful for a study of the nature of Hayden’s membership of the Leigh 
community because it frames a city school’s move to the country in search of 
community.  The study thus does not advocate what has been criticised as “vulgar 
Tonniesism”
 
72
The intellectual origins of the sociology of community have resulted in a conundrum 
that the word community can be used simultaneously to both describe and commend a 
gemeinschaft mode of living.  Such ambiguity stems from Tonnies’ original work, 
because it was the concern of nineteenth century sociologists with the loss of 
particular ways of life which saw the development of sociological theories linking 
ideal modes of social life with the historical and material conditions that had produced 
them.
 but uses the gemeinschaft concept of community to inform research 
into the nature of the educational experience Hayden College seeks to provide for its 
students by establishing a residential learning village in Leigh. 
73
                                                 
70 Nicholson, op.cit. p.102. 
  The transition from an agrarian, predominantly rural society characterized by 
close familial relations and social cohesion as a mode of ‘natural’ life to an urban, 
rural society characterized by large-scale mechanistic relations and the emergence of 
so-called ‘economic man’ reliant on rational action, generated Tonnies’ ideal-typical 
pictures of gemeinschaft and gesellschaft.  The conundrum arising from a word which 
simultaneously describes and endorses a particular form of social relations illustrates 
71 Minar, D.W. and Greer, S. (1969) The Concept of Community: readings with interpretations. 
Chicago: Aldine. p.86. 
72 Wild, op.cit. p.24. 
73 Lynn, M. (1997) ‘Community in Australia’. In Stafford, C. and Furze, B. (eds.) (1997) Society and 
Change: A Sociological Introduction to Contemporary Australia. South Yarra: Macmillan Education. 
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the extent to which the concept of community functions as an idea.  Literature 
reviewed for this research questions whether in fact community is a legitimate object 
for sociological study because of these inherent difficulties.  In her conceptualization 
of ‘local, social systems’, Stacey is one sociologist who dismisses the idea of 
community as a ‘non-concept’ because it does not refer to a ‘useful abstraction’.74
The difficulty in specifying empirically identifiable features of community springs 
directly from the ambiguity of the concept.  As a number of theorists have argued, 
attempting to define what community means is well nigh impossible, given the 
slippery and abstract nature of the term.
  
This is an important argument because it highlights the idealized content of Tonnies’ 
conception of community and the associated tendency to turn to idealized meanings of 
the word ‘community’ which evoke unrealistic notions of a communal and conflict-
free way of life.   
75  Hillery’s much cited 1955 attempt to define 
community by researching the extent of agreement among ninety-four definitions of 
community in the literature of the time, concluded the only thing the definitions had in 
common was people!76  Bell and Newby reached a similar conclusion in 1971, 
choosing to classify a number of approaches to the study of community rather than 
pursue the definitional debate.  In an almost exasperated statement, they conclude that 
community is “… what community studies analyse”.77
The concept provides both a means of encompassing a wide variety of social processes and an 
idea which has much more than simply technical meaning, for it refers to symbols, values and 
  Since Tonnies, writers on 
community have grappled with the ambiguity of a concept with an ‘ideal’ and a ‘real’ 
meaning as follows: 
                                                 
74 Stacey, M. (1969). ‘The Myth of Community Studies’. Reprinted in Bell, C. and Newby, H. (1974) 
The Sociology of Community. London: Frank Cass and Company Ltd. p.13. 
75 Bell, C. and Newby, H. (1971) Community Studies. London: George Allen and Unwin. p.21. Clark, 
D.B. (1973) ‘The Concept of Community: A Re-Examination’. The Sociological Review. 21:p.397. 
Minar and Greer, op.cit. p.9. Nisbet, R. (1966) The Sociological Tradition. London: Heinemann. p.6. 
Plant, R. (1978) ‘Community: Concept, Conception and Ideology’. Politics and Society. 8:p.81. Wild, 
op.cit. p.17. 
76 Hillery, G.A. (1955) ‘Definitions of Community: Areas of Agreeement’. Rural Sociology. 20:p.119. 
77 Bell, C. and Newby, H. (1971) op.cit. p.32. 
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ideologies which have popular currency.  This duality of the concept is at the heart of the 
conceptual confusion to which it gives rise.78
As a social ideal, the word ‘community’ has different connotations to empirical social 
descriptors such as ‘population’ for example.  Such connotations include a shared 
social consciousness, familiarity with others in the same community and a level of 
emotional commitment to the group (See Appendix H).  While Tonnies himself did 
not seek to establish ‘manageable and safe’ gemeinschaft as preferable to ‘dangerous 
and bureaucratized’ gesellschaft,
 
79
The Meaning of Community 
 the concept has acquired an evaluative meaning 
which celebrates the value of solidarity in a commendatory way beyond sheer 
description of the human fellowship characteristic of gemeinschaft.  An attempt will 
be made to clarify the dual meanings attached to community in the following section 
of the chapter which reviews literature about meanings of the concept of community 
from a philosophical perspective. 
The ambiguity of the concept of community discussed above is central to the current 
study because addressing the research question, Has Hayden College become part of 
the Leigh community? can immediately be qualified by a response such as “Depends 
what you mean by ‘part of’ and ‘community’”.  The distinction made in the literature 
between descriptive and evaluative meanings of community is useful in the context of 
the present study because it reinforces the methodological approach taken to 
understanding community as an ideal concept in this study.  The difference between 
the descriptive meaning whereby social life exhibits shared values and the evaluative 
meaning whereby shared values ought to be formulated and where the exhibition of 
such values is considered to constitute a morally superior way of life is a critical 
one.80
                                                 
78 Hamilton, P. (1985) ‘Editor’s Foreword’.  In Cohen, A.P. (1985) The Symbolic Construction of 
Community. London: Tavistock Publications. p.8. 
  Bearing this distinction in mind with regard to the present study, the research 
79 Here again, the ideal types represent alternative manifestations of natural and rational will in the 
various social norms related to law. Loomis and McKinney write, “When group life has the 
characteristics of Gemeinschaft, the norms of order are based upon concord (Eintract); when the life is 
essentially that of the Gesellschaft they are based upon convention”.  Tonnies, op.cit. p.8. 
80 Bell, C. and Newby, H. (1971) op.cit. Caney, S. (1992). ‘Liberalism and Communitarianism: a 
Misconceived Debate’. Political Studies. 40: pp.273-89. Mason, A. (2000). Community, Solidarity and 
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question may then become, ‘Has Hayden College become part of the 
descriptive/empirical community or the evaluative/normative community?’ in order to 
provide meaningful answers.  In this way, the difference between a descriptive 
meaning of the concept contained in a sentence like ‘The Leigh community hosts an 
annual agricultural show’ as distinct from an evaluative meaning contained in a 
sentence like ‘Leigh is a real, existing community’ illuminates the different meanings 
attached to community and consequently what being part of a community can mean.  
Plant’s philological treatment of the concept of community is valuable because it 
distinguishes descriptive and evaluative meanings of the term in detailed fashion.  
Plant argues that ambiguity stems from the indeterminate nature of the concept of 
community; precisely which features of social life follow from the notion are only 
specified according to an ideological position.  In other words, there is no value-free 
neutral position when defining community.  Plant’s explication of the views of 
community life contained in three major political theories of the nineteenth century: 
Conservative, Marxist and Liberal-Social Democratic theories demonstrates that 
forms of social life embodied by these differing ideologies are at variance even 
though the concept is valued equally across the political spectrum.  To illustrate the 
point: 
The Marxist criticism that the feudal village community constrained and inhibited human 
development is vitiated for the conservative by the overoptimistic assumptions made by the 
Marxist about human nature and the natural necessities and contingencies of human life; in 
neither case can their conceptions of community be understood without taking into account 
these background assumptions.81
Thus Plant establishes, at the theoretical level, that any descriptive characteristics of 
the word community are determined by the evaluative meaning of the word.  
Marxists, feminists and political conservatives will interpret the idea of exploitation 
differently for example, and thus, a feminist version of community as a social ideal 
will embody different social relationships to a Marxist version.  In simple terms, the 
absence of exploitation for the feminist means no exploitation on the basis of gender, 
 
                                                                                                                                            
Belonging: Levels of Community and their Normative Significance. Cambridge: Cambridge University 
Press.  
81 Plant, R. (1978)  op.cit. p.98. 
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for the Marxist, the absence of exploitation on a class basis would be a necessary 
condition of an evaluative concept of community.  Taking the work of David B. Clark 
who identifies  “…a sense of solidarity and a sense of significance”82 as the two 
essential elements of community, Plant writes that an agreed core of descriptive 
meaning for the concept of community is possible but that such a meaning is only 
valuable in formal and abstract terms.  Once this core meaning is given some “cash 
value” however, normative and ideological interpretations of solidarity and 
significance come into play.  Plant therefore questions whether these core 
characteristics resolve the ambiguity inherent in the concept because defining 
‘solidarity’ and ‘significance’ in turn draw on ideological notions to make the concept 
meaningful.  Bell and Newby make a similar point, identifying the impossibility of 
describing community without making value judgements.83
In the development of a theoretical basis from which to consider the concept of 
community, Plant discusses the British tradition of thought on the subject, observing 
that British writers on community are predominantly literary rather than philosophical 
or sociological as in the German tradition of Hegel, Marx, Weber and Tonnies.  Plant 
uses the most famous and oft-quoted passage in British theorizing about community 
from Disraeli’s Sybil to illustrate his argument that the descriptive meaning of 
community is inseparable from the general ideological positions which sustain 
different uses of the term.
    
84
‘As for community’, said a voice which proceeded neither from Egremont nor the stranger, 
‘with the monasteries expired the only type we have ever had of such intercourse. There is no 
community in England; there is aggregation but aggregation which make it rather a 
disassociating principle rather than a uniting principle … Christianity teaches us to love our 
neighbour, modern society acknowledges no neighbour.’
 
85
Following Plant, the concept of community expressed by Disraeli is a social ideal, a 
description of life intertwined with notions about how people ought to live.  In 
 
                                                 
82 Clark, op.cit. p.404. 
83 Bell, C. and Newby, H. (1971) op.cit. p.20. 
84 Plant, R. (1974) Community and Ideology: an essay in applied social philosophy. London: Routledge 
and Kegan Paul. p.28. 
85 Disraeli, B. (1954) Sybil. Harmondsworth, England: Penguin Books. p.40. 
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Disraeli’s Sybil, the monastic foundation of community is a way of life which has 
been lost but which was sustained by a particular ideology.86
… this debate about the meaning of community … is not about ‘facts perceived through the 
senses’ but is rather a debate fundamentally about the kind of society in which we ought [italics 
in original] to live.
  A conservative ideology 
harking back to a time when church life constituted community life is in stark contrast 
with the urban reality of modern life from which the Hayden students come and which 
constitutes the largely secular reality of the majority of the Leigh population.  The 
meaning of the term may remain indefinite but what is clear is the power and 
prominence of community as a social ideal.   It is the relation between community (in 
its idealized form) and social well-being which forms a predominant theme in 
contemporary literature.  The power of the concept of community is such that, as a 
number of political theorists on community have written, it functions by implicitly 
drawing upon evaluative judgements about what constitutes ideal forms of social 
relations.  Plant makes the point that, politically: 
87
The idea of community is a powerful contributor to current debate about how we 
ought to live with a number of writers positing ‘community’ as a way of life better 
than any other, or indeed as a fundamental necessity for quality of life.
 
88
The purpose of community development is to re-establish the community as the location of 
significant human experience and the meeting of human need, rather than to rely on the larger, 
  Consider the 
presentation of community as a social ideal as in the following excerpt from work on 
community development: 
                                                 
86 Borgatta, E.F. (ed.) (2000) Encyclopedia of Sociology. Detroit: Macmillan Reference, USA. p.367. 
87 Plant, R. (1974) op.cit. p.28. 
88 See Cheers, B. and Luloff, A.E. (2001) ‘Rural Community Development’. In Lockie and Bourke, 
op.cit. Cotter, B. and Hannan, K. (1999) Our Community Our Future: A Guide to Local Agenda 21. 
Canberra: Commonwealth of Australia. Sheil, H. (2000) Growing and Learning in Rural Communities. 
Churchill: The Centre for Rural Communities Inc. Monash University. Bodna, B. McCaughey, J. and 
Scott, D. (2000) The Power of Community: Celebrating and Promoting Community in Victoria. 
Melbourne: People Together Project and Victorian Local Governance Association. Stephens, U. (2001) 
Strengthening Rural Communities Resource Kit. Sydney: NSW Premier’s Department. 
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more inhuman and less accessible structures of the welfare state, the global economy, 
bureaucracy, professional elites and so on.89
The idea of an environment in which people are sustained by community rather than 
alienated by more impersonal structures thus constitutes a powerful social ideal.  In an 
ecological version of this idea, David Suzuki suggests that community is the human 
ecosystem upon which survival of the species probably depends.
 
90
Autonomy and Community 
  Amidst all this 
interest in community, debate over the concept has centred upon the value to 
individuals of community as a form of social relations, the subject of the next section. 
Primary consideration is also given in the philosophical literature on community to 
the tension between individual autonomy and community.  This tension is relevant to 
the present study because addressing what it means to be part of a community 
immediately raises a philosophical dimension to the question regarding the 
relationship between self and other.  For Hayden College to provide an educational 
program in which students explore self-identity in a community setting and for the 
Leigh community to have a new member which has explicitly stated its desire to be 
part of the community, consideration of the relationship between self and other is 
important.  Indeed, it is this strand of the concept of community which has occasioned 
much debate.  While the worthiness of community as a social ideal appears not to be 
in question, it is its manifestation which gives cause for debate.  Don Edgar, a 
prominent academic and social critic, writes: 
Too much of the literature about community, about civil society, about social capital and 
participatory democracy, is sentimental pap, ignoring the reality that groups have competing 
interests and can get very nasty.91
                                                 
89 Ife, J. (1995) Community Development. Creating community alternatives — vision, analysis and 
practice. Melbourne: Longman Australia. p.131. 
 
90 Suzuki, D. (1997) The sacred balance: rediscovering our place in nature. St. Leonards, N.S.W: 
Allen and Unwin. p.8. 
91 Edgar, D. (2001) The Patchwork Nation: re-thinking government – rebuilding community. Sydney: 
Harper Collins. p.xiv. 
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Edgar rejects a naïve call to community in favour of a conflict-based approach which 
recognizes that life in community is not harmoniously idyllic but that tensions exist 
between individual members and the community as a whole.  The idea that 
community is constituted as much by conflict as it is by consensus and learning to live 
with difference without necessarily always resolving tensions appears as a realistic 
view of human social relations. 
Iris Marion Young discusses the dichotomy between individualism and community, 
pointing to the “…common logic underlying their polarity…”.92  This logic entails 
that we can only identify with those with whom we are similar and in rejecting such 
logic, Young rejects individualism and community as mutually exclusive ways of 
conceiving social relations.  The debate among political philosophers during the 
1990s, the so-called liberalism versus communitarianism debate, also turned on 
differing conceptions of community based on differing philosophical understandings 
of the relationship between self and other.  This debate, conducted in the pages of the 
journal Political Theory, has now been re-interpreted by some analysts as a 
misconceived debate.93  The ontological conditions of social being, of differences 
within and between subjects, were generally interpreted by liberals such that the 
individual is an atomized unit of social being; by communitarians such that the co-
presence of subjects is the fundamental basis for social life.  Thus the communitarian 
critique of liberalism was that a conception of the self independent of a social context 
can entail no mutuality because the world is nothing but a meeting place of individual 
wills.94  Similarly, the liberalist critique of communitarianism argued that a 
conception of the self rooted in social relations entails an infringement of natural 
rights.95
                                                 
92 Young, I.M. (1990) Justice and the politics of difference. Princeton, N.J.: Princeton University Press. 
p.228. 
  In a sustained feminist critique of both liberalism and communitarianism, 
Weiss rejects individualism and commitment as an either/or proposition, arguing that 
the communitarian urge to unity overlooks the “enriching power of differences” and 
challenges liberalism “… for its failure in practice to do for both sexes what in 
93 Caney, op.cit. pp.273-89. 
94 MacIntyre, A. (1981) After Virtue: A Study in Moral Theory. Notre Dame, Ind.: University of Notre 
Dame Press. p.232. 
95 Caney, op.cit. p.282. 
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principle it sets out to do”.96
Rural and Regional Australia 
  In other words, the liberal principle of the sovereign 
nature of private interests and individual rights are not always free from appropriation 
by the more powerful in society.  It is beyond the scope of this study and therefore 
this review, to examine differing conceptions of the self and the differing conceptions 
of community which result in any detail, but the political philosophy reviewed here 
identifies the tension between self and other as a critical component of a philosophical 
understanding of the meaning of community.  Discussion in the first part of this 
chapter posited consideration of what the relationship between college and 
community might mean for people in Leigh into the future.  The final section of the 
chapter therefore examines small town renewal as the third body of literature 
considered relevant to the present study. 
An assessment of what it means to be part of a rural community has direct 
implications for the ways in which rural people are dealing with the changes and 
challenges facing small towns in Australia.  Against a backdrop of change and 
disadvantage, the parlous state of rural communities in this country means that 
opportunities for growth and development are highly regarded and communities are 
being exhorted to generate such opportunities in order to remain viable.  Literature 
reviewed earlier in the chapter depicted the Hayden in Leigh development as a 
collision of educational and social ideals.  Examining the quality of the school-
community partnership between Hayden College and the Leigh community in this 
climate necessitates a review of literature relevant to why Hayden’s membership of 
the Leigh community might be important from the community’s perspective.  Cheers’ 
notion of entitivity for instance, provides a useful insight into people’s participation in 
community life.97
                                                 
96 Weiss, P.A. (1995) ‘Feminism and Communitarianism’. In Weiss, P.A. and Freidman, M. (eds.) 
Feminism and Community. Philadelphia: Temple University Press. p.178. 
  Cheers writes about communities as entities and uses the term 
entitivity to refer to the degree to which people invest their time and energy to 
locality-based communities as well as the extent to which they derive some sense of 
97 Cheers, B. (1998) Welfare Bushed: Social Care in Rural Australia. Aldershot, England: Ashgate.  
pp.67-8. Cheers distinguishes between ideological, physical, social, psychological, cultural and/or 
infrastructural types of investment in community life. 
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identity from the community.98  The notion of entitivity is useful because it suggests 
that members invest or don’t invest themselves in community life to varying degrees 
but that the existence of community life distinguishes rural life from much of urban 
life.  Cheers writes:  “When community exists, people take an interest in each other, 
their interaction and their shared locality”.99
Literature about the assessment of community and regional needs currently being 
conducted by policy makers, researchers and the community is relevant to an 
assessment of the impact of the establishment of a residential learning village in Leigh 
because it details the ways in which rural communities are dealing with their options 
for the future.
  The final part of this chapter therefore 
presents a review of literature relevant to a consideration of the implications of a 
partnership between Hayden College and the Leigh community, suggesting that being 
part of a community involves investment in community life in Cheers’ sense. 
100   The well-being of rural communities is a strong theme in current 
rural community research101 and the national context for this research is reflected in 
developments overseas, with the trends influencing rural community life in Australia 
occurring globally.102  A number of writers have made the point that rural does not 
necessarily equal agricultural103
                                                 
98 ibid. 
 although it is also true that the decline of the 
agricultural sector during the 1990s directly affected the towns and communities 
99 ibid. p.68. 
100 Centre for Research and Learning in Regional Australia. (2000) Policy-Research Forum — Forum 
Outcomes. CRLRA Policy-Research Forum, Launceston, 20-21 June 2000. p.1.  
101 Fraser, B. (2000) ‘Indicators of Well-being in Regional and Rural Communities’. Paper presented at 
the Fourth National SEGRA Conference, Ballarat, June 2000. Sheil, H. (1999) Transformation: From 
Despair to Optimism. Paper presented at the Regional Australia Summit: Theme Four – Community 
Well-being and Lifestyle. Canberra 27-29 October. Lockie, S. and Bourke, L. op.cit. 
102 Vanclay, F. (1999) ‘Social Impact Assessment’. In Petts, J. (1999) Handbook of Environmental 
Impact Assessment. Malden, Mass: Blackwell Science. p.317. Vanclay discusses the interface of rural 
and urban where development is concerned, commenting “The changing nature of the rural location 
from a site of production to one of consumption is a feature of European social research.”. In an 
interesting twist on the knowledge economy, I think the Hayden College students can be seen to be 
consuming local knowledge during their time in Leigh. See also Walford, N., Everitt, J. and Napton, D. 
(eds.) (1999) Reshaping the Countryside: perceptions and processes of rural change. London: Cabi 
Pub. 
103 Gray, I. (1994) ‘The changing structure of rural communities’. Rural Society. 4. pp.17-21. Rogers, 
M.F. and Collins, Y.M.J. (eds.) (2001) The Future of Australia’s Country Towns. Bendigo: Centre for 
Sustainable Regional Communities La Trobe University. p.20. Sher and Sher,  op.cit. pp.10-14. 
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dependent on the agricultural economy.104  The decline of rural towns during the 
1990s has been followed by a concerted effort to improve the future sustainability of 
rural and regional Australia.  Kenyon and Black’s overview and presentation of 
fourteen case studies of small town renewal shows that a number of communities have 
successfully adopted a pro-active approach in order to revitalize their towns,105 
reflecting the current political climate in which individuals and communities must, as 
Sher and Sher predicted eight years ago, “… pull themselves up by their own 
bootstraps …” if they are to have a future.106
… it involves a sustained and united effort by the whole community to improve their local 
economy, quality of life and future options.
  Further illustrating this bottom-up 
approach is the recent definition of rural renewal below: 
107
The research literature suggests the key dimensions of ‘ownership’ and ‘renewal’ are 
linked, that rural renewal, community building, positive change and well-being are 
inextricably linked to people having ownership of such processes.
 
108
                                                 
104 Collitts, P. (2001) ‘Small Town Decline and Survival: Trends, Causes and Policy Issues’. In Rogers 
and Collins, op.cit. pp.39-40. Tonts, M. (1996) ‘Economic Restructuring and Small town Adjustment: 
Evidence from the Western Australian Central Wheatbelt’. Rural Society. 6:2. pp.24-32. 
  The strong 
emphasis in the literature on co-operation and collaboration as key ingredients for 
transformation of rural communities from decline to prosperity provides a context for 
the present study because it suggests that collaboration between community members 
benefits the community as a whole.  It is thus reasonable to assert that collaboration 
between college and community could be mutually beneficial for both parties if 
indeed both college and community see the good of the community overall as a 
common goal.   
105 Kenyon and Black, op.cit. 
106 Sher and Sher, op.cit. p.26. 
107 Kenyon and Black, op.cit. p.18.  See also Onyx, J. and Leonard, R. (2000) Rural Renewal and 
Social Capital: the case of Sweden and Australia. Lindfield, N.S.W.: University of Technology 
Sydney, Centre for Australian Community Organisations and Management (CACOM). 
108 Kenyon, P. (2000) Community Builders Resource Manual. York, W.A.:Bank of Ideas. Stephens, U. 
op.cit. Cavaye, J. (2000) Our Community Our Future: A Guide to Rural Community Development. 
Brisbane: Department of Primary Industries. Middleton, S. (2000) Community Building — Being the 
Change that Needs to Occur. Presentation to the First National Conference on the Future of Australia’s 
Country Towns. Bendigo, June 2000. 
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The twin strands of mutuality and reciprocity form an ever-present thread in this 
research investigation because these themes underpin the central research question.  
Whether and to what extent members of the pre-Hayden Leigh community identify 
Hayden as a member and vice versa, whether and to what extent Hayden College 
identifies itself as a member of the Leigh community has direct bearing on any future 
collaboration between college and community.  The importance of Hayden’s 
membership of the community to any such collaboration is highlighted by a recent 
study by the Regional Women’s Advisory Council which concludes that some 
communities are more successful at managing change than others and that: 
By far the most important factor in the ratings of success was ‘how people feel about their 
communities’.109
Such research suggests that people’s perceptions about their communities are 
important, a finding relevant to the present study because it is reasonable to assume 
that the arrival of a high-profile newcomer to the community may affect how people 
in Leigh feel about their community and its options for the future.  The Advisory 
Council’s action research project collected data from women in seven diverse 
communities, which was analysed to produce overall patterns of relationships between 
success factors, barriers to success and demographic factors.
 
110  The study’s key 
finding quoted above, emphasizes that feeling positive about one’s community is 
critical to the successful management of change, given that the outlook for rural and 
regional Australia is that change will continue.111
Change and Disadvantage 
  
Other researchers view change from an historical perspective. Gordon Forth’s 
controversial article for example, compares declining small towns in regional 
Australia with those in the Midwest region of the United States concluding that 
historical processes of change will inevitably see some towns prosper, some decline 
                                                 
109 Regional Women’s Advisory Council. (2001) The Success Factors: managing change in regional 
and rural Australia. Canberra: Department of Transport and Regional Services. p.33. 
110 ibid. p.28. 
111 ibid. p.42. 
2 LITERATURE REVIEW  
 
68 
and some disappear altogether.112  According to this view, attempts to save small 
towns are somewhat pointless because the best solution involves assisting rural 
communities to accept the reality of such processes.113  In response to Forth’s picture 
of inevitable decline, Tonts contends that the opposite is the case, that the decline of 
small country towns is not a foregone conclusion.114
Studies of rural populations identifying change factors at the macro level reveal the 
broad trends affecting the non-metropolitan sector; two notable studies are Geno’s 
1997 Literature Review of Small Towns in Australia and Smailes’ 1995 examination 
of the spatial aspects of a socially sustainable rural system.  (Without exception, 
writers in this area note that claims of ‘unprecedented’ change in rural and regional 
Australia are not new).  Geno suggests there are three major growth and decline forces 
in small towns:  population change, provision of goods and services and the role of 
primary production and natural resources.
  Tonts offers three main reasons 
and supporting evidence as to why decline is not inevitable:  revitalization in certain 
rural communities, unexpected events in the life of the town which lead to a reversal 
of decline and improved performance in the agricultural sector.  As presented in the 
introductory chapter, the establishment of the Leigh campus of Hayden College was 
an unexpected event in the history of the Leigh township and was greeted with much 
anticipation as to the positive impact the development would have on the future of the 
town. 
115
                                                 
112 Forth, G. (2001) ‘Following the Yellow Brick Road and the Future of Australia’s Country Towns’. 
In Rogers and Collins, op.cit. pp.72-82. 
  Smailes’ research finds there are six 
forces influencing the social sustainability of rural Australia into the future:  
increasing population redistribution between urban and rural areas; rising personal 
mobility of (the majority of) rural residents; concentration of dispersed rural 
populations into Local Government Areas; rationalization and centralization of public 
and private sector services; agricultural restructuring and finally, changes in gender 
113 It will be shown later that this in fact was why Leigh was selected as the site for Hayden’s 
residential village; for the students to study Leigh as an exemplar of such historical processes. 
114 Tonts, M. (2000) ‘The Future of Australia’s Declining Country Towns: A Comment’. Regional 
Policy and Practice. 9:pp.11-16. 
115 Geno, B. (1997) Literature Review of Small Towns in Australia. Regional and Enterprise 
Development Issues Paper Series. Lismore, N.S.W: Centre for Australian Regional and Enterprise 
Development, Southern Cross University.pp.13-19. 
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roles, particularly for rural women.116  Researchers note that it is both difficult and 
unhelpful to over-generalise about the broad trends affecting rural and regional 
Australia at the macro level because not all country towns have the same needs nor 
are they in the same position on the critical list.117
The overlap between regional development literature, small town renewal literature 
and community building literature has been noted by other researchers.
  It is clear from literature reviewed 
for this research however, that qualitative research into how country people are 
responding to change can offer an insightful analysis into change at the micro level.   
118
The worm in this particular apple can be found by following the underlying logic to its logical 
conclusion: If rurality is an inherent disadvantage, then the only possible way of becoming 
advantaged is to become urban!
  One 
motivation for interest in this area and the related imperative to develop sustainability  
strategies for non-metropolitan Australia stems from growing evidence attesting to the 
disadvantage experienced by rural and regional Australians.  The seminal nature of 
Sher and Sher’s research is that it was the first and most comprehensive examination 
of Australian rural development policy, it uncovered the fact that no comprehensive 
rural development policy existed at that time and finally, argued that government 
initiatives were characterized by a deficit model of rurality.  In 1994 they wrote: 
119
Eight years later, the national context for the Hayden in Leigh research appears to be 
one of addressing disadvantage by enhancing the quality of life in rural areas.  As 
discussed earlier, what characterizes the current policy environment is the onus placed 
on rural communities to participate in such enhancement.  The future of regional 
Australia is a matter for public debate, ongoing research and social justice 
considerations, given the critical importance of rural people to the nation’s economic 
and cultural wealth.  Recent research has found that there are spatial inequalities in 
Australia, meaning that people living in some areas are more economically and 
 
                                                 
116 Smailes, P. (1995) ‘The Enigma of Social Sustainability in Rural Australia’. Australian Geographer. 
26:2. p.141. 
117 Hugo, G. (2001) ‘What is Really Happening in Rural and Regional Populations?’.In Rogers and 
Collins, op.cit. p.70. 
118 Geno, op.cit. p.1. 
119 Sher and Sher, op.cit. p.7. 
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socially disadvantaged compared to those in other areas.120  Collits documents a 
number of studies which have identified substantial disparities between city and 
country areas, between regions and within regions,121 while Tonts refers to the 
“…pockets of serious socio-economic disadvantage”122 in rural Australia.  Victorian 
state government policy documents reviewed earlier in this chapter also refer to the 
adverse effects of structural transformation on non-metropolitan Australia with 
changes in the nature of work and industry, demography and household structure and 
public policy settings affecting economic and social conditions in different 
communities to differing extents.123  Dollery and Soul examine the origins of spatial 
inequalities, the consequences of globalisation on local economies and the policy 
implications of profound national and international change, stating that “… real and 
perceived regional inequalities in social and economic conditions in late twentieth 
century Australia are now firmly on the political agenda”.124  While the diversity of 
people, communities and economies in the non-metropolitan sector does not make 
uniform application of policy feasible, an absence of political solutions has seen some 
critics argue that “… there is no agreed planning framework for regional 
Australia”.125
The concept of social capital has informed much research in recent years into 
revitalization strategies in country areas.  This research links the sustainability of rural 
communities with the ability of local people to take action to improve the quality of 
life in their communities.  Social capital is usually defined as the oil in the social 
  The political implications of change and disadvantage discussed above 
are such that there is an intense focus on rural and regional communities at the present 
time.   
                                                 
120 See for example, Lockie and Bourke, op.cit. Eckersley, R. (1998) Measuring Progress: Is life 
getting better? Collingwood, VIC: CSIRO Publishing. Fincher, R. and Saunders, P. (eds.) (2001) 
Creating Unequal Futures: rethinking poverty, inequality and disadvantage. St. Leonards, N.S.W.: 
Allen and Unwin. Pawar, M. and McClinton, J. (2000) Towards poverty alleviation in rural Australia: 
a first step. Wagga Wagga, N.S.W.: Centre for Rural Social Research, Charles Sturt University. 
121 Collitts, op.cit. pp.37-39. 
122 Tonts, M. (2000) op.cit. p.13. 
123 Howe and Cleary, op.cit. p.7. 
124 Dollery and Soul, op.cit. pp.159-168. 
125 Gray and Lawrence, op.cit. p.191. 
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machine,126
… those features of social organization, such as trust, norms and networks that can improve the 
efficiency of society by facilitating co-ordinated actions.
 and most social capital theorists quote the work of Putnam who defined 
this intangible substance as: 
127
Being part of a community can usually be taken to mean participating in social 
networks, adhering to social norms and acting in accordance with the principle of 
trust.  Research into the social nature of learning processes and community learning 
suggests that social capital is built in social interactions characterized by learning 
exchange.
 
128  Conversely, the theoretical relationship between learning communities 
and social capital holds that the more the capital, the richer the learning.129
Social capital can be self-generating through the learning interactions which it facilitates. Cox 
(1998) compares social capital to a magic pudding (Lindsay, 1918) which increases in size as it 
is eaten.
  These are 
not so much circular arguments as the idea that social capital is built by using social 
capital. 
130
In measuring the impact of the establishment of the Leigh campus of Hayden College 
on the Leigh community, the present study was not designed to measure the amount 
of social capital that exists between the two groups nor the amount being built 
between them.
  
131
                                                 
126 Kilpatrick, S., Bell, R. and Falk, I. (1999) ‘The Role of Group Learning in Building Social Capital’. 
Journal of Vocational Education and Training. 51:1. p.130. 
 Social capital literature is relevant to the present study however, 
because it suggests that communities with high stocks of social capital are more likely 
127 Putnam, R. (1993). ‘The Prosperous Community: Social Capital and Public Life’. The American 
Prospect. 13. pp.35-42. 
128 Kilpatrick et.al. (1999). op.cit. 
129 ibid. p.131. 
130 ibid. p.132. 
131 Bullen, P. and Onyx, J. (2000) Measuring Social Capital in Five Communities in N.S.W. – A 
Practitioners Guide. [Online] http://www.mapl.com.au. Accessed May 23, 2001. Narayan, D. and 
Cassidy, M.F. (2001) ‘A Dimensional Approach to Measuring Social Capital: Development and 
Validation of a Social Capital Inventory’. Current Sociology. 49:2. pp.59-102. Australian Bureau of 
Statistics. (2000) Measuring Social Capital: Current Collections and Future Directions. Discussion 
Paper. Canberra: ABS. 
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to have the capacity to solve serious local economic and social problems.132  Some 
analysts are critical of the helpfulness of social capital theory in explaining the 
benefits to communities of using non-economic resources because they think that 
research resulting from social capital theory is far from a unified body of 
scholarship.133  The review of social capital literature undertaken here is necessarily 
brief but points to the concept as it is used in the research literature to explain the 
ways in which social resources are created and made available to individuals and 
groups, particularly the ways in which social capital generated through learning 
exchange can provide reserves to fuel community development activities.134
Conclusion 
 
Community as a social and educational ideal, powerful at the conceptual level, 
appears to offer some common ground for inquiry into a potentially symbiotic 
relationship between Hayden College and the Leigh community.  Since the context for 
this study is a non-traditional partnership between college and community, the quality 
of the relationship between Hayden College and the Leigh community emerges as an 
important factor in the effectiveness of the particular partnership under study.  
Literature reviewed in the first part of this chapter suggested that the benefit to rural 
communities resulting from effective school-community partnerships beyond tangible 
educational outcomes is an increased capacity to determine their own futures.  
Examination of literature pertaining to the traditional school-community nexus 
highlights the qualitative difference between Hayden College’s involvement in the 
Leigh community and that of the only other school in Leigh, the local primary school.  
The importance of Hayden College’s membership of the Leigh community is 
underscored by a review of literature on school-community relations because this 
literature illustrates the valuable outcomes to be gained by both school and 
community when schools participate actively in community life.  Community as an 
educational ideal appears to offer benefits to both parties.  Literature relevant to the 
                                                 
132 Onyx and Leonard, op.cit. Triglia, C. (2001) ‘Social Capital and Local Development’. European 
Journal of Social Theory. 4:4. pp.427-442. 
133 Sharp, op.cit. p.137. 
134 Foley, M.W. and Edwards, B. (1999) ‘Is it Time to Disinvest in Social Capital?’ Journal of Public 
Policy. 19. pp.141-73. 
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concept of community was reviewed in the second part of the chapter to provide a 
background against which to assess Hayden College’s membership of the Leigh 
community.  Two meanings of community were identified:  the descriptive meaning 
denoting a type of social arrangement, the evaluative a meaningful and integrated 
form of social relationship.  The importance of the difference between descriptive and 
evaluative meanings of community emerges in the political context because the 
inherent ambiguity of the concept leads to a difficulty in knowing just what it is that is 
being posited when the term is used, without the accompanying adumbration of a 
social theory to help identify what counts as community in a practical sense.135
                                                 
135 Marshall and Peters, op.cit. p.37. 
  The 
final section of the review examined the current state of rural communities against a 
backdrop of change and disadvantage in rural and regional Australia, confirming the 
importance of investment in community life to the future sustainability of rural and 
regional Australia.  
74 
3 Analysis and Discussion 
Introduction  
The objective of this study is to research the nature of the relationship between the 
Leigh community and Hayden College.  Hayden College was attracted to life in Leigh 
as a source of learning for its students, and to community life in Leigh in particular.  
This chapter will address the research question by presenting analysis and discussion 
of data in three parts.  The first part of the chapter illustrates the school’s vision to 
create Leigh as a classroom.  Creating a community-based learning environment 
involves communication, interaction and acceptance between college and community 
in order to provide the learning experiences for the Hayden students associated with 
the school’s vision.  Data collected for this research shows firstly, that the idea central 
to the Hayden in Leigh development was that the town itself constitute a classroom; 
inherent in this idea was the notion that the college become part of the community.  
Secondly, the chapter presents the community’s view of Leigh as a classroom, in 
particular, the community’s view of Hayden’s membership.  Analysis and discussion 
of community views suggests that the concept of community underlying each 
perspective, or groups of similar perspectives, determines whether participants have 
described Hayden as being part of the Leigh community and consequently what being 
part of a community can mean.  For instance, if one conceives of community as 
involving sharing values and a way of life, identifying with the group and its practices 
and recognizing each other as members of the group,1 members who meet these 
criteria ‘qualify’ as being part of the community.  Thus, the objective of the analysis is 
to present conceptual categories to establish and explore community as the key aspect 
of this school-community partnership.2
                                                 
1 Mason, A. (2000) Community, Solidarity and Belonging: Levels of Community and their Normative 
Significance. Cambridge: Cambridge University Press. p.21. 
  Finally, the third part of the chapter analyses 
and discusses the current state of the relationship between college and community 
2 Bryman, A. and Burgess, R.G. (eds.) (1994) Analyzing Qualitative Data. London: Routledge. 
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from the community’s perspective.  As presented in the introductory chapter, the 
advent of Hayden in Leigh was hailed at its inception as a “Country and College 
Partnership”, mutually beneficial for both parties.3 4
Coding Distinctions 
   The research finds that the 
potential for a symbiotic relationship exists between the Leigh community and 
Hayden College, an unusual educational partnership which could entail community 
involvement in curriculum and college involvement in a process of change typical of 
that occurring in other rural communities in Australia. 
For ease of reading, the following codes have been used throughout this chapter to 
distinguish three differing sources for the main types of data excerpts presented.  
Firstly, the code [KI] denotes statements made by the key informant.  A poetic 
transcription of the full interview with the key informant is provided in Appendix D.  
Secondly, the number/letter codes in parentheses in this chapter denote data excerpts 
collected from samples of the Leigh population in the community-wide survey.  
Codes are as follows:  A=general community, B=business community, C=youth 
community.  The numbers indicate the order in which questionnaires were returned to 
the researcher.  Thirdly, the code [FN] denotes data sourced from field notes taken by 
the researcher.  Field notes were ordered numerically for inclusion in the presentation 
of findings in this chapter. 
Leigh as a Classroom 
This first part of the chapter purports to analyse and discuss the idea of Leigh as a 
classroom.  Hayden College considered a number of alternative sites in rural Victoria 
for its residential learning village, selecting Leigh for a number of reasons.5
                                                 
3 Wesley College News Release dated 25th February, 1999. Country and College Partnership. 
  One of 
these reasons was that the town was considered small enough to safely ‘contain’ the 
4 Clunes Tourist and Development Association (1999). The Clunes Tourism and Business Development 
Project Strategic Plan. Ballarat: Strategic Enterprise Development Pty.Ltd. 
5 Source material for discussion of the Hayden in Leigh development in this section includes Hayden 
College documents and official correspondence between the Uniting Church and Hayden College 
obtained by the researcher from Hayden College.  
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students and the topography of the area created a natural educational precinct in which 
the students could walk around.6  The selection process naturally involved a number 
of people at the school level.  A key figure in the choice of Leigh as the place for the 
country campus of Hayden College is Lindsay Blake:  architect of the Hayden in 
Leigh development and Hayden College council president at the time.7
It was a social precept which got to be very strongly driven by us as physical planners.  [KI] 
  Blake was 
also born in Leigh and lived there as a child.  Presentation of material from a semi-
structured interview with the architect shows the vision behind the school’s decision 
to locate its residential learning village in Leigh.  As a key and representative school 
spokesman, Blake talks in broad and conceptual terms about the idea Hayden College 
had of making Leigh a classroom, encapsulated in his statement, “The town itself is 
the classroom” [KI].  The idea of making an existing community a learning 
community for private school students is a bold educational undertaking and is 
explicated in the interview data by discussion of the relationship between physical 
planning and educational mission: 
The social precept of a community-based educational experience is incorporated in 
the architectural design for Hayden in Leigh by the physical absence of purpose-built 
educational facilities.  Blake elaborates on this idea when he says:  
We took a value judgement to say we wouldn’t build any buildings for educational purposes but 
would inhabit the rest of the town with whatever spaces the town would have us use.  [KI] 
Data collected for this research clearly illustrates the school’s vision for the Hayden in 
Leigh development as being the integration of school and town in both physical and 
social terms.  The excerpt below is from the college’s monthly newsletter, circulated 
as a communiqué from the college principal: 
There are a number of local resources which could be our resources:  the town hall for our plays, 
the courthouse for our judiciary sittings, the oval and swimming pool for recreation, the 
goldmining and early retail trade for investigation and participation.  Then there is land 
reclamation and re-forestation.  Then there is the church community with its accessible history 
                                                 
6 Personal communication 18/4/01. 
7 Lindsay Blake is the pseudonym used to conceal the identity of the key informant. 
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and present community.  Enormously exciting is the possible participation in community 
planning.8
The link between the twin aspects of the school’s vision:  town environs and 
educational purpose illustrated above is that physical space and learning space are 
merged.  As stated previously, Hayden in Leigh was not designed to be a camp or a 
retreat for the students.  The school’s vision was that the students would live in Leigh 
and learn about Leigh for eight weeks as part of the Leigh community.  This vision of 
the suitability of Leigh in particular as the site for a residential campus in a country 
town is again illustrated by an excerpt from the college newsletter: 
 
It is small enough for us to be a part of the community and to be integrated into it. (I am hoping 
that the adults of Leigh will take some responsibility for our young people who will then be in 
their care.)9
As well as being part of the town in a physical sense, being part of the Leigh 
community in a social sense is central to the educational task identified by Hayden.  
The data indicates the school’s idea to create a learning environment where students 
could explore self/other relationships in a community setting within an historical 
township.  As presented in the introductory chapter, Leigh is a prime example of a 
town that has experienced prosperity and subsequent decline but it is the people in 
Leigh who, according to the school’s vision, would accommodate and facilitate the 
learning experiences of the students.  Blake is a strong supporter of this learning 
model, stating: 
 
The idea was that the school could then show how people came with a civic view, how they 
came and how a town built itself up by studying its history and then also in a place like Leigh or 
Stawell, any of those gold mining towns, you can see a pattern and then by working with the 
community, many of whom remember, and have strong memories, they would get stronger 
appreciation.  A good educator could get those messages across to kids.  [KI] 
Building a residential campus in a country town with the explicit purpose of making 
the town the classroom is unlike other alternative educational settings which 
emphasise outdoor education or environmental education.  The concept of place-based 
                                                 
8 Loader, D. (1999) ‘Why Clunes?’  Wesley’s Wider World. Issue No. 2 March 1999. 
9 ibid. 
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education discussed in the literature review and illustrated by the statement, 
“Community is thus potentially the teacher and the topic [italics in original]”,10 is 
most definitely at work here.  However, the unusual nature of this educational task 
springs from the fact that the students living in and learning about ‘an existing 
community as members of that community’ are not from Leigh, nor, it must be 
conceded, are they ever likely to be.11  What it means for the college to be part of the 
community under these circumstances (and whether indeed which component parts of 
the college:  students, staff and/or buildings become part of the community)12
Community Awareness 
 turns on 
the difference between the relationship the local primary school enjoys with the Leigh 
community and the relationship Hayden College finds itself creating.  It is an unusual 
educational experiment, one which seeks to make a town a classroom, and makes 
Hayden’s relationship with the community of paramount importance given such a 
mission. 
The school’s decision to establish a campus in Leigh was announced in the Leigh 
Town Hall on February 26, 1999.  Anecdotal evidence that there was a “four second 
silence” before spontaneous applause broke out is supported by newspaper accounts 
of the enthusiasm surrounding the decision.13
Leigh has welcomed Hayden to make this a very happy place of learning for them.  [A8]  
  In general terms, the acceptance of 
Hayden College and its educational mission in Leigh is reflected in the range of 
community views below: 
                                                 
10 Theobald, P. and Curtiss, J. (2000). ‘Communities as Curricula’. Forum for Applied Research and 
Public Policy. p.107. 
11 Illich, I. (1984) ‘Dwelling: How to tell a resident from an inhabitant’. The Coevolution Quarterly. 
41:pp.22-27. 
12 The rationale for exploring the impact of the college as a whole as set out in the introductory chapter 
emphasises the organisational identity of Hayden College as viewed by the Leigh community.  This 
approach is not able to take into account aspects of impact springing from, for instance, the fact that 
some of the Hayden teachers have children who attend the local primary school. 
13 February 27, 1999. ‘Wesley College proceeds with $4.5m Leigh campus’. The Ballarat Courier. p.3; 
March 3, 1999. ‘College Development is a boon’. The Ballarat Courier. p.8. March 1999. ‘It’s 
Official! Wesley College is coming to Clunes’. Clunes Community News. p.1. 
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They seem to have gone into the background from first when they came.  Now they are hardly 
talked about.  They were put up on a pedestal at first.  [C18] 
Look, in the beginning, the Leigh community was more than happy to welcome Hayden into the 
town but their attitude of contempt for the town and businesses has resulted in many citizens 
wishing that Hayden had never come to Leigh.  [B5] 
Reporting the diversity of perspectives comprising the community’s view of the 
establishment of Hayden College in Leigh precedes an assessment of whether and to 
what extent Hayden College has become part of the Leigh community later in this 
chapter.  Data collected for this research demonstrates community awareness of the 
college’s intention to be part of the community, an intention made public during the 
establishment of the campus in the town.  The idea that Hayden went to Leigh for 
‘community’ is reflected in community views of the importance of community to the 
school’s educational rationale for the campus.  Representative answers to the question 
‘Why Leigh?’ in the Community Views Questionnaire include: 
  It is a rural community not a school camp stuck in the bush.  [B24] 
… it’s a small country town that will teach the Hayden students how to live a country lifestyle. 
[C15] 
Apart from being the childhood home of Lindsay Blake, [the principal] felt the campus would 
really be able to be part of a rural community, right in the heart of a self-sufficient community, 
but still small and rural.  [A40] 
Community awareness of the college’s educational mission in Leigh reflects the 
school’s intention to be integrated into the life of the town.  A genuine relationship 
between the people of Leigh and Hayden College was perceived by community 
members as the modus operandi of the college.  A majority of participants in this 
research claim to know why the students come to Leigh, that is, claim to have some 
awareness that the students’ were to participate in community life during their time in 
Leigh.  Representative responses include: 
… it is a relatively small community in which they can learn to interact with the local people.  
[A16] 
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… the children must find the experience of living in the Leigh country so diverse from city 
living, even walking down the street talking with people, smiling, being spoken to. Seeing 
animals in the paddocks, etc. – even the atmosphere, no smog! etc.  [A13] 
… to be part of a country community and be independent.  [C12] 
The Leigh community is thus aware that the social and personal development of 
Hayden College students through their experiential education at Leigh was envisaged 
as occurring through interaction and integration with people in Leigh.  In its 
preparation of curriculum for Leigh, the college set up the C.R.E.C. (College 
Residential Establishing Committee) Committee.  This committee visited Leigh on the 
weekend of April 17-19 1999, meeting representatives from all community groups.  
The purpose of the appointments was to discuss curriculum options with people in 
Leigh to see how the students could be included in community life in Leigh on a 
regular basis.  The committee met with a range of community groups, including:   
Leigh and District Agricultural Society, RSL, Golf Club, CFA, Field Naturalists, 
Scouts and Cubs, Guides and Brownies, Landcare, local wineries, nurseries and 
farms.  In the April edition of the school newsletter, the principal wrote: 
We have made all kinds of connections with the Leigh community and they have made lots of 
suggestions as to ways in which we can work with them. We now need to build those 
possibilities into the curriculum model.14
As a preliminary presentation of data, the above discussion demonstrates community 
awareness of the college’s concept of town as classroom prior to critical discussion of 
the concept of community underlying the vision for this community-based educational 
experience in the following section.  Hayden College is a private school.  It built a 
campus in Leigh to provide certain learning experiences for its students.  Such 
experiences were conceived of as directly involving the people of Leigh and this 
vision enjoyed the general support and goodwill of the community.  There were 
detractors but the project went ahead amidst talk of “Hayden being the best thing for 
Leigh since the gold rush”.
 
15
                                                 
14 Loader, D. (1999) ‘Where to now?’  Wesley’s Wider World. Issue No. 3 April 1999. 
  If Leigh was chosen by Hayden especially to provide 
15 Daryl Jackson Pty. Ltd. Architecture. (1998) Daryl Jackson breaks new ground in the design of 
educational spaces. p.1. 
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‘community’, and the school’s vision was to be part of that community, what concept 
of ‘community’ can possibly underlie the college’s vision of Leigh as a classroom?  
The next section of the chapter presents an analysis of data related to the school’s idea 
of community, based on interview material and college documents. 
The Hayden View of Community  
As presented in the literature review, social theorists write about community in terms 
of a social ideal and in the case of Hayden in Leigh, community as an educational 
ideal is a cornerstone of the project. The stated philosophy for the residential project 
reads as follows:  “The aim of the Hayden College residential project is the education 
of the whole person in community”.16
The first gemeinschaft element comprising the school’s vision is the integration of 
school and town in physical and social terms so as not to separate the campus from 
the rest of Leigh.  Discussing the architectural design of the Leigh campus as a 
manifestation of the social/educational precept of Leigh as a classroom, Blake says: 
  The Hayden in Leigh development was 
informed by a concept of community which, as the following analysis will show, was 
gemeinschaft in character.  The discussion traces this gemeinschaft concept of 
community as it is revealed in interview material, college documents and field notes 
collected by the researcher.  Three gemeinschaft-type elements have been selected for 
discussion:  the integration of college and town, the connection between church and 
college and the architect’s familiarity with Leigh.  Analysed data in this research 
shows that the school had a romantic and powerful vision of providing a community-
based experience for its students which was rural, spiritual and traditional.  Adopting 
Tonnies’ classic theoretical perspective on community, the research illustrates that the 
school’s idea for the students’ time in Leigh was for them to see themselves as 
members of a community in the gemeinschaft sense of the word.   
These are challenging new buildings that really ask you                                                             
Not only to live with the seven others and do your housework and cleaning and so on,            
But also to find another pattern of living.                                                                                    
How do you live in a community?  [KI] 
                                                 
16 Wesley College. (1999) February 1999: Clunes. p.3. 
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While the school sees community as existing for the students on a number of levels 
during their time in Leigh, including the immediate village community of Hayden 
staff and students, it is the relationship with the broader Leigh community which is 
the focus of the present study.  The idea that the Hayden students are to live in Leigh 
as members of the Leigh community can be seen to be based on a gemeinschaft and 
hence idealized concept of community.  In gemeinschaft, boundaries between school 
and community were indistinct, and in traditional rural communities, the community 
has a sense of  ‘ownership’ of the school.17
I wanted the site to be permeable. The intent of the school was to try to work with the 
community and not sort of pull itself back. And the policeman said, “The more people that are 
moving through the space, the better”. So it’s not fenced off, the safety is the integration of the 
school and the town.  [KI] 
  Blake says: 
In both physical and social terms, the intent of the school was to be part of the Leigh 
community for educational reasons.  The underpinning philosophy for the residential 
experience consists of three equally important aspects:  the philosophy of self, the 
interlinking communities and the place of spirituality and culture.18
Living within the Hayden community, but as part of a larger community in Leigh, students will 
experience the individuality of the community and the reciprocity of relationship demanded by 
community in order to sustain well-being, both for the individual and the community.
  The second of 
these aspects, the interlinking communities, is relevant here because the college saw 
its membership of the Leigh community as central to the educational task:   
19
This excerpt from the college’s curriculum documents indicates that the idea was to 
enter into reciprocal relationships with the people of Leigh, characteristic of patterns 
of social interaction in gemeinschaft.  In gemeinschaft, reciprocity is important 
because people are known to each other and have an ongoing relationship, unlike the 
anonymous, disconnected and fleeting nature of social contact in gesellschaft. 
 
                                                 
17 Merz, C. and Furman, G. (1997) Community and Schools: Promise and Paradox. New York: 
Teachers College Press. p.37. 
18 Wesley College. op.cit. p.3. 
19 ibid. p.6. 
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The second gemeinschaft element to be explored in the interview data is the central 
place of the church in the school’s vision for the development of Leigh as a 
classroom.  The physical and social merging of college and community discussed 
above is not unrelated to the second gemeinschaft element of the school’s vision 
because in order to attend church, the present congregation of the Uniting Church pass 
through the Hayden campus to reach the church buildings in the centre of the 
residential learning village.  Traditionally, the local school was connected to its 
community as an extension of church and home, in an homogenous gemeinschaft 
world where life was organic, stable and highly localized.20
They’d seen it as new life for their church as well as new life for the town.  So we had to work 
out with them what price we had to pay for the land.  And they said, “No price, that’s it, we’re 
very happy to have Hayden be a part of it”. And then we said, “OK, with that in place, we’ll 
convene a public meeting in the town hall”.  [KI] 
  Hayden College is a 
Uniting Church school and sought permission from the local parish council to 
establish a residential learning village on church grounds in Leigh.  Interview material 
reports the church elders’ approval of the venture as follows: 
21
This school-church connection led to a physical location for the Leigh campus of 
Hayden College.  The place of spirituality and culture is the third of the three equally 
important philosophical components of the residential learning experience identified 
earlier and analysis of college documents indicates that a spiritual dimension to the 
Hayden in Leigh development was envisaged as part of the students’ time in Leigh.
   
22  
The school’s affirmation of spiritual and cultural education in the Leigh curriculum, 
while not an affirmation of the mono-cultural forms of religion characteristic of 
gemeinschaft societies,23
                                                 
20 Merz and Furman, op.cit. p.37. 
 suggests a vision of a residential learning experience closely 
linked to a church community.  The college principal discusses the connection 
between church and college as follows: 
21 The researcher’s first entry into the field following ethics clearance from the university was to 
interview members of the Leigh Uniting Church informally.  Had the Church not agreed to the school’s 
request to build a Leigh campus of Hayden College, the project would not have gone ahead. 
22 Wesley College. op.cit. pp.6-7.  
23 ibid. p.6. 
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The Church environment will be a significant part of our Leigh village. This will give us access 
to the old Wesleyan Church, which will need extensive renovation, but also the operational 
Uniting Church (an Old Presbyterian Church) and a church hall. With this comes a small 
worshipping community who have already welcomed us heartily.  It is expected that this 
worshipping community might also be some of our voluntary ‘staff’, loving and working with 
our young people and our young people in turn, loving and working with them.24
The significance of the church in Leigh to the school’s vision of Leigh as classroom 
as illustrated in the above quote is based on occupation of the built environment of the 
church grounds and the social interaction between members of the congregation and 
the Hayden College students.  The idea that the worshipping community might treat 
the Hayden students almost as if they were their own suggests a gemeinschaft 
relationship between church and school. 
 
A further gemeinschaft dimension to the school’s presence in the town is contained in 
Blake’s statement, “I think we’ve lost the energy of school into community” [KI].  A 
vision of the Leigh campus which includes the school contributing to community life 
suggests a school-community relationship in which Hayden College is an integral part 
of the Leigh community.  The significance of the fact that Blake was born in Leigh is 
related to the school’s choice of Leigh, the vision for the campus and the 
townspeople’s perceptions of the project as a whole.  Blake’s connection with Leigh 
is cited in the complete body of the data by participants who identify this connection 
as the reason why Hayden came to Leigh for example.  The architect’s connection 
with the township of Leigh, “I was born there, so I know about it” [KI], is indicative 
of Tonnies’ representation of traditional folk relationships based on common locale 
and kinship.  Of the consultations that occurred with members of the Uniting Church 
in Leigh, the architect reports: 
And we said, “If you’re not happy about this, then we won’t be here”.  One woman said, 
“Lindsay, stop beating around the bush, I knew you when you were five, I knew your mother, 
she was my tennis partner, we actually want them to come”.  [KI] 
The existence of a childhood link between members of the Leigh community and the 
architect constitutes a gemeinschaft element in the Hayden vision of town as 
                                                 
24 Loader, D. (1999) ‘A Village.’ Wesley’s Wider World. Issue No. 2 March 1999. 
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classroom because it is an authentic connection, based on prior status in the town.  
The importance of relationship, of being known in the community, emerges here 
because social, business and religious relationships in gemeinschaft are conducted 
with the same people in the same place and people occupy certain, stable roles within 
that structure.  Blake says, “My dad was a country bank manager; he actually closed 
the bank in Leigh” [KI], and while some time has since lapsed, this personal/familial 
connection with the place serves to give the architect a greater standing in the present 
community than had he not been known in Leigh at all. 
Analysis of data in this section has attempted to show that the concept of community 
underlying Hayden’s ‘town as classroom’ was gemeinschaft and therefore idealistic in 
character due to three key elements:  an osmotic element in the design intended to 
enable free-flowing movement of people between the Hayden College Leigh campus 
and the broader Leigh township, the role of the church in the learning experiences of 
the students and the architect’s familiarity with Leigh which saw a vision of Leigh as 
a classroom based on traditional school-community-church relations.  The next 
section begins to explore what being part of the community might mean to the host 
community when an external organization seeks to establish itself as part of an 
existing community. 
The Community’s View 
Analysing the Leigh View 
Having looked at the school’s vision for its Hayden in Leigh development and the 
gemeinschaft concept of community which accompanied it, this section presents the 
community’s view of what it means to be part of a community.  Differing conceptions 
of community contained in the main body of questionnaire data collected for this 
research are analysed using Andrew Mason’s two concepts of community:  the 
ordinary concept and the moralized concept.25
                                                 
25 Mason, A. (1996) ‘Two Concepts of Community’. N. Snow (ed.) (1996) In the Company of Others: 
Perspectives on Family, Community and Culture. Lanham, MD: Rowman and Littlefield. Mason, A. 
(2000) op.cit.  
  Analysis of the data to determine 
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which of Mason’s two concepts may be at work in community views of Hayden’s 
membership reveals ideas about community upon which respondents’ views of the 
college as a new member of the community may rest.  As demonstrated in the 
literature review, the meaning of community is ambiguous and similarly, what it 
means to be part of a community can be equally difficult to identify.  An attempt is 
made to clarify the ambiguity inherent in the concept of community following the 
work of Plant and Mason.  Plant is “… critical of the uninterpreted use of community 
as a legitimating notion within the field of social policy”,26 while Mason seeks to 
develop “… a coherent concept (or set of concepts) … to illuminate our linguistic 
practices and the nature of our social lives”.27  These theorists address meanings of 
the word community in social and political contexts and their work is most useful as a 
theoretical basis for clear, conceptual analysis of data in this section.  While it may be 
stating the obvious, it should by now be clear that the meaning of the concept of 
community is the axis upon which this whole study turns.  What it is to be part of a 
community and what being part of a community means is central to the quality of this 
country and college partnership.28
An assessment of whether and to what extent Hayden College has become part of the 
Leigh community, is based on two related assumptions informed by the methodology 
of this research:  firstly, that participants in the study have interpreted the word 
community differently and secondly, that one’s ideas about what it means to be part of 
a community depend on one’s ideas about community.  The following discussion 
attempts to show that what it means to be part of a community depends initially on 
one’s concept of community, in other words, being part of something depends on how 
that something is conceptualized.  While Mason’s conceptual analysis distinguishes 
between communities at the group level, his account of community does not extend to 
   
                                                 
26 Plant, R. (1978) ‘Community: Concept, Conception and Ideology’. Politics and Society. 8:1. p.80. 
27 Mason, A. (2000) op.cit. p.1. 
28 For the benefits to schools, see Crowther, F. and Wilkes, P. (1995) ‘Community partnerships: A 
response to values confusion?’ in Limerick, B. and Nielsen, H. (eds.) (1995) School and Community 
Relations: Participation, Policy and Practice. Marrickville, NSW: Harcourt Brace. pp. 69-80.  As a 
non-traditional school, the benefits to Hayden may be refracted differently through the prism of 
community but I think the principles could still apply. For the benefits to communities, see Kilpatrick, 
S., et.al. (2001) More than an Education: Leadership for rural school-community partnerships. 
Canberra: Rural Industries Research and Development Corporation. Kilpatrick’s research demonstrates 
the ways in which “ … the quantity and quality of interactions between individual and institutional 
players influence the social and economic outcomes of those communities”. 
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specification of conditions for membership.29
The contention that different people in Leigh operate using different concepts of 
community and therefore judge Hayden’s membership of the community differently is 
the analytic framework for this research.  This thesis argues that the question as to 
whether X is a member of Y community can be explored using two differing concepts 
of community following Mason:  the ordinary concept and the moralized concept.  
The direct implication is that whether X is or isn’t a member of Y community depends 
directly on which concept of community X is being assessed against.  (In what 
follows I shall use the expressions ‘member of’ and ‘part of’ interchangeably.)  In the 
Community Views Questionnaire, the question reads, “Has Hayden College become 
part of the Leigh community from your point of view?”  Participants were not asked 
to distinguish in any way between the component parts of the college, e.g., Hayden 
College students, Hayden College staff, Hayden College buildings or the overall 
identity of the organization.  Likewise, the analysis does not seek to determine 
whether the community views the Hayden students as being more a part of Leigh than 
the Hayden teachers for example, but to ascertain the community’s view of the 
college’s membership as a whole.  Using the analytic framework developed for this 
research, the question as to whether Hayden College has become part of the Leigh 
community thus becomes a question as to whether Hayden has become part of the 
Leigh community in the ordinary sense or the moralized sense.  A brief overview of 
Mason’s analysis of ‘community’ ensues to illustrate the basis from which the 
template analytic technique
  A question as to whether group X is a 
community (in either the ordinary or moralized sense) differs from establishing 
whether individual X is a member of Y community.  The adaptation of Mason’s 
analysis is however, for the purposes of the present study, both possible and useful as 
I hope the following discussion will bear out.   
30
Mason writes, “The ordinary and moralized concepts of community are both 
employed in ordinary discourse and in theoretical contexts but are rarely 
 used in this research was developed. 
                                                 
29 Mason, A. (2000) op.cit. p.25. 
30 Crabtree, B.F. and Miller, W.L. (eds.) (1992) Doing Qualitative Research. California: Sage 
Publications. p.19. 
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distinguished”,31
According to what I shall call the ordinary concept or ordinary sense, a community … is 
constituted by a group of people who share a range of values, a way of life, identify with the 
group and its practices and recognize each other as members of that group.
 adducing that the two concepts play differing roles in our language 
and social life as justification for the distinction.  The first, ordinary, concept of 
community is described as follows: 
32
According to Mason, the ordinary concept plays a role in identifying a group of people 
as a community; if a group exhibits the characteristics above, it can be said to 
constitute a community.  The ordinary concept is contestable in that it is open to 
interpretation:  ‘Does the group share enough values?’, ‘Is their way of life sufficiently 
inclusive?’, ‘Do members identify strongly enough with the group?’ and ‘Is there 
adequate recognition of who counts as a member of the community?’  Such 
contestability within the ordinary concept allows for degrees of community-ness as 
Mason points out.
 
33  Degrees of community-ness can be present in both the moralized 
sense and the ordinary sense.34
First, there must be solidarity between its members.  ‘Solidarity’ is a multiply ambiguous 
notion, but in the sense I intend it consists in mutual concern: minimally this means that 
members must give each other’s interests some non-instrumental weight in their practical 
reasoning. Second, there must be no systematic exploitation or (on some versions) no systematic 
injustice.
  Of the second concept of community, the moralized 
concept, Mason sets forth two further conditions: 
35
The moralized concept plays a role in the critique of social and political arrangements 
wherein ideas about what constitutes ‘better’ or ‘worse’ forms of community life draw 
upon moral interpretations of solidarity, exploitation or justice.  As discussed in 
previous chapters, the concept of community is idealistic in nature, meaning that 
political controversy surrounds ideological manifestations of the concept.  Mason’s 
explanation of the differing ways in which community is used does not serve to create 
 
                                                 
31 Mason, A. (2000) op.cit. p. 30. 
32 ibid. p.21. 
33 ibid. p.27. 
34 ibid. 
35 ibid. 
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a neat boundary between the two concepts nor obviate the need for judgement in the 
application of theoretical constructs to a practical context.  The crux of the argument, 
as it concerns analysis of data in this study, is the distinction between what counts as a 
community in the ordinary sense and what counts as a community in the moralized 
sense, given that the two concepts are not mutually exclusive.  My extension of this 
argument is that an application of this distinction can be seen to be at work in data 
collected for this research.  The two concepts are related but Mason establishes the 
centrality of the notion of solidarity to the moralized concept and argues that while 
special obligations to fellow members are part and parcel of membership of a 
community, it is the content of these obligations which serves to keep the ordinary 
and moralized concepts of community intact.  Using the expressions ‘solidarity’ and 
‘mutual concern’ interchangeably, Mason concurs with the idea that members of a 
community in the ordinary sense can conceivably be just as mutually concerned for 
each other as members of a moralized community.  Where Mason’s analysis is both 
crucial and valuable to the present study is in his explication of how the content of 
obligations members have to each other depends on the nature of the particular 
community concerned.  Due to the importance of this point for subsequent discussion 
in this chapter, his work will be quoted at some length:  
There is reason to think that there is a general [italics in original] tendency for members of a 
community in the ordinary sense to be mutually concerned:  whether solidarity arises will 
depend on the nature of the community and its practices, and how members of the community 
conceive of the group and its relationship to individual members.  …  What underpins the idea 
that membership of a community generates special obligations to fellow members?  …  The 
content of these obligations must depend, at least in part, on the nature of the particular 
community, taking into account its way of life or traditions …  It is only membership of 
communities which have a tradition of promoting each other’s welfare which can plausibly 
generate special obligations to do so.36
The ways in which particular communities might define the content of any special 
obligations they may have to each other as members of the same community is an 
important point because it highlights the possibility that particular communities will 
judge new members differently, depending on an assessment of whether new 
members meet such special obligations as defined by the ways of life in that particular 
 
                                                 
36 ibid. pp.31-2. 
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place.  A strong thesis and a weak thesis emerge from the analysis.  The weak thesis 
contends that different concepts of community (ordinary or moral) have informed 
community views as to whether Hayden College has become part of the Leigh 
community.  The strong thesis is that community views concerning Hayden College’s 
membership of the Leigh community are determined by respondents’ views of the 
morality of such membership, following Mason, as it pertains to the central notion of 
solidarity.  Views as to whether and what extent Hayden College has become part of 
the Leigh community are thus dependent on an assessment of whether solidarity 
between college and community has arisen in accordance with the nature of the Leigh 
community and its practices.  As a way of explaining community views concerning 
the impact of Hayden College on the Leigh community, such analysis is useful 
because it links being part of the community to the quality of the school-community 
partnership.  Specific excerpts from the data will be examined next. 
The Leigh View of Hayden  
The quality of Hayden’s membership of the community requires conceptual analysis 
as outlined above to tease out what it means to be part of a community, according to 
people in Leigh.  In response to the survey question, “Has Hayden College become 
part of the Leigh community from your point of view?”, one participant wrote: 
 In some ways they are but not in all ways.  [C3] 
Analysis and discussion in this section seeks to identify the ways in which Hayden is 
and/or isn’t part of the Leigh community using the analytic template described in the 
preceding section.  The analysis therefore seeks to discuss both the strong and the 
weak theses identified above without seeking to establish the superiority of being a 
moral member of a community over being an ordinary member.37
                                                 
37 As stated earlier, this research addresses the contextual ambiguity of the concept of community.  
Mason writes that communities in the ordinary sense are neither less real nor less authentic than 
communities in the moralized sense but that they are communities in a different sense. ibid. p.37. 
  Participants 
responded “Yes”, “No” or “Uncertain” to the membership question and wrote open-
ended comments in addition to their forced choice response.  It is this qualitative data 
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in conjunction with responses to the closed question represented in Figure 3.1 which 
forms the basis of the following discussion.38
yes — 63% 
uncertain — 22%
no — 15%
    
  
Figure  3.1 Has Hayden College become part of the Leigh community from your     
point of view? 
Figure 3.1 shows responses totalled from the three groups surveyed:  general, business 
and youth groups in answer to the membership question.  A clear majority of 
respondents answered affirmatively to the question under discussion as indicated in 
Figure 3.1 and it remains to discuss the qualitative analysis of written responses to the 
question. 
A clear majority of affirmative responses to the membership question appear informed 
by an ordinary concept of community.  For example: 
Yes … because they live here for a term and have to be part of the community like buy food, 
play sport and do hobbies.  [C11] 
In Mason’s ordinary sense of community, the college is described here as part of the 
Leigh way of life by virtue of being there.  The rationale offered for the college being 
part of the place appears to come from an ordinary concept of community:  daily 
activities in a shared way of life.  Simply being in the town as a requirement for 
membership is noted by other writers on community who offer ‘a community of 
                                                 
38 Some excerpts have also been chosen from open-ended responses to the second part of this question 
in the questionnaire, “Although Hayden College is a relatively new development in Leigh, please 
comment on ‘How you think Hayden College’s membership of the Leigh community could change 
over time’”. 
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place’ as one possible definition of community.39
Yes … Hayden should over time become “old hat” to the community members. This will be 
good for both town and college. Changes will occur when the whole community finally 
‘experiences’ Hayden through community activities. This takes time however as lots of people 
in Leigh aren’t involved in community activities and don’t see the interaction occurring but 
most people over time have some opportunity to ‘get involved’ and hopefully they will 
experience Hayden students and administration in a positive way.  [A26] 
  People living in the same place 
tend to interact as they go about their daily activities; according to this concept of 
community, anyone who exhibits such behaviour qualifies as a member.  The majority 
of respondents offered a description of community life based on an ordinary concept 
of community as justification for Hayden’s membership.  For example: 
The importance of involvement in the way of life of a place to members of a group 
recognizing others as members of that group emerges here.  Being part of the 
community in an ordinary sense means mixing with other people in places and 
activities where social interaction occurs.  Such interrelationship suggests that Hayden 
College may have identified with the group in order to get involved and through such 
involvement, members of the Leigh community have come to recognize Hayden as 
part of the community.  A number of participants drew attention to this point by 
responding that they weren’t in a position to comment on Hayden’s involvement in 
life in Leigh due to their own lack of involvement.  For example,  
As we have no children, and both work full-time, we have very little contact with community 
groups or social gatherings, so it is very difficult to know with any degree of accuracy exactly 
how Hayden students are integrating into Leigh society.  The general sense I get however, is 
quite a positive one.  [A16] 
Another wrote: 
I can’t answer these questions because of my total lack of involvement.  [A43] 
                                                 
39 See for example, Merz and Furman, op.cit., p.3. Minar, D.W. and Greer, S. (1969) The Concept of 
Community. Chicago: Aldine Publishing Company. p.47ff. Peters, M. and Marshall, J. (1996) 
Individualism and Community: Education and Social Policy in the Postmodern Condition. London: 
The Falmer Press.p.37. Plant, R. (1978). op.cit. p.82; Wild, R. (1981) Australian Community Studies 
and Beyond. Sydney: George Allen and Unwin. 
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This data indicates that membership of a community is generally taken to mean 
involvement and interaction in Cheers’ sense of entitivity discussed in the literature 
review.  The idea that there is an entity, a sphere of activity which constitutes 
community life and which is kept viable by people investing their time and energy in 
such an entity is confirmed by data collected for this research:  
Your students are involved in community activities and I guess over time, once the general 
Leigh public relaxes and welcomes the students as members of our community (not transient 
people) then we will have a great mixing of people and ages and it will and is for the betterment 
of all involved. [B4]  
In this ordinary sense of community, people choose to be involved in community 
functions, activities and events wherever they live and integration occurs through 
participation in public and social life.  The idea of a ‘community of interrelationship’ 
has been discussed by other writers and supports the sense of community as 
interaction contained in the ordinary concept of community.40
Besides sharing a way of life and mutual identification, sharing a range of values was 
also contained in Mason’s ordinary concept of community.  According to this 
conception, people who qualify as members of a community presumably do so 
because they possess values in common with other members.  This commonality is 
borne out by the data: 
  The notion of entitivity 
is illuminating because it conveys the idea that community life almost has a life of its 
own, a life in which people choose either to invest or not to invest. 
Yes … Most people I know are always interested in the students and especially as our town has 
many aged folk. These older folk are always pleased to meet the students, they say your students 
are a breath of fresh air. The students are most courteous to anyone they meet.  [B13] 
A number of participants commented upon the ‘pleasant and polite’ nature of the 
Hayden students, suggesting, as indicated in the first excerpt above, that the college 
has become part of the community due to the acceptable behaviour of the students.  
For members of the pre-Hayden community to cite a shared range of values (courtesy, 
                                                 
40 See for example, Merz and Furman, op.cit., p.4.; Minar and Greer, op.cit. p.3ff; Peters and Marshall, 
op.cit. p.38; Plant, R. (1978) op.cit.; Wild, R. op.cit. 
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in this instance) as justification for the view that Hayden has become part of the Leigh 
community indicates that an ordinary concept of community has informed such 
judgement.  The discussion to this point has attempted to reveal an ordinary concept 
of community underlying affirmative responses to the membership question.  On this 
interpretation of the data, Hayden ‘qualifies’ as an ordinary member of the Leigh 
community.  
Comparing affirmative responses based on an ordinary concept of community with 
negative responses, the number who said “no” using the same concept was relatively 
small, supporting the statement above that Hayden qualifies as an ordinary member of 
the Leigh community.  Views which negated Hayden’s membership on an ordinary 
basis appear to use the amount of interaction between college and community as 
justification for Hayden not being part of the Leigh community.  For example: 
No … You hardly see them except when they go to the shop or use the payphone.  [C8] 
The above excerpt is in contrast to community views presented earlier citing the 
amount of ordinary interaction which occurs between members of a community as 
reason to affirm Hayden’s membership.  Given that the above excerpt was taken from 
the youth questionnaire, a possible explanation is that because the local teenagers 
must travel out of town to attend secondary school, they are not in Leigh during the 
day to observe or be involved in the activities of the Hayden students.  However, other 
responses from the youth questionnaire did state there was a sufficient amount of 
ordinary interaction for Hayden to be considered a member of the Leigh community.  
As another example of an ‘ordinary “no” view’, the excerpt below draws attention to 
the short time the students spend in Leigh, making it difficult for them to become 
‘real’ members.  The view that the college is not part of the community is based here 
on the suggestion that involvement in the community means a contribution over time. 
No … For me personally, I hardly see or hear anything to do with Hayden.  As the students are 
only there for single term ‘stints’, I think it would be difficult for them to become really 
involved in the Leigh community. Is there any volunteer work they could do, maybe? It doesn’t 
need to be much. Maybe they could have an ongoing project which they could be responsible 
for, e.g. a park or garden.  [B17] 
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The suggestion that an ongoing project would enable various groups of students to 
make a contribution to the community over time underscores the importance of the 
acceptance of the college as a whole by the community.  If the organization is 
accepted, it is conceivable that different students could be ‘slotted in’ to various 
activities over time.  Should such involvement not occur, the college’s presence in the 
town will, as the participant above suggests, dwindle in importance.  A further reason 
contained in data illustrating the view that Hayden is not part of Leigh in an ordinary 
sense is the view that the teaching staff are not sufficiently involved in community 
life. A representative comment is:   
No … Teachers should be seen with students and known to the community and therefore could 
be approached by the townspeople about any concerns or praise for the school. [A46]  
The importance of teacher involvement to Hayden’s being part of the community is 
apparent in the complete body of the data and the view that the Hayden College 
teachers are not known in the community was reported as a matter of concern.  As 
presented here, the view that there is a lack of interaction between the Hayden 
teaching staff and the wider community was offered by participants as justification for 
the view that the college is not part of the community. 
A number of people expressed uncertainty as to Hayden’s membership of the Leigh 
community, also based on the ordinary concept of community.  The excerpt below is 
indicative: 
Uncertain … Unable to comment as the students do not come into the [shop] very often.  [A45] 
This expression of uncertainty as to Hayden’s membership is different to the 
uncertainty evident in the data discussed earlier, where participants’ own lack of 
involvement in community life meant they felt unable to comment upon the 
involvement of the college.  Here the data suggests that the participant is involved in 
the community (working in the shop) but has not engaged with the college to a great 
extent to date.  It is reasonable to assert that although Hayden went to Leigh to be part 
of the community, interaction with each and every member of the pre-Hayden Leigh 
community is unlikely, particularly considering that the campus is only in its second 
year of operations.  One explanation of views such as that expressed above, is that 
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uncertainty as to Hayden’s ordinary membership of the community is a matter of 
insufficient interaction to date for members to get to know one another.  Given the 
centrality of the shop in question to interaction in rural communities however, this 
explanation of the data seems unlikely.  Further analysis of uncertain responses based 
on an ordinary concept of community suggests the extent to which the college has 
become part of the community is limited.  The data below is representative of the 
view that the college has not yet met the criteria for ordinary membership. 
Uncertain … I don’t really think the college is part of Leigh yet! Great things were made of their 
presence in Leigh, however from experience, social activities attracted the same people 
(business / church associations), students seem to keep to themselves.  [A48] 
Uncertain … Hayden hasn’t been here long enough; students aren’t here long enough. Teachers 
don’t seem to interact with the community.  [B2] 
Uncertain … I don’t really know because some get involved in the community, but not many.  
[C16] 
According to the first view, membership of the community in an ordinary sense 
means involvement with a wide range of people such that being part of the 
community means being part of the whole community.  The uncertainty expressed in 
the second excerpt is based on the view that the college as a whole (students and staff) 
does not interact to a sufficient degree with the rest of the community.  Doubt as to 
Hayden’s membership expressed in the third excerpt appears based on the view that 
members of Hayden College interact with members of the Leigh community to 
varying extents.  It’s not possible here to explore the reasons why this may be the case 
since the purpose of the current analysis is solely to establish the community’s view 
of whether and to what extent the college is part of Leigh. 
Examination of responses to the membership question based on the ordinary concept 
of community reveals a majority of respondents said “yes” to Hayden being part of 
the community qualified by a small but significant number of “uncertain” and “no” 
views suggesting that Hayden College has not satisfied the ordinary conditions for 
membership.  Discussion to this point has sought to examine the possibility that an 
ordinary concept of community has informed community views as to whether the 
3 ANALYSIS AND DISCUSSION  
 
97 
college is part of the community.  While it was noted earlier that it is confusing the 
issue to suppose that community in a moralized sense is more of a community or a 
more authentic or real community than community in the ordinary sense, it is 
reasonable to assume that it is ‘easier’ for the college to be an ordinary member of the 
community than a moralized member since the manifestation of mutual significance 
characteristic of a moralized community may be premature in this case.  Hayden 
College has been operating its Leigh campus for two years.  The purpose of the 
analysis is not to suggest that Leigh in and of itself is either an ordinary or a moralized 
community but to analyse the data using these concepts. 
Mason’s two further conditions for a moral concept of community:  solidarity/mutual 
concern and no systematic exploitation/injustice inform the next part of the 
discussion.  Since Hayden College is not systematically exploiting the people of Leigh 
nor perpetuating systematic injustice, the second condition can be said to be met.  The 
discussion now concentrates on Mason’s first condition, that solidarity is 
characteristic of community in the moralized sense.  This approach to understanding 
community has been adapted for the purposes of the present study to suggest that 
members who display solidarity or mutual concern for each other ‘qualify’ as moral 
members.  As discussed in the literature review, Plant demonstrates that Clark’s 
rigorous and precise conception of community as consisting of “a core meaning of 
solidarity and significance” is only useful in formal and abstract terms. Combining 
Plant’s analysis with Mason’s idea that it is the existing community which determines 
what constitutes solidarity provides an analytical approach to explain tensions 
surrounding Hayden’s membership of the Leigh community.41
No … because I haven’t seen a huge amount of interaction as yet except in sport.  [C7] 
  Testing both strong 
and weak theses requires conceptual analysis of responses which suggest that mutual 
concern for each other is a determining factor of membership.  To illustrate the idea 
that assessment of Hayden’s membership by people in Leigh concerns the way in 
which interaction occurs between college and community is the data excerpt below: 
                                                 
41 Other references on the importance of solidarity in community life include:  Cohen, A.P. (1985) The 
Symbolic Construction of Community. London: Tavistock Publications. Neuwirth, G. (1969) ‘A 
Weberian outline of a theory of Community: its application to the “Dark Ghetto”’. British Journal of 
Sociology. 20:148-163. Spain, D. (1993) ‘Been-heres versus Come-heres: Negotiating Conflicting 
Community Identities’. Journal of the American Planning Association. 59:156-71. 
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The possibility that there are ordinary ways and moral ways of being part of a 
community is at issue here.  The implication of this idea is that members of the pre-
Hayden Leigh community may hold the view that college and community are not 
mutually significant to each other in Mason’s moral sense42
If members of the Leigh community view their community in a moral sense, it follows 
that new members of the community may be judged accordingly.  The ensuing 
discussion of “yes”, “no” and “uncertain” responses analysed using the moral concept 
of community suggests this may be the case.  Uncertain responses are presented first: 
 to a sufficient degree for 
the college to be deemed part of the community.  The next part of the discussion 
considers the possibility that differentiation between membership and non-
membership has been made according to moral ideas about community. 
Uncertain … I think ‘the college’ must try to interact more generally, and by the same process 
Leigh has an acceptance of Hayden and acknowledge some benefits within the town.  However, 
I think it’s a meeting of East and West.  [A48] 
The apparent uncertainty as to whether college and community are mutually 
significant to each other because they are from different worlds (with the implication 
that ‘never the ‘twain shall meet’) hinges on the moral notion of solidarity.  The idea 
that the extent to which the college has become or can become part of the Leigh 
community is prevented by a lack of solidarity between the two points to a moralized 
sense of community.  Other views acknowledge the differences between college and 
community but suggest that solidarity may eventuate through sustained involvement: 
Uncertain … Yes and no — people talk about it, but it’s still an ‘us’ and ‘them’ situation really. 
Further involvement with the college should develop, otherwise it will remain ‘us’ and ‘them’, 
except for a few isolated incidents of involvement. [A40] 
An ‘us’ and ‘them’ situation suggests a lack of mutual significance and as discussed 
in the body of the text earlier, the content of the special obligations which constitute 
mutual concern in a community is dependent upon the nature of the particular 
                                                 
42 Other writers on community posit mutual significance as an important dimension of the concept of 
community.  See Minar and Greer, op.cit.; Peters and Marshall, op.cit. p.38; Plant, R. (1978) op.cit.; 
Theobald, R. (1997) Reworking Success: New communities at the millennium. Gabriola Island, BC: 
New Society Publishers, p.88. 
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community under discussion.  Members of the pre-Hayden Leigh community who see 
their community in a moral way, as consisting of concern for the well-being of others 
would thus perceive, as the data above indicates, a lack of interest in meeting special 
obligations to “promote the well-being of fellow members”.43
The clearest indication of a moral sense of community in the data is contained in the 
“no” responses to the membership question.  While “uncertain” responses contained 
the suggestion that mutual significance could develop over time, the strong expression 
of feeling associated with the “no” responses suggests a rejection of Hayden College 
as part of the Leigh community based on moral notions concerning the treatment of 
others.  
  Thus, the nature of the 
pre-existing community becomes of central importance, or, for the purposes of this 
study, the way members of the pre-existing community see their own community and 
consequently how a new member is becoming a part of it.  The comment by a Leigh 
community member quoted at the start of this chapter, “In some ways they are but not 
in all ways” following an uncertain response suggests that members of the pre-
Hayden community differentiate between the ways in which Hayden is and/or is not a 
member of the Leigh community.  Analysis and discussion in this part of the chapter 
suggests that the basis for this differentiation is a conceptual one; that people in Leigh 
assess Hayden’s membership based on their own ideas about what constitutes 
community.   
No … they have no respect for the town or the community, i.e., vandalism, harassment, 
rudeness.  [A42] 
No … Hayden’s opinion (staff and students) is that they are saving Leigh and act accordingly.  
The impression they give is that Leigh should be so grateful that they are here, Hayden is able to 
do anything.  It is Hayden’s responsibility to adapt to Leigh not the other way around.  Their 
apparent arrogance has caused a lot of ill-feeling within Leigh.  Hayden College doesn’t seem to 
want to be a member of the Leigh community – they want the Leigh community to work around 
them.  I think they need to review their aims and objectives which seem to have radically 
changed over the past 18 months. [B5] 
                                                 
43 Mason, A. (2000) op.cit. p.27. 
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No … I can go to any house or business in Leigh and be greeted as a neighbour and friend. 
Hayden is a well-oiled self-sufficient enterprise. It doesn’t have time for chit-chat. Poor 
Hayden!  [B35] 
The strong sense of disapproval of Hayden College articulated in the “no” responses 
quoted above appears to stem from respondents’ perceptions that there is a lack of 
solidarity between college and community.  In particular, it appears this lack of 
solidarity stems from how participants in this research “… conceive of the group and 
its relationship to individual members”.44
The final possibility that some members of the pre-Hayden community hold the view 
that college and community 
  While the number of “no” views is small 
relative to the “yes” and “uncertain” responses overall, the strength of feeling in these 
responses is apparent.  The “no” views presented above appear to be based on a moral 
concept of community in which members of a community group relate on the basis of 
mutual concern for each other, enjoying solidaristic relations.  Non-instrumental 
relationships in which members are mutually significant to each other mean that being 
part of a community takes on a moral dimension whereby notions of respect entail 
that all members are equally respected within the community.  That Hayden does not 
display such mutual concern and is not party to the non-instrumental relations enjoyed 
by other members of the community appears to be the basis upon which their 
membership of the Leigh community is negated.   
are
Yes … a big part in the youth community and the rest with the help they do around the town, 
and they’re giving the town a second chance.  [C10] 
 mutually significant to each other to a sufficient 
degree would require “yes” responses apparently based on a moral sense of 
community.  There was a single “yes” response interpreted as being based on an 
affirmative view of solidarity and/or mutual significance between college and 
community in the complete body of the data: 
As data affirming Hayden’s membership of the Leigh community in a moral sense, 
the above view that Hayden College is ‘helping’ Leigh suggests that Hayden is a part 
of Leigh because it is involved in a moral way in the community life of the town.  
                                                 
44 ibid. p.31. 
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Other “yes” views apparently based on a moralized concept of community were less 
than affirmative.  In the following views, the qualifying comment can be seen to 
contradict the initial “yes” response. 
Yes … They only associate with a few families. [Hayden College’s membership of the Leigh 
community could change over time] only if the children meet more of the local families and do 
not expect people to treat them as if they are better than us. Involvement – they appear to want 
everything for free. [B37] 
This view again indicates the perception in the community of an ‘us’ and ‘them’ 
situation which runs counter to evidence of solidarity and/or mutual significance.  The 
data excerpt above suggests that being part of a community means not being selective 
about with whom one chooses to associate and also that being part of the community 
means being part of the whole community.  Following Mason, membership in a moral 
sense is conditional upon a sense of solidarity rather than separation.  The possibility 
that college and community cannot be part of the same community from separate 
sides of a socio-economic divide is suggested in another view invoking the moral 
concept of community.  The next view suggests that bridging the socio-economic 
divide is possible: 
Yes … Leigh is a rural backwater which because of its charm and beauty is a desirable place to 
live; because of cheap housing, it is a haven for retired people and those on pensions, age, 
unemployment, invalidity and single parentage.  The students of Hayden are from upper 
working class families.  There is a divide, socio-economic and educationally between these 
children and the general population of Leigh. Solid community developments led and 
maintained by Hayden would be a positive movement. [A38] 
The notions of solidarity, mutual significance and mutual concern contained in the 
moralized concept of community help to explain tensions surrounding the quality of 
the relationship between college and community.  Both of the excerpts quoted above 
state that Hayden is part of the community but apparently not in a moral sense due to 
the lack of solidarity arising from select involvement in the community and socio-
economic differences.  Notions held by each group as to what the other ‘should do’ 
are based on moral concepts of social behaviour.  From this analytical perspective, the 
quality of the relationship appears to depend on Hayden’s membership status within 
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the community.  This data appears to confirm the research findings which suggest that 
Hayden is an ordinary but not a moral member of the community.   
A View of the Partnership  
Analysis and discussion of data in the second part of this chapter suggested that 
Hayden’s membership of the Leigh community is viewed by the majority of the pre-
Hayden Leigh community in ordinary terms.  If Hayden College is part of Leigh, its 
status qualified by ordinary membership as this research suggests, it appears then the 
college organization has been accepted by the community.  What implications flow 
from this, if any?  The third and final part of this chapter examines the community’s 
view of the current state of the relationship, presenting two main characteristics of the 
nature of the school-community partnership:  learning exchange and small town 
renewal.  These two characteristics emerge from analysis of responses to the second 
part of Question 13 in the Community Views Questionnaire and contextual data 
gathered in the field.  The researcher’s view of the partnership in the following 
discussion is based on speculation early in the course of the research that a partnership 
between college and community could be viewed as mutually beneficial in light of 
current research examining school contributions to rural communities.45
… it is a good idea.  That it would give students the chance to live in a different environment 
and that it would benefit the town.  [C1] 
  The concept 
of community is again shown to be central to this study because the circumstances 
surrounding the Hayden in Leigh development are such that Leigh can be seen to be 
playing a community as curriculum role for other people’s children and Hayden 
College to be performing a town renewal function in someone else’s community.  The 
potential for a symbiotic relationship between college and community is clearly 
expressed in the data as follows: 
In light of this mutually beneficial approach, consideration is given in this part of the 
chapter as to why an answer to the research question regarding whether the college is 
part of the community might matter to both parties, assuming that school-community 
                                                 
45 Kilpatrick, S., et.al. (2001) op.cit. 
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relations in which the school is considered part of the community are likely to be 
more successful than a relationship in which the school is not considered part of its 
community. 
For the Leigh community to have the college in its midst raises questions as to the 
gains and potential gains of the presence of Hayden College as a new member of the 
community.  This is a matter for some consideration, given the contrasting nature of 
views expressed in data collected for this research: 
Some of us like Leigh as ‘Leigh’, it doesn’t need to change, regardless of Hayden. [A48] 
versus 
We need people to come to Leigh, otherwise it will not survive.  [B26] 
The development/sustainability imperative is a difficult issue for communities to 
confront and in this case, has been crystallized by the arrival of a high-profile 
newcomer into a town that has not enjoyed prosperity for a long period of time.  It is 
important to note the dynamic nature of the membership process under scrutiny.  The 
importance of time and attitudes towards change as factors influencing both the nature 
and quality of this atypical  relationship were identified by participants as follows: 
Do not be intimidated or hostile towards the change.  Take the time to get to know the students 
and get involved with whatever change that may occur.  Pass the advice on — don’t let others 
ruin a chance for the community.  [C17] 
The voice of youth comes through clearly in the above excerpt, highlighting the 
potential for growth inherent in new opportunities.  The above view was typical of the 
responses in the youth questionnaire, responses showing a strong desire for inclusivity 
of and exposure to other worlds, a degree of excitement and hope regarding new 
possibilities and a perception that perhaps something special is at stake here to be 
maintained and developed.  In his discussion of the reasons why Leigh was chosen, 
the principal writes of the town’s desire to regenerate over the past ten years and the 
possible participation of the Hayden students in this process.  Announcing the 
establishment of the campus, the principal of Hayden College wrote: 
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Enormously exciting is the possible participation in community planning.46
This is a significant development in Australian education, envisaging that students 
from a metropolitan school could be involved in determining the future of one of 
Australia’s oldest country towns.  It is here ‘community’ presents itself as a possible 
common ground for school and town.  The school’s educational interest in community 
life and the sustainability of community life from the town’s point of view appear to 
be issues in which both parties may be interested.  The next part of the discussion 
presents the community’s view of benefits to be gained by the college from a 
partnership with the Leigh community. 
 
Learning Exchange 
In terms of an educational partnership,47
To some degree, community at large are prepared to give of their time in responding to students 
questions and assistance with assignments. [A27] 
 learning exchange as the basis for interaction 
between members of college and community was identified by participants in this 
research as contained in the nature of Hayden’s relationship with the Leigh 
community.  The data shows that the explicit reason for the establishment of Hayden 
in Leigh is learning in community, evident in the following responses:  
The teachers are dedicated to try and combine locals and Hayden students whenever they can.  
[C17] 
The role played by community members in the learning experiences of the Hayden 
students is identified in the first excerpt as beneficial to Hayden College.  The second 
excerpt highlights interchange between college and community as the modus operandi 
of the college, pointing to the importance (if not necessity) of community involvement 
                                                 
46 Loader, D. (1999) ‘Why Clunes?’ In Wesley’s Wider World. March Issue. p.2. 
47 Harrison, L. (1998) ‘Using Community Learning to identify stores of social capital: Have we found 
the ‘right’ community?’ Learning Communities, Regional Sustainability and the Learning Society 
conference Proceedings Volume One. Launceston: Centre for Research and Learning in Regional 
Australia.  Harrison identifies four main factors underpinning learning in community:  knowing and 
belonging, prior and current experience, human resource dimension areas and informal and experiential 
learning. 
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to the learning experiences of the Hayden students.  Community awareness of the 
educational rationale for the students’ time in Leigh was also viewed by some 
respondents as beneficial to people in Leigh: 
They are involved in various means of communicating with the public and this can be a great 
learning experience to both parties.  [A8] 
The integration of college and community was identified by participants in this 
research as a matter of some importance due to the very fact of the school’s original 
vision for the learning experiences of the Hayden students being dependent on such 
integration.  One participant’s hopes regarding the Hayden in Leigh development 
were expressed as follows: 
Hayden’s vision was to promote integration not just provide 8 weeks in the country – any school 
could do that!!  Integration is and will continue to be the challenge but will result in enrichment 
of students’ lives. [A51] 
This excerpt suggests the benefits for the college to be gained from Hayden being part 
of the community derive from the greater enrichment the students will, according to 
‘the vision’, experience as members of the Leigh community, relative to simply 
spending eight weeks away from Melbourne.  There is a perception in the community 
that Hayden’s membership of the Leigh community is critical to the genuine success 
of Hayden’s educational venture in Leigh.  The excerpt below is representative of the 
view that the integration of college and community is beneficial for both parties. 
[There is] … too much at stake for both parties, especially the students. [A51] 
The suggestion that the learning experiences of the students depend on Hayden’s 
acceptance into the Leigh community reflects the view that being part of the 
community is important, if not essential, for the school to achieve its stated 
educational mission in Leigh.  Attempting to identify in precise detail what is at stake 
for Hayden College in Leigh was not part of this study but the connection between 
membership and learning experiences emerges from the data excerpt presented here.  
Confirming the community’s view of this connection, an expression of concerns 
regarding the Hayden in Leigh development indicates that Hayden must become a 
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genuine member of the community if it is to remain true to its original vision for the 
Leigh campus.  The same participant expressed the following concerns about Hayden 
in Leigh: 
1.  That Hayden may lose sight of the vision. 
 2.  That Hayden may be unaware of community concerns and attitudes.  [A51] 
The first comment identifies the participant as someone supportive of the venture, 
given that ‘losing sight of the vision’ is identified as a concern.  In the second 
comment, the respondent identifies Hayden’s lack of awareness of community 
concerns and attitudes as a worry, suggesting that (following interpretation of 
comment 1.) it is important Hayden be aware of community concerns and attitudes so 
as not to jeopardize their operations in Leigh.  Presumably, as a member of the 
community, Hayden would and could be made aware of community concerns and 
attitudes.  The general tenor of the above comments reflects how community members 
connect the importance of Hayden’s membership of the community with the original 
substance of the Leigh as classroom idea.  As presented here, the gain to Hayden of 
being a genuine member of the community is the quality of learning experiences its 
students will enjoy.  The next part of the discussion looks at benefits to be gained by 
the community from a partnership with Hayden College. 
Small Town Renewal 
The positive impact of the arrival of Hayden College in Leigh in terms of its giving 
the town a sense of renewal and new lease of life is evident in data collected for this 
research.  As one community member said: 
  … [Hayden is] Good for the town vitality-wise … I don’t know about the financial side but 
that’s not the most important thing.  [FN1]  
As presented in the introductory chapter, initiatives at community and government 
level coincided with Hayden’s interest in the township but the Leigh community did 
not deliberately solicit the college’s interest as part of a pro-active community 
development/town renewal strategy.  Literature reviewed for this research 
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demonstrated that rural communities searching for ways to remain viable and make 
life sustainable in country areas commonly undergo processes of strategic planning, 
identification of community strengths and weaknesses and community capacity 
building.  The normal procedures associated with new ventures: organizational 
planning, building design and approvals, assessment of financial feasibility and 
program development were required for the Leigh campus to be established but this 
process was largely driven by Hayden College, not conducted as a joint venture 
between the two parties.  As another community member said: 
This is Tattslotto for Leigh.  [FN2] 
The ‘windfall factor’ associated with this development means that Hayden has 
brought new people, extra money and a bold educational initiative to a small heritage 
town.  The beneficial effects of Hayden in Leigh were identified by participants in this 
research as consisting of a qualitative difference to life in the town consisting of a 
sense of revitalization and renewal.  The Hayden in Leigh development coincided 
with a number of other initiatives designed to reverse a period of decline in the town’s 
history but the size, scale and nature of this project, reputed to have cost $5m, has 
clearly had a positive impact according to participants in this research: 
Before the college came along, Leigh was in the slums and hardly looked at by anyone.  Now 
Leigh is as big as ever.  [C14] 
Leigh was one of the “dead” towns of Victoria, it is no longer so, thanks to the publicity 
engendered by the arrival in Leigh of Hayden and the way the “locals” have grasped this 
opportunity to further the interests (long term) of Leigh.  There is yet much work to be done.  
[A7] 
A long period of decline in Leigh has apparently been arrested by the arrival of 
Hayden College, at least in terms of the way townspeople feel about the town.  Once 
again, the positive voice of youth in the excerpt above demonstrates the importance of 
a sense of pride in one’s place and the desire on the part of young people to live in a 
place which is vital and offering opportunities for the future.  Recalling research 
reviewed in chapter two which suggests that how people feel about their communities 
is a critical factor in the successful management of change, data indicating there is a 
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perception in the community that life in Leigh has improved following the arrival of 
Hayden College suggests that people in Leigh feel more positive about their 
community than formerly.  Comments indicating people’s perceptions of an 
impoverished state of life in Leigh pre-Hayden include:   
Leigh would have said yes to a nuclear reactor.  [FN3]   
People forget what that town was like.  [FN4] 
Interpretation of this qualitative data indicates that one of the benefits of the advent of 
Hayden College in Leigh is a sense of revitalization and renewal in the Leigh 
community and can be seen to be the college’s contribution to the community.  This 
benefit is not an unqualified benefit however and while the data, in general, reflects a 
positive impact in terms of a sense of new life to the town following Hayden’s arrival, 
some respondents identified the change as being far from overwhelming: 
I don’t believe the average resident of Leigh has been aware of any change to their pre-Hayden 
lifestyle.  [B30] 
Compared to 27 years ago when I arrived in Leigh, the social aspect had declined perhaps due to 
the passing of the old Leigh people and a wave of newcomers settling in.  I don’t think Hayden 
has made an impression as yet.  [B35] 
This data confirms community views presented earlier which declined to affirm 
Hayden’s membership of the Leigh community due to either their own lack of 
involvement in community life, the relatively recent arrival of the college in town or 
other factors influencing the manner and extent of interaction between college and 
community stemming from the internal operations of the school.  Such internal factors 
were not researched as part of the present study.  The final section of this third part of 
the chapter examines the reciprocal nature of the relationship between Hayden 
College and the Leigh community, in light of the two factors identified by the 
community as characterizing the relationship.  
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Reciprocity 
The community’s view of the nature of the relationship, as one characterized by 
learning exchange and small town renewal, also appears to depend on a reciprocal 
basis for relations as it concerns the social and economic aspects of any partnership 
between college and community.  Reciprocity of relations is a strong theme in data 
collected for this research and community awareness of a need for reciprocity in 
college-community relations is borne out strongly by the data.  As presented in the 
introductory chapter, the notion of reciprocity can be seen to consist of sentimental, 
symbiotic and moral elements.  The social and economic aspects of Hayden-Leigh 
relations are presented in the following discussion in terms of civic and business 
partnerships.  In terms of a civic partnership,48
I hope that we continue to work together to provide a town that is a good town for both Hayden 
students and staff and for Leigh residents.  [A41] 
 the community’s view of successful 
relations between college and community appears founded on the need for both 
parties to show an interest.  Participants wrote of the idea of a mutually beneficial 
partnership as resulting from commitment to the town:   
The following responses indicate the need for such mutual interest if the 
Hayden/Leigh relationship is to be successful, highlighting the reciprocal or symbiotic 
nature of the relationship between college and community: 
I consider that there may be a conception that both Hayden and the various community groups 
of Leigh are not working together to its full potential.  Hayden College does not want to 
interfere with Leigh and some Leigh community groups are not confident in asking for 
assistance etc.  It is a disadvantage that Leigh has only a small percentage of people that are a 
similar age group to the Hayden students.  [B31] 
They could be a lot more involved but perhaps we the residents are at fault too – by not inviting 
the students to participate in all events.  [B30] 
While it is not entirely clear from data collected for this research what may be 
involved in the “full potential” of a Hayden-Leigh school-community partnership and 
                                                 
48 Rural Industries Research and Development Corporation. (2001) A Manual for Small Town Renewal. 
Canberra: Rural Industries Research and Development Corporation. p.15. 
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it is now beyond the scope of this research to identify factors which could contribute 
to a successful partnership (see Appendix I), the symbiotic nature of a relationship in 
which give and take by both parties over time results in a potentially successful and 
sustainable partnership has been identified in recent research on school-community 
partnerships.49  In terms of a business partnership,50
At some point of time Hayden may have to reassess its commitment to Leigh for economic 
reasons.  Hayden pays a premium for using local businesses and tradespeople and local 
facilities.  To an extent, many of these perceive Hayden as a ‘milking cow’.  Local businesses, 
organisations, tradespeople need to retain Hayden support.  They will need to change their 
attitude/practices/prices if they are to expect continued support/patronage from Hayden.  [B6] 
 economic benefits are reciprocal 
insofar as Hayden supporting local business and in turn, local business making local 
trade worthwhile for the college is concerned.  On this basis, the nature of the 
partnership is not purely economic but is mutually beneficial nonetheless.  Indeed, the 
nexus between economic activity and the social component of that activity is such that 
a sole economic focus can be counter-productive.  Data illustrating the different ways 
people view the obligations they have to one another as members of a community 
with regard to economic relations are illustrated below.   
I hear some Leigh businesses don’t get on with the Hayden ‘hierarchy’; this needs looking at so 
Leigh gets maximum input.  What’s the point of them being in Leigh if they don’t use Leigh 
businesses?  [B17] 
Shopping locally is a good example of the way in which good business relations 
depend on more than monetary exchange and the contrasting nature of the views 
contained in the data above underscores the importance of a healthy reciprocal 
relationship to economic success.  A key characteristic of sustainable rural 
communities is the presence of a sense of commitment to the community which is 
sustained by “… a spirit of mutual assistance of co-operation ...”.51
                                                 
49 Kilpatrick. S., et.al. (2001) op.cit.  p.10. Kilpatrick cites a study by Jolly and Deloney (1996) 
reporting a “… ‘symbiotic relationship between a school and a community’ [in which] ‘integrating 
school and community development efforts [produces] a synergistic effect’”. 
  Recalling Cheers 
notion of entitivity, being part of a locality-based community entails people investing 
50 Skinner, G. (2000) ‘The Community Business Partnership’. Canberra Bulletin of Public 
Administration. 97:57-59.  Encel, S. (2000) ‘Reflections on Partnership’. SPRC Newsletter. Sydney: 
University of New South Wales Social Policy Research Centre. 
51 Rural Industries Research and Development Corporation. (2001) op.cit. p.13. 
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time and energy in their communities to varying degrees and in this case, it is 
community life in Leigh which constitutes the original and possibly ongoing basis for 
the relationship between college and community.   
Contextual data collected for this research indicates that an underlying notion of onus 
is an important, if implicit, factor in the nature of the partnership under study.   A 
Hayden College staff member said: 
The town doesn’t owe us, we owe the town. [FN5]  
The purpose of this presentation of data is not to locate if any onus exists and where it 
may lie, but to identify views of onus as a factor in the partnership.  In answering the 
question, ‘Where does the onus lie for improvement?’ in the Community Views 
Questionnaire, an overwhelming number of participants stated that the onus for 
improving the relationship between college and community lay with both parties.  
Representative responses include:   
Onus lies with both Leigh and Hayden communities as relationships are a 2way thing.  [B18] 
The College should continually try to improve. The community should assist them wherever 
possible – they will receive some of the benefits. [B24] 
Good lines of communication between both Hayden and community. Give and take by both.  
[B3] 
Despite the newness of the relationship, the community’s view of the potential for the 
partnership appears positive but points strongly to reciprocity as a regulating 
mechanism of social relations.  The strongest empirical evidence of the need for 
reciprocity or the absence of onus on either college or community, was contained in 
responses to Question 13a in the youth version of the Community Views 
Questionnaire.  The question reads, “If you had a chance to give advice to young 
people in another rural community who may be getting something similar to Hayden 
College in Leigh, what advice would you give them?”  In their youthful way, an 
overwhelming number of respondents expressed openness and the importance of 
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being friendly to the development of positive relationships with members of Hayden 
College.  For example: 
Be open-minded and make friends with them.  [C11] 
Although it may mean a change to your lifestyle, give them a chance, you might be surprised! 
You also have the choice of whether or not you with to ‘befriend’ a student from the college.  
Try to organise some events that will bring the students and yourself together, it could be fun. 
Once again, you have the choice to welcome these people into your community.  [C8] 
Just get to know them.  [C2] 
A clear majority of written responses to this question expressed the same sentiment of 
inclusion rather than exclusion and the way in which ‘give and take by both’ can 
engender mutual respect.  Indeed, the negative consequences of a lack of openness 
and communication to establishing mutual respect were also most clearly identified by 
the young people in Leigh.  One participant wrote: 
Children or kids in the cities of today seem a lot different to the country towns. I know we are 
all equal but some have stuck their noses up at us. Think they’re too good for us. There should 
be more communication between city and town people (kids).  [C18] 
The importance of communication identified here further reinforces the youthful 
voice in the data expressing the potential for learning and growth exemplified by 
genuine interaction and involvement between college and community.  Indeed, it is 
the responses to the youth questionnaire which most clearly illustrate one of the five 
mutually-beneficial ways of interacting identified by Sher and Sher as necessary for 
sustainable rural development.  Their fifth way involves finding common ground 
between city and country: 
Fifth, alliances should be organized and activated across the urban-rural divide … there is an 
unfortunate tradition of pretending that rural and urban Australians are somehow not deeply 
inter-dependent.52
                                                 
52 Sher, J.P. and Sher, K.R. (1994) ‘Beyond the Conventional Wisdom: Rural Development as if 
Australia’s Rural People and Communities Really Mattered’. Journal of Research in Rural Education. 
10:1. p.30. 
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The community’s view of the Hayden in Leigh development as a “Country and 
College Partnership”, particularly the youth view, indicates a partnership that is 
symbiotic in nature.  Discussion of mutual benefits, onus and reciprocal relations in 
this section based on data collected for this research indicates a partnership which 
perhaps comes closest to being fuelled by Gouldner’s second element of reciprocity, a 
symbiotic reciprocity involving a “… mutually contingent exchange of gratifications, 
that is, on reciprocity as exchange …”.53
The usefulness of the conceptual analysis offered in part two of this chapter is that the 
way people view the content of any special obligations they may have or think they 
may have to each other as members of a community is based on differing conceptions 
of community.  Moreover, it was noted that Hayden’s status as an ordinary member of 
the Leigh community has neither an inferior nor superior quality relative to an 
assessment of the college as a moral member, the purpose of the analysis being to 
clarify meanings of community at work in the data.  To return to Mason’s ‘ordinary’ 
and ‘moralized’ concepts of community briefly, the datum quoted below illustrates 
the usefulness of bearing these two concepts of community in mind as underlying the 
way people think about the reciprocal obligations which inhere in community life: 
  Gouldner makes the further point that the 
stability of a social system depends on such reciprocity, supporting the finding evident 
in this section that it is indeed up to both parties to make any partnership between 
college and community work.   
Hayden College could become a community within a community.  This would be a tragedy for 
both Hayden and Leigh communities.  We have lots to learn from each other and mutual gains 
to be made in many areas.  Respect needs to be given to rural way of thinking and going about 
business – or in fact is it a matter of respect or perhaps lack of understanding?  Hayden has been 
welcomed and enjoys good community support – this must continue. [A51] 
The moral notion of respect mentioned here suggests that the ‘mutual gains’ which 
can come from living in community and learning in community are related to a moral 
quality which could be jeopardized should the relationship between college and 
community be viewed instrumentally by either party.  The implication of acceptance 
                                                 
53 Gouldner, A.W. (1960) ‘The Norm of Reciprocity: A Preliminary Statement’. American Sociological 
Review. 25. p.168. 
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of college by community is that, as the data excerpt above indicates, the future of this 
school-community partnership is an important matter for both parties. 
Conclusion  
The nature, quality and sustainability of the relationship between Hayden College and 
the Leigh community was presented in this chapter following qualitative analysis of 
data collected for this research.  In the first part of the chapter, a gemeinschaft concept 
of community underlying the school’s vision for its Leigh campus was seen to inform 
the educational nature of the college’s operations in Leigh.  Analysis and discussion 
in the second part of the chapter sought to assess Hayden’s membership of the Leigh 
community based on the conceptual work of Andrew Mason.  On the basis of both 
quantitative and qualitative data, it appears that Hayden has become a part of the 
Leigh community in an ordinary sense.  According to this analysis, the weak thesis 
contended that different concepts of community are at work in community views as to 
whether and what extent Hayden College has become part of the Leigh community.  
The strong thesis is that Hayden is an ordinary member of the Leigh community — 
‘in some ways’ — but not a moral member — ‘in all ways’ — because members of 
the community for whom community life consists of solidarity and mutual concern 
were less likely to judge Hayden College as a member at this point in time.  In the 
final part of the chapter, a reciprocal or symbiotic approach to community life in 
Leigh following the establishment of Hayden College was presented as an explanation 
of the community’s view of the future of the relationship between college and 
community.  From the community’s point of view, the sustainability of the 
partnership with the college, given some indication of renewal and revitalization, 
appears to depend on a healthy level of reciprocity between college and community. 
Given the centrality of the idea of community to the Hayden-Leigh partnership, an 
attempt was made to identify the threat to the quality of the partnership inherent in the 
ambiguous use of the term.  Living in community is hard work, and the barriers to 
solidarity and mutual concern are not surmounted easily or quickly, especially when 
people have different ideas about what constitutes community and being part of a 
community.  Mason writes: 
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The ambiguity in the idea of community might also make us wonder whether it is common 
practice to trade on it by correctly describing a group in the ordinary sense, but implicitly 
claiming for it the moral qualities of community in the moralized sense when they are in fact 
lacking.54
Tensions expressed in community views of the college’s membership of the 
community were explained using Mason’s ordinary and moral concepts of community 
because different understandings of the meaning of community and what it means to 
be part of a community are a critical factor to the quality of the relationship.   It is 
conceivable that an instrumental partnership in which college and community operate 
largely within different spheres of activity in Leigh, could result should both parties 
not regard each other as mutually significant to a sufficient degree.  On the other 
hand, it is also conceivable that while Hayden students are only in the town for eight 
weeks, the integration of school and town which informed the school’s vision for the 
project could result in a largely non-instrumental partnership from which mutual gains 
to both parties could accrue.  What is clear from analysis and discussion of data in this 
chapter is that the sustainability of the partnership is a matter for both parties.  The 
apparently reciprocal or symbiotic nature of the relationship is related in turn to the 
two concepts of community presented earlier, that is, how each think about the notion 
of community as the human environment enabling school-community relations to 
occur informs views concerning how members of communities ought to behave 
toward one another.  On this interpretation of the data, for college and community to 
be mutually significant to each other invokes a moralized sense of community; for 
college and community to have a basic relationship co-existing in the same 
community invokes an ordinary sense of community.  The notion of mutual 
significance, central to Tonnies’ gemeinschaft, Mason’s moralized concept of 
community and reciprocal school-community relations, has been shown to be relevant 
to an examination of this school-community partnership. 
 
                                                 
54 Mason, A. (2000) op.cit. p.37. 
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Conclusion 
Looking Forward, Looking Back 
The setting for this research, Leigh as a classroom as the empirical world under study, 
was introduced as itself a something, a phenomenon; the purpose of this research 
being to determine the impact of that phenomenon on the Leigh community. 
Determining whether and to what extent Hayden College has become a member of the 
Leigh community was the research question formulated as the trajectory of inquiry 
into the nature of the relationship between college and community.  Presenting the 
idea of a social and educational phenomenon as it was originally envisaged and the 
consequence of that vision as entailing Hayden’s membership of the community for 
its realization began the reporting of data collected for this research.  In this way, a 
juxtaposition of the college’s vision with community views of Hayden in Leigh 
formed the basis for inquiry into the impact of college on community.  Analysis of 
community views was conducted on the basis that different views held by different 
people on the membership question stemmed from different concepts of community 
held by participants in this research but together constituted a community view of the 
impact of the college.  Finally, analysis and discussion of data concerning why the 
relationship between college and community is a matter of importance according to 
the community was presented as the community’s view of the sustainability of this 
atypical school-community partnership into the future.  The research thus sought not 
to inquire into the impact of the college in terms of beneficial effects for the 
community per se, but in the final analysis, to examine the quality of the relationship 
between college and community as a potential means of achieving benefits for both 
parties:  for the educational experiences of the Hayden students and for a renewed 
sense of community amongst the Leigh townspeople. 
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Leaving Community as an Ideal 
The characteristic difficulties associated with defining the concept of community 
mean that any study of community must confront the abstract nature of the term at 
some point.  The theoretical concern with the meaning of community necessary to 
address the research question in this study, Has Hayden College become part of the 
Leigh community, according to people in Leigh?, results in the finding, “Depends 
what you mean by ‘part of’ and ‘community’”.  Research into Hayden’s membership 
of the Leigh community was approached by treating community as an ideal concept in 
order to show how the fundamentally idealistic nature of community is responsible for 
the two main meanings associated with the concept:  descriptive and evaluative.  
Following the theoretical work of Plant and Mason, the dispute over the meaning of 
community was shown to reside in dispute over the application of other notions 
involved in the concept, other notions which define solidarity and significance in 
different ways.  Diagnosing the source of the ambiguity surrounding community at 
this applied level means that community effectively functions as an ideal and that the 
power of the concept resides at the ideal level.  The lack of clarity regarding which 
specific, empirical features can be taken as representative of community and the 
historical circumstances surrounding the Hayden in Leigh development resulted in the 
methodological decision to identify the ideal nature of the concept of community as 
the key aspect of the school-community partnership between Hayden College and the 
Leigh community. 
The value of a conceptual study of community and the ways in which theoretical 
literature and empirical evidence presented in this thesis illustrate how the concept 
functions at the ideal level lie in the attempt to clarify the meanings of community 
relevant to the Hayden in Leigh relationship.  The approach taken to understanding 
community in this study was primarily concerned with elucidating the meaning of 
concepts and ideas about community.  Beginning with Tonnies, the structure of 
knowledge on the topic of community was presented as conceptual, from the ideal 
types of gemeinschaft and gesellschaft to Mason’s ideal types of ordinary and moral 
concepts of community.  The ideal of community was presented as the reason why 
Hayden went to Leigh and the meanings attached to the concept by college members 
and community members were presented as determining the quality of the relationship 
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between college and community.  This thesis has suggested that the Leigh 
community’s view of whether and to what extent Hayden College is part of the 
community depends on how community is conceived of by people in Leigh.  This 
finding was informed by an adaptation for research purposes of Mason’s conceptual 
approach to the study of community.  For the majority of the Leigh community to 
view Hayden College as an ordinary member of the community lends a different 
quality to the partnership than had the community judged Hayden as a moral member.  
It is this differentiation of the meaning attached to the college’s membership and 
clarification of the quality of the relationship between college and community which 
makes the conceptual approach to the study of community taken in this research 
valuable.  A conceptual approach has thus addressed some of the ambiguity 
surrounding community and what it means to be part of a community.   
A related finding emerging from this approach to the data is the suggestion that views 
of Hayden’s membership based on a moralized concept of community point to 
tensions concerning the extent to which members of Hayden College and people in 
Leigh are members of the same community.  The same, of course, could be found of 
any member whose sense of being part of the community may not accord with other 
people’s sense of their membership, depending on which concept of community 
underpins these respective assessments.  This finding occurs again within the 
framework of an approach to community as an ideal concept.  A threat to the quality 
of the Hayden-Leigh relationship contained in disparate understandings of what 
constitutes community life is such that clarifying respective roles for college and 
community members in school-community relations appears essential.  The research 
has attempted to show that views of membership of rural communities depend upon 
how that community is conceived of in the first instance by individuals.  The 
multiplicity of views concerning Hayden’s membership of the Leigh community 
presented in this research and the tensions identified as arising from the differing 
conceptual bases for such views indicate the danger of ‘talking at cross-purposes’ 
when talking about community.  Analysis and discussion in the previous chapter 
suggested that trading on the two meanings of community occurs if the moral sense of 
the term is invoked when in fact the properties characterizing solidarity and mutual 
significance are missing.   
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The Nature and Quality of the Partnership 
This research has also attempted to explore the importance of Hayden College 
becoming a genuine part of the Leigh community in order to achieve the learning 
objectives associated with the school’s original vision to create Leigh as a classroom.  
The research has also attempted to explore the implications of acceptance of college 
by community for the future of the town, according to community views of the nature 
of the partnership.  Such an approach was taken in the context of research into school-
community partnerships examining contributions made by rural schools to rural 
communities.  The nature of the atypical partnership between Hayden College and the 
Leigh community was characterised in this study as consisting of learning exchange 
and small town renewal.  The focus in this research on the college’s educational 
rationale of rediscovery of human relationships in community and the current socio-
political emphasis on reinventing community as a means of regenerating and 
revitalizing country towns found a coincidence of ‘community’ as common ground 
for a symbiotic relationship between college and community.  Such a finding was 
presented in this thesis using a combination of empirical evidence and theoretical 
literature.  The future of this partnership, conceived of originally as a ‘win-win’ 
situation for college and community, will clearly depend on the continuing provision 
that each has something the other needs and/or wants.  The possibility that each could 
devolve into separate camps with only token involvement occurring between the two 
is conceivable should the achievement of learning exchange objectives and town 
renewal objectives not be identified by each as involving the other.  For argument’s 
sake, linking curriculum objectives with community development objectives as 
Townsend suggests, could conceivably occur just as successfully whether Hayden is 
considered an ordinary member of the community or a moral member of the 
community but as concluded earlier, it is the existence of different understandings of 
what it means to be part of a community based on differing concepts of community 
which serves to create tension in the community concerning relationships with others.  
While ordinary communities are not necessarily characterized by persons treating 
each other entirely instrumentally, the quality of relationships between members can 
be jeopardized by different views concerning what constitutes mutual concern or 
mutual significance.  Mutual significance, if indeed Hayden and Leigh are to become 
mutually significant to each other in Mason’s moralized sense, requires the absence of 
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instrumental reasoning.  The importance of time as a factor influencing the quality of 
the relationship over time was also noted and it is concluded that members may 
become more or less mutually concerned about each other, more or less instrumental 
in their practical reasoning about each other because community-ness is a matter of 
degree as well as kind. 
Whether curriculum objectives associated with place-based education can overlap 
with community development objectives identified by the post-Hayden Leigh 
community is a matter for both parties to discuss.  Precisely how individuals 
associated with both college and community might choose to go down such a path is 
beyond the scope of this research but describing school-community relations as a 
partnership suggests sharing responsibility for the future of the relationship.  
Presentation of the community’s view of the importance of Hayden’s membership of 
the community to the future of the town in this research suggested that a partnership 
characterized by learning exchange and small town renewal can be viewed either 
instrumentally or non-instrumentally.  An instrumental partnership in which college 
and community treat each other as means to various ends is quite different to a non-
instrumental one in which the basis for the relationship is fellowship and ‘right, 
intentional relationships’, to use Plant’s phrase.  For example, should community 
members take an active interest in the movements of the students around town thereby 
noticing something untoward one day for instance, and should the lines of 
communication between college and community be open enough to result in the 
conveyance of this information, the safety of the students could well be facilitated by 
a reciprocal relationship between college and community.  This type of non-
instrumental relationship has quite a different character compared to for example, a 
community view of the college solely in terms of business opportunities.  Again, how 
people in the post-Hayden Leigh community conceive of ‘community’ and what 
constitutes community life, will determine the extent to which community can be the 
basis for interaction between college and community.  
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A Future for Hayden in Leigh 
Hayden in Leigh can be seen to be a case of a larger phenomenon in so far as small 
town renewal is concerned but where other communities have devised solutions and 
innovative ideas in the interests of sustainability, the ‘windfall factor’ associated with 
Hayden’s arrival in Leigh makes it unlike other revitalization strategies currently 
being implemented in rural and regional Australia.  It is reasonable to conclude that 
improvement of the nature, quality and sustainability of interaction between Hayden 
College and the Leigh community is entirely a matter for both college and community 
to effect, should indeed the intention or desire exist among either party to improve 
integration.  The researcher assumed that a school-community partnership in which 
the school is considered part of its community is likely to be more successful than one 
in which the reverse is true, hence the research question.  Community views of 
Hayden’s membership were interpreted and presented in this research from a 
standpoint of involved detachment with the intent to present findings valuable to 
future relations between college and community.  The limits of this research are 
reached in clarifying what it means to be part of a community, a clarification which 
can usefully inform future discussion in Leigh insofar as the expectations each might 
have of the other as members of a community.  Interestingly, the central educational 
rationale for Hayden College in Leigh — the architect’s question, “How do you live 
in a community?” [KI] — becomes a matter for both college and community to 
address.  For instance, the college wanted to make the town a classroom but may not 
necessarily want to become a learning centre for the whole community as happens in 
other school-community partnerships.  Any question of onus regarding the servicing 
of community needs by Hayden College is directly linked to the nature and quality of 
the partnership between college and community.  Similarly, any question of onus 
regarding the contribution by community to college depends on the relationship 
between the two.  It is recommended here that facilitated discussion of the concept of 
a learning community occur in Leigh so that the associated benefits and disservices 
for college and community which may flow from equal participation in a relationship 
characterized by learning exchange and small town renewal can be clearly articulated.  
From this perspective, a positive future for both Hayden College and the Leigh 
community could be developed.   
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As an alliance characterized by a learning exchange between Hayden students and 
members of the Leigh community and a sustained sense of renewal in the Leigh 
community, the potential for this partnership as indicated by this study inheres in the 
potential of a city-country alliance.  It was suggested that an exchange of genuine 
learning experiences for social and economic benefits to the town should the two 
parties be able to link curriculum objectives with community development objectives 
could create a mutually beneficial situation.  However, rural community development 
initiatives which focus on learning as the vehicle by which development and 
improvement occurs are based on traditional relations between schools and their 
communities.  Hayden in Leigh is an atypical case of a school-community partnership 
due to the school’s original vision to make a learning environment out of an existing 
community for students from another place.  While this “country and college 
partnership” was hailed at its inception as mutually beneficial for both parties, the 
partnership is not surrounded by the normal support mechanisms of parents, shared 
history or the existing relationships which characterize school-community relations in 
other contexts.  Addressing the research question — Has Hayden College become 
part of the Leigh community, according to people in Leigh? — is significant in this 
context because of the college’s attempt to integrate and be integrated into Leigh 
society.  Hayden went to Leigh to be part of the community for educational reasons 
and it appears the organization has been accepted as such.  Importantly, however, 
tensions surrounding Hayden’s membership of the Leigh community reported in this 
research as stemming from the multiple meanings attached to what being part of a 
community entails reflect both the threats and the opportunities contained in a 
partnership which involves the town playing a community as curriculum role for other 
people’s children and the school performing a town renewal function in someone 
else’s community.  The desire for growth  was articulated most clearly by the voice of 
youth in this study and thus one final recommendation is that this voice is heard in 
any future deliberations concerning the scope and potential of a genuine relationship 
between Hayden College and the Leigh community.  
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